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FOREWORD

s with pleasure, and pride in my people that I present this first volume of the
shootseed Reader. 1t includes four of the ancient stories of our forebearers along with
mar of their language. The stories were recited by Edward Sam and tape-recorded

e at Tulalip exactly thirty years ago.

t'I‘lm::uughu:mt the 1960’s a number of other stories and reminiscences were told by
izabeth Krise and Martha Lamont. These too were tape-recorded along with more texts
¥ Mr. Sam. Two further volumes of this reader are in preparation which will make these
2r stories available to our young people at Tulalip and to the world at large.

In November of 1961 Thom Hess, then a graduate student in linguistics at the
Jniversity of Washington, began the systematic study of our language. It was he who
nade the recordings with the knowledge and approval of the Tribal leadership at that time.
In those days there still lived at Tulalip several score people who spoke Lushootseed better
than they did English and a few who hardly knew English at all. These were people whose
formative years were spent in the old ways and whose parents had grown up before the
whites began to settle in this region. By 1961 the material culture of the Lushootseed had
vanished; but for the elders the non-material facets of Lushootseed culture remained a vital
part of their daily lives. They had quested for spirit-power in primeval forests now gone.
They knew intimately the animals, plants and other beings of the land. In their minds they
still heard the old songs and they could still recite the ancient stories passed down from

long, long ago before Changer transformed the world in preparation for human habitation.

This reader attempts to provide a glimpse of one facet of that former life by enabling
‘those interested to read a few of the old stories in the medium in which they were created.

Henry K'il'amgidom Gobin
Cultural Resources Manager
The Tulalip Tribes

26 October 1993




INTRODUCTION

. between the mountains of the Olympic Peninsula to the west and the Cascade
Mountain Range to the east there extends southward a 160 mile long finger of the Pacific
Dcean called Puget Sound. This body of water is filigreed by many, many islands, inlets
and channels. Similarly the (formerly) heavily forested land is cut into intricate patterns
)y many rivers and streams flowing from the mountains into the sound. Lakes large and
mall speckle the land in counter point to the many islands that dot the sound. The shore
line alternates between steep bluffs and low lying beaches. Travelling upstream either east
or west, the rivers quickly narrow to fast flowing mountain streams with spectacular
waterfalls. Wherever one looks on a clear day, there is water bounded by forest green
with snow covered mountains in the background. This for eons has been home to the
Lushootseed.

Lushootseed is the English name for the language and the people who speak it. It
derives from the native name dx"lafucid. The prefix dx*- together with the suffix -ucid
means language. The root (or core) of the word is 1a§ which some scholars believe to be
elated to the ancient native word for people, (rendered in English as Salish). Today Salish
s the name given to the twenty-three distinct but related languages to which Lushootseed
selongs.

Before reservation relocation there were many slight differences in accent and
scabulary which threaded among the numerous original villages. Most of these
ifferences are now lost but enough survive to easily divide the language into a northern
ad a southern variety. The northern division has a major subgroup which separates the
eech at Swinomish and along the Skagit River downstream of the Sauk from the rest of
rthern Lushootseed. These differences as well as smaller, more limited ones are pointed
in the introductory grammar as they arise.

1l
--

This reader begins with twenty-two lessons divided into three units which lay the
ammatical foundation for reading these texts. As often as possible the lessons are
anged so that the student discovers the various grammatical facts for himself/herself.
hose points not covered in these three units are dealt with in the glossary or in footnotes
the texts.

The four texts included in this first volume are ancient stories (called syayahub in the
orth and sX'i?ab in the south). They were told by Mr. Edward Sam of the Tulalip

Vil




viii Introduction

Reservation in the summer of 1963. In the telling Mr. Sam used a fairly simple and
straight forward style in deference to the researcher's fledgling ability in Lushootseed at
that time. In spite of this simplicity, the same characterization and humour is encountered
in these stories as in other versions which have more complex sentences. They are ideal
for the beginning student.

The accompanying cassette of Mr. Sam’s story telling is made from the original reel
to reel tapes recorded in 1963. However, these originals were not made under ideal
acoustic conditions, and the subsequent thirty years have not been kind to them either.
One story in particular has suffered a considerable distortion in vocal pitch. Nevertheless,
in all cases the diction is easily intelligible. This cassette provides the student with an
opportunity to hear what Lushootseed sounded like in former times.

The first and second volumes each have four stories. Four is the culturally significant
number among the Tulalip people and others of Northern Lushootseed ancestry just as three
and seven are the culturally weighted numbers in European tradition. By presenting these
texts in sets of four, in a small way one custom of the ancient Northern Lushootseed is
maintained. (Among the Southern Lushootseed the equivalent number is five.)

It should be noted that the grammar included with this reader is intended to help one
learn to read Lushootseed in the original as quickly as possible. It is not designed to help
someone learn to speak the language. For that purpose other materials are available.
Nevertheless, for those who may know elementary linguistic terminology, a few remarks
on the sounds of Lushootseed are given in the Appendix.

Various articles and books about this or that facet of the Lushootseed people exist but
none provides a particularly detailed description. The best source of information on the
former life of the Lushootseed speaking peoples is to be found in volume 7 of the
Handbook of North American Indians published by the Smithsonian Institution, Washing-
ton, D.C. 1990. The article therein by Wayne Suttles and Barbara Lane entitled the
Southern Coast Salish is excellent. Those interested should begin their background reading
on the Lushootseed with this article and its bibliography.
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UNIT ONE

IDENTIFYING SEMANTIC ROLES

IN

THE MAIN CLAUSE




LESSON ONE
-tx*, agent, patient

apare the following six sentences with each other and with their English translations.
| answer the questions below. (English words in square brackets do not correspond to
word in the Lushootseed sentence. They are simply required by English grammar.)

. Mux” ti falas*.’ The boy went.

. Tutux"tx" t Cacas. [Someone] took the boy somewhere.
3. MKt ti Fadas. [Someone] brought the boy.

4. Tut'uk™ ti Calas. The boy went home.

S. futuk“tx" ti Calas. [Someone] took the boy home.

B. 7u?k’ ti Calas. The boy came.

1ere does the verb (the action word) come in a Lushootseed sentence -- first or last?

. What does ti ¢afas mean? . In sentences numbered 1, 4, and

pes ti &alas perform the action; that is, in 1, 4, and 6 is ti &afas the agent (the
1)’ . Is ti &aas the agent in sentences 2, 3, and 5 or is it the patient (the
to whom some act is done)? . On the following blank write what it is in

3¢ Lushootseed sentences that tells the reader or listener whether ti aCas is agent or
jer . What does ?uf'uk™ mean?

. In sentences of the type written above, Lushootseed does not have words maiching the
glish he, she, it, or they (nor him, her, or them either). Where the English translation
wires one of these words, someone or something is used (unless the context makes clear
i he or she, etc. is appropriate). Therefore, sentence 2 above, for example, could
aally well be translated as He rook the boy. She took the boy. They took the boy.

'An asterisk (*) following a word calls the student’s attention to the fact that that
fticular word is limited to certain parts of the Lushootseed speaking territory. In other
'_ ons other words or other pronunciations are used. These differences are described in
gtions called dialect differences.
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1.2. To write or print the letter X (called lambda), first make the long diagonal line, \ ;
then add to it a short diagonal line going the other way, >\ Next cross the longer line
with one parallel to and about the same length as the st}urtcr line, A Finally, write a
small hook just above the three lines already in place, X.

1.3. To write or print the letter 2 (called schwa -- sometimes spelled shwa), begin at the
top and end inside: 7, O, 3.

1.4. Dialect differences. The word &'al'as is a Northern Lushootseed form. Throughout
the Southern Lushootseed region the final sound is different. There, the word is &adas.

Study the next six sentences, those numbered 7 through 12, and contrast them with the
first six presented above.

7. TuMhux”. [Someone] went.

8. TuTux*tx". [Someone] took [someone] somewhere.
9. Tu7ak’tx". [Someone] brought [someone].

10. 7ut'uk™. [Someone] went home.

11. Put'uk™tx". [Someone] took [someone] home.

12. Tu%%’. [Someone] came.

1.5. As this second set of sentences shows, in Lushootseed it is possible to omit entirely
specific mention of an agent or patient leaving only the verb. Such verb-only sentences are
common and considered to be good grammar and good Lushootseed style. Context makes
clear who 1s acting on whom.

The point made in section 1.1. applies here as well. Sentence 11, for example, could
be translated as He rook her home. She took him home. They took her home. . . .

1.6. Exercise, Translate the following into Lushootseed:
1. [He] went.
2. [She] took the boy home.

3. [Someone] brought the boy.

4. [Someone] brought [him].

5. [He] took [her] somewhere.
6. [She] came.
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] went home.
[He] took [them] home.

The boy came.

‘The boy went.
. [Someone] took the boy home.
. The boy went home.




LESSON TWO
¢ad, &ax”, cat, &lap

Examine the following six sentences comparing them with their translations and contrasting
them with each other and the sentences in lesson one.

1. uPux™ ¢éad. [ went.
2. Tiux*tx* &ad ti alas. [ took the boy somewhere.
3. Tu%k’tx* &ad ti Cafas. [ brought the boy.
4. Tut'uk™ &at, We went home.
>. Mut'ukK"tx™ &3t ti alas. We took the boy home.
6. %k’ &ot. We came.
What does ¢ad mean? . What does ¢at mean? . Do

these two words express the agent or the patient in their sentences?
. Write the Lushootseed for the following:

I went home.

We brought the boy,
I took the boy home.

2.1. In printing or writing Lushootseed, be certain to make clearly distinct from each other
the letters t and . Make the t with a single vertical stroke and a straight cross line, + ;
while t should be a long, thin loop with a wavy cross line, & .

Study the following sentences:

1. sk’ Gox”, You came,

8. Mu%ux™ &x* N Did you go?

9. Mutuk™tx™ &ax” u ti Calas. Did you take the boy home?

10. M%ux*tx* ¢alop ?u ti Calas. Did you folks take the boy somewhere?
11. %%’ &alap. You folks came.
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uux™ Ealap u. Did you folks go?
%k’ Tu ti Calas. Did the boy come?
C u%k’tx" 7u ti Ealas. Did [someone] bring the boy?

25 the little word 7u mean? . (Such little words are called

s by linguists.) Where in the sentence does it occur?
. What is the difference in meaning between &ax" and ¢alap?

the King James and the Douay English translations of the Bible there are,
thout, the words thou and ye. If you do not already know their meanings, find out
good English dictionary or other source which one, thou or ye, corresponds to
sotseed Cox” and which to Lushootseed &alap. Cross out the inappropriate English

= thou ye

= thou ye.

The question mark is not a part of Standard Lushootseed spelling; nor is it necessary.
interrogative particle 7u makes very clear whether or not a sentence is interrogative.

is interrogative particle is almost always pronounced as though it were spelled
ly u rather than ?7u. Consequently, it tends to merge with the preceding word. One
s &ax"u and &alopu. Only in careful speech does the ear detect a clear ‘break’ between
preceding word and 7u. The spelling, however, is always the same.

, Only a few of the world’s alphabets, such as the Greek, Roman, and Cyrillic, have
pecial set of letters called capitals. The Lushootseed alphabet is like the Hebrew,
bic, Devanagari, Gurmukhi, Hangul, and many, many others in not having capital

A

. Exercise. Translate the following into Lushootseed:
. [Someone] went.

‘2. 1 brought the boy.
3. We came.
‘4. Did you folks take the boy home?
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Did you folks take [him] home?
Did [she] take the boy home?

Did you take [them] somewhere?

Did you take [someone] home?




LESSON THREE
-d and -b, ti and tsi

sare the sentences immediately below with each other, with their translations, and with

stences in Lesson One.
L Pughal’ad tsi Calas. [Someone] looked for the girl.
L Tug*a&’ab tsi Calas. The girl looked for [something / someone].
. Tug™alb tsi Calas. The girl roasted [something].
. Tug™ald ti s7uladx™*. [Someone] roasted a* salmon.
. Puhad?iw’d ti sq"abay”. [Someone] took/brought the dog into the house.
. ?uhad?iw’b ti sq“abay?. The dog went/came into the house.

at is the difference in meaning between ti &afas (in Lessons One and Two) and
'a&as(of this lesson)? .
‘that this difference is signalled in the little word corresponding to the (or a) in
lish and not in the noun afas itself. (A noun can be conveniently thought of as the
@ for a person, animal, object, place, or abstract notion.) Three Lushootseed nouns
2 been presented thus far. Write the English meanings beside each one.

Badas
sq abay”

. Hundreds of Lushootseed nouns begin with the letter (and sound) s. This s is a
fix which in many cases has become inseparable and could be treated as part of the
m stem itself. However, the glossary at the end of this reader does not list these nouns
jer the initial s because there are so many of them. Therefore, nouns beginning with
llowed by a second consonant are to be found listed under that second consonant. Thus,
padx” is to be found under ? and sq"abay”? under q”.

*The distinction in English between the and a does not exist in Lushootseed. In Lesson
fieen the significance of ti (and tsi) is presented in detail.

9
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Three new sets of verbs occur in this lesson. Note their suffixes (endings). Does
agent or patient follow the suffix -d? . In this respect is -tx* like -d
-b? . In Lesson One there are three verbs that have no suffixes at all.
the following noun (when expressed) represent the agent or the patient?
In this respect are the suffixless verbs in Lessons One and Two like those ending in -d @
those ending in -b?

Study the following six sentences (numbered 7 through 12) comparing them to th
numbered 1 through 6 above in this lesson and to the sentences in Lesson Two.

7. Tug®al’ad €ad tsi Calas. I looked for the girl.

8. Tug"al’ab Cad. I looked for [someone/something].
9. Tug™alb ¢ad. I roasted [something].

10. 2ug™ald &at ti s?uladx®. : We roasted a salmon.

11. 7uhod?iw’d &x* ?u ti sg*abay?.  Did you take/bring the dog into the house?

12. Muhad?w’b &alap “u. Did you folks enter the house?

3.3. As in Lesson Two, so too here the words &ad, &at, ¢ox®, and Calap express agent.
Stated another way, these four words designate the doer whether or not there is a verb
suffix and whether that suffix be -tx*, -d, or -b. A noun, on the other hand, (that is one
of the words preceded by ti or tsi) always stands for the patient when the verb takes the
suffix -tX* or -d; but it represents the agent when the verb has the suffix -b or no suffix
at all. In the beginning the student may find it easier to keep straight the difference
between how &ad-words and nouns function in a sentence by imagining the existence of
a éad-word for he, she, it, they, someone, etc. This imaginary word is indicated by [ ]
in sentence (e) below.

(a) Tug*al’ad &ad ti sqabay?. I looked for the dog.

(b) Tug*at’ad &ot ti sq abay”. We looked for the dog.

(c) Tugac’ad Cax” ti sq abay?. You looked for the dog.

(d) Tug*al’ad &alop ti sq abay?. You folks looked for the dog.
(e) Tug*af’ad [ ] ti sq abay?. [Someone] looked for the dog.

3.4. When one of the four &ad-words appears in a sentence and there is no noun, then as
far as English translations are concerned, -- and only then -- it makes no difference
whether a verb ends in -d or -b. Compare the following two sentences:
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) Tug*al’ad &ad. I looked for [something].
) 7ugal’ab Cad. I looked for [something].

Dialect differences. The Northern Lushootseed word s?uladx” corresponds to
adx” in Southern Lushootseed. (See the introduction to this reader for a discussion
shootseed dialect distributions.)

Throughout most of the Lushootseed speaking territory the word for dog is sq"abay?.
er, among the Muckleshoot the word has become sq ubay?.

. Vocabulary comment. The words stadadx” and s?uladx™ have been rendered in
_‘.tm as salmon. Although this is a convenient gloss (translation) and will be used
pughout this reader, the student should know that salmon is not the exact meaning
gause included in the meaning of these Lushootseed words is the steelhead trout. The
e precise English equivalent term is anadromous fish. However, this term is
spropriately technical for this reader. Salmon is used instead.

Note that both the Northern and Southern Lushootseed words end the same way,
imely, -adx”, which is a suffix meaning year. Why is this ending appropriate in a word
ganing salmon?

.7. Homework. Look up the word anadromous in a large English dictionary. What
Des ana- mean? . What does drom- mean?

3.8. Exercises. Translate the following sentences into Lushootseed:

Did you folks roast a salmon?
I took the dog in the house. .
We looked for the girl.
The boy looked for [someone/something]. )

Did [someone] roast the salmon?

The girl went into the house.

We took the dog home.

[Someone] took [someone/something] somewhere.

bRl B R Ul R

[She] brought the dog into the house.
10. We roasted the salmon. H
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11. Did you look for the dog?

12, Did [someone] bring the boy?




LESSON FOUR

-s and -d, goal; experiencer

gent has learned two different suffixes which mark a verb as taking a patient noun,
, X" and -d. There are three more such suffixes in Lushootseed, two of which are

£d in this lesson.

Musil ti CiXCix. The fish hawk dove.
DuPusis ti s?uladx”. [It] dove after the salmon.
Jutalawil ti sq“obay?. The dog ran.

atalawis ti sqighac. [It] ran after a deer.

Tutalil t1 TuX. The old man went ashore.
Futalis ti sup'qs*. [He] went ashore after a hair seal.

uicil* tsi Calas. The girl arrived.
Puidis ti uX. [She] arrived [to see/visit] the old man.

in these (a)-sentences express agents or patients?
rbs in the (a)-sentences end in what suffix? . For similarity in
function should this suffix be matched with -b or with -tx* and -d?
e nouns in the (b)-sentences convey agents or patients? . All verbs
(b)-sentences end in what suffix? . For similarity in grammatical
ons, should this suffix be matched with -b or with -tx* and -d?

In the above example sentences, the formation of patient oriented verbs (i.e., those
ved by nouns expressing patients) can be thought of in two ways. Students may either
e to say that -is replaces -il, or they may say that -s is added following -il and, when
appens, the ‘T of -il drops. (This grammar describes Lushootseed in terms of the
d alternative.)

Optional. (The student may elect to omit this section.) There is another set of -il
s which becomes patient oriented by the addition of -d instead of -s. For example,
means fall off while ¥'it'ild means drop something. Words like X"it'ild function
ashootseed grammar just like g*a&’ad and other verbs in -d; therefore, students who
 intend to read Lushootseed have nothing new to learn about these -il-d verbs.

13
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Nevertheless, some will find it interesting to know why some verbs ending in
become patient oriented by the addition of -s while others take -d. Study the foll
short sentences paying particular attention to the meaning of the verbs in the (a)-sent

5a. Tux"it’il ti alas. The boy fell off.

5b. 7ux"it'ild ti alas. [Someone] knocked the boy off.
6a. 7uctil ti sqig*ac. The deer bled.

6b. Tuctild ti sqigac. [Someone] bled the deer.

7a. Tukux'il t1 s7otad. The food got cold.

7b. fuXux‘ild ti s7atad. [Someone] cooled off the food.
8a. 7ulcil* 1 Calos*. The hand(s) became red.

8b. ulcild ti ¢alas. [Someone] reddened the hand(s).

List the four verbs from the (a)-sentences 1 through 4 above in one column and those
this second set of (a)-sentences, 5 through 8, in an adjacent column. Beside each v
write its gloss.

1 through 4 English glosses 5 through 8 English glosses

4.2a. The words in the left column are all agent oriented, that is, the nouns associated
with them express agents. However, the verbs in the right column are not agent oriented.
The nouns associated with them convey experiencers rather than agents. Such nouns stand
for someone who suffers or undergoes an event without design or intent or else simply
endures a change in condition or state. Therefore, verbs on the right are said to be
experience oriented or experiencer verbs.’

*Ultimately, of course, the experiencer is often responsible for the fate that befalls
him/her, but the grammar of this set of verbs does not involve itself with matters of
responsibility. See, however, the suffix -dx™ in the next lesson.
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. Note that the noun associated with an experiencer verb is not a patient. The term
is used only when someone else does something to the person or thing the noun

_. ants.

Similar to the suffix -s is -c. This suffix is illustrated in the third sentence in each of
lowing groups:
L Tu%ux” tsi luX. The old woman went.

L Tu%ux™tx™ tsi luX. [Someone] took the old woman somewhere.
p?ux”c tsi luX. [Someone] went after the old woman.

' ti sq"abay?. The dog came.

7k’ tx" ti sq'ebay”. [Someone] brought the dog.
17ak’c ti sq"abay?. [Someone] came for the dog.
cubs ti luk. The old man went inland.

*ucubatx™ ti lukX. [Someone] took/brought the old man inland.
luéubaac ti luX. [Someone] went/came inland after the old man.

Yuhad?iw’ tsi luX. The old woman went/came in the house.
Fuhad”iw’'txX" tsi luX. [Someone] took/brought the old woman into
the house.
fuhad?iw'c tsi luX. [Someone] went/came into the house after the

old woman.

d mtcncc in each of these groups (9 through 12) exemplifies still another patient
e suffix, namely -c. This suffix goes with fewer verbs than the others, but most of
bs that do take -c are very common.

When -c is added to a verb stem that ends in a vowel, that vowel is lengthened.
ned or long vowels are represented in Lushootseed writing by doubling the vowel

owever, 2 can never be long in Lushootseed. Where a long 2-vowel is expected
guba went/came inland followed by -c), a long a-vowel replaces it. Thus, ?uuba
somes 7ucubaac.

‘With verbs expressing the movement of someone from one place to another, both
> designate a goal, the purpose for the journey. (In Lushootseed goal may be
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thought of as a subtype of patient.) On the other hand, -tx" is a causative suffix.
example, bring as expressed in Lushootseed is literally cause 1o come.

4.5. As with verbs ending in -tx* and -d so too with those ending in -s and -c, ¢ad-

represent an agent.
13. 7utalis ¢ad ti sup'gs.
14, 7uitis ¢ax* ?u ti luX.
15. Tutalawis &at ti sq abay”.
16. Tuux*c Calop 7u tsi Cadas.
17. Muubaac &t ti sqigac.

18. Mu%%’c &ax” ?u tsi luX.

4.6. Vocabulary comment. Usually a verb taking -tx" does not also take -d, and most
verbs ending in -b that designate movement to a place do not also occur with no ending
at all. However, ?uhad?w’- is such a verb. Thus, 7uhad?iw’ and ?uhad?iw’b are more
or less synonomous expressions as are 7uhad?iw’tX and 7uhad?iw’d.

Tuhad?iw’ tsi luX. = %uhod?iw’b tsi luX. = The old woman entered the

Tuhad?iw’tx* tsi luX. = “Tuhad?iw’d tsi luX.

Tuhad?iw’c tsi lux.

4.7. Dialect differences.

4.7a. Instead of 1&il arrive, speakers of Southern Lushootseed use either $aCil or ta¢i
(with stress on the first vowel in both cases). When one or more suffixes is added to
tati(l) however, everyone does pronounce the 1 -- except, of course, when that added

ending is the goal suffix -s (4.1).

4.7b. Among the Snohomish the word for hair seal is sup'gs, but elsewhere, both to the
north and south, the equivalent term is 7asx”.

I went ashore after the hair seal.

Did you arrive to [visit] the old man?
We ran after the dog.

Did you folks go after the girl?

We went inland after a deer.

Did you come after the old woman?

house.

[Someone] took/brought the
old woman into the house.
[Someone] went/came into the
house after the old woman.
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. In Southern Lushootseed the word for hand is ¢ala¥ rather than alss. This
srence is exactly like that for fal’al versus Calas (1.4).

9uécil became red in the north is matched by ?7uk™iX’il in the south. Note,
ever, that a river in Northern Lushootseed territory bears a name clearly derived from
Southern Lushootseed word. This is the Pilchuk River called dx'k"iX'ab in
yotseed. (Pilchuk itself is from Chinook Jargon and means red water.) The fact that
prthern Lushootseed place name is derived from what is now a Southern Lushootseed
d suggests what about the original territory in which the word was once spoken?

g. Instead of 2uCubatx™ rook/brought inland, the oldest speaker of Lushootseed to have
m recorded on tape in the 1950’s said, ?ufubostx™. A long time ago Lushootseed
kers used -stX* in place of -tx* after verb stems ending in a vowel. Today only -tx"
ised regardless of the last sound of the verb stem.

. Exercises. Translate the following into Lushootseed:

1. [Someone] took the old woman somewhere.

2. We went inland after a deer.
. Did [someone] go after the dog?
Did the hair seal dive?
3. The dog ran. .
5. 1 ran after the dog.
7. Did you bring it into the house? .

8. Did you come after the old man?

9. We arrived [in time] for it.

following sentences are the "bare bones" of a short sequence from an old story.
seral words and suffixes yet to be studied have been omitted here. In this story ¢iXcix
sh Hawk is a person. Render these lines in English.

- 1. uusil ti Cixcix. .
2. Tu?usis ti s?uladx”. .
3. Muubotx™.
4. Tut'uk™tx".




LESSON FIVE

-dx*; summary of patient oriented suffixes

Presented in this lesson is the fifth patient suffix, -dx*. In addition to its
grammatical function of providing for a following patient noun, it has an
significance that separates it from the other two patient suffixes -- especially from
Study the following pairs of sentences and their translations. In what way does this
suffix, -dx*, differ from -d?

la. ?uk™otad ti qu?. [Someone] poured the water.

1b. 7uk™atdx™ t1 qu”. [Someone] spilled the water.

2a. Tubacad* ti Caclas. [Someone] put the boy down.

2b. Tuba&dx" ti falas. [Someone] happened to knock the boy over.

3a. 7uk“adad* ti sq"obay?. [Someone] took a hold of the dog.

3b. 7uk*ad(d)x™ ti sq“abay”. [Someone] managed to get a hold of the dog.

4a. uc’ald ti luX. [Someone] defeated/got the better of the old
man.

4b. ?uc’aldx” ti luX. [Someone] managed to defeat/get the better of
the old man.

5.1. In sentences 1b and 2b the act is performed inadvertently, accidentally; while in 3b
and 4b the act is done deliberately but with difficulty. Nevertheless, both types of actions
are indicated in Lushootseed with the same suffix, -dx*. Obviously, the way Lushootseed
speakers view these events is different from the way English speakers do.

Before reading further, the student should pause for a minute or two to ponder what
to do accidentally shares in meaning with to accomplish only with difficulry.

The common concept is lack of (full) control over the outcome. In all sentences, (a)
and (b), someone is clearly responsible for what happened (even though that someone 18
often not explicitly stated in the Lushootseed sentence as is the case in these examples); but
in the (b)-sentences the person responsible is not really master of the situation, while in the
(a)-sentences the one responsible is also assumed to be in control of events. Degree of
control permeates the Lushootseed verbal system.

18
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sther the student translates sentences with verbs ending in -dx* using accidentally
like or by using accomplish with difficulty depends upon the context and the type
m and agents involved. The appropriate translation is seldom a problem once the
ganing of -dx" is understood.

This suffix -dx* is usually pronounced as though it were spelled -adx".
ir, the o-vowel is not included in the standard spelling of this suffix.

few verb stems rarely occur with any suffix other than -dx" because their very
g implies less than full control. One such is the Lushootseed word for find.

dx" ¢ad tsi Calas. [ found the girl.
ay'dx" ti sq abay”. [Someone] found the dog.
iso 10.6.)

he student has now learned five suffixes which mark a verb as being patient
d. With a few minor exceptions these five comprise the complete set of patient
They are summarised here.

causative With stems referring to travel, -txX* is often glossed with

take/bring.

goal This suffix is found only with verb stems in -1l (and -1l + -s
becomes -1s.)

goal This suffix occurs with a relatively small number of verb stems.

It has the meaning goal only with a subset of those, namely, the
ones describing travel of some sort, but it never follows stems
in -il. With other sorts of stems yet to be presented, -¢c has more
abstract and less specifiable glosses beyond that of simply patient
marker.

¢ lack of control In general, any verb stem taking -d can have -dx" instead.
(Other nuances are expressed by -dx* when following certain
verb stems to be presented later.)

Most speakers pronounce this word as though it were spelled 7u?i7dx".

——
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-d This patient suffix can be added to the greatest variety of
stems. It cannot be glossed more specifically than its gen
patient stem-forming significance. In the lessons up to
point, -d has been presented in contrast to -b and
experiential verbs in -il.

5.5 Dialect differences.
5.5a. The Skagit say ?utaq’ad and 7utaq’'dx” instead of ?ubafad and 7ubaldx”.

5.5b. In Southern Lushootseed many speakers pronounce ?uba¢ad and ?uk™adad as th
they were spelled ?ubacad and 7uk“adad.

5.6 Exercises. On a separate sheet of paper, translate the following sentences i
Lushootseed:

1. Did you manage to defeat the people? (People is 7acittalbix”.)
. [Someone] put the girl down.

. Did you spill the water?

We arrived to [visit] the old woman.

. Did you folks go ashore after the boy?

. We ran after the dog.

. Did you folks cook the salmon?

Did you find the dog?

On a separate sheet of paper, translate the following into English:
1. Tu%y'dx" ¢ax™ ?u ti sq abay”.

Muux*c &ad ti sqigtac.

?utubaac ?u ti falas.

Tubaddx™ ¢ax™ 7u t1 luX.

Tuk™otad &ad ti q*u?.

Tuc’aldx™ &ax™ M.

Tuk¥adad t1 &alas.
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8. uk*ad(d)x™ &x* ?u ti s?uladx”.
9. “ubatad ot tsi luX.
10. 2u?%y’dx* tsi luX.

in the blanks following the words of each set with the appropriate glosses. Some of

verbs are entirely new but the student will find most glosses to be obvious. A few,
hnwever will require a little imagination because what English speakers assume to be the
basic meaning of a verb stem on the basis of that stem with one suffix sometimes turns out
not to fit when that same stem occurs with a different suffix. For example, consider
Juéalad and "uéaltx* below.

7utalil went ashore Tugat woke up Tuk“adad took smth.
Tutalis Tugatad Tuk*ad(d)x”
Tualildx® Tugotdx™
Tutaliltx”

fubag fell over Tusaq™ flew
Pudéalad chased someone  ?ubacad
Tutaldx” Tubaldx”®
Tulaltx® caught someone Tusaq™tx”
Puiéil arrived Tutad®il went to bed Tux“sil grew fat
Puitis Tutod®is Mux"sild
uicildx”®

Tuicilx” Tutadtiltx *




LESSON SIX
Patient suffixes + b, 73 + agent

Compare the following sentences with each other and with their English translations.
answer the questions below.

la. ?7u?usil t cixcix. The fish hawk dove.

1b. 7uTusis ti s?uladx”. [1t] dove after a salmon.

Ic. Tu?usisab 79 ti cixcix ti s?uladx”. The fish hawk dove after a salmon.
2a. TuMux™ ti luX. The old man went.

2b. Tu?ux"c ti fafas. [He] went after the boy.

2¢. Tu?ux"cab 79 ti luX ti falas. The old man went after the boy.
3a. Tu?ux” ti luX. The old man went.

3b. Muuxtx"™ ti Calas. [He] took the boy somewhere.

3c. Tu”ux™tub 72 ti IuX ti &alas. The old man took the boy somewhere.
4a. O

4b. Tu?ay’dx” ti sq*abay?. [Someone] found the dog.

4c, Mu72y’dub 72 ti €alas ti sq'abay?. The boy found the dog.
4d. "u73y’dub 75 ti sq"abay? ti afas.  The dog found the boy.

3a. - ¢
5b. Puk*adad ti sq*obay?. [Someone] took a hold of the dog.

5c. Tuk™adatab 73 tsi Calas ti sqabay?. The girl took a hold of the dog.

Each (a)-sentence has how many nouns? . How many nouns are there in |
(b)-sentence? . In the (c)-sentences, does the first noun following the particle
79 stand for an agent or a patient? . What does the other noun in the
(c)-sentences represent? . What suffix do all verbs in the
(c)-sentences share that i1s lacking in all the (b)-sentences? . What
seems to be the function (purpose) of this new suffix? g

6.1. Three of the suffixes in the (b)-sentences above are seen to have two forms. When
final in a word, they are said one way; but when followed by the suffix -b, they are
pronounced differently. Similary, -b is pronounced one way when following a vowel but
another when coming after a consonant.

22
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Final Before -b Patient suffix + -b
-5 -8~ -s-ab
-C -C- -c-ab
-t -tu- -tu-b
-dx* -du- -du-b
-d -t- -t-ab

Two nouns, one for agent and the other for patient, can follow the same verb when
it verb bears the suffix sequence patient suffix + -b. This -b is not to be confused with
agent suffix -b of words like g*a&'ab (first presented in Lesson Three).

.3. As with other verb stems, so too with those having a patient suffix + -b, either the
ent or the patient or both may be omitted.

Tuusisab 79 ti cixcdix ti s7uladx”®. The fish hawk dove after the salmon.

Puusisab ti s?uladx”. [Something] dove after the salmon.
Mu?usisab 72 ti CiXCiX. The fish hawk dove after [something].
Tu?usisab. [Something] dove after [something].
fuk*adatab 72 tsi falas ti sg*obay?. The girl took a hold of the dog.
Tuk*adatab ti sq"abay?. [Someone] took a hold of the dog.
Tuk*adatob 7o tsi Calas. The girl took a hold of [something].
Tuk*adatab. [Someone] took a hold of [something].

The following eight sentences show clearly the importance of 73. Read through these
‘sentences and answer the questions immediately below.

6a. Tug*al’tab 72 ti Eafas ti sq"abay?.  The boy looked for the dog.
6b. fug*a&’tab ti sq*abay? 7 ti Fafas.  The boy looked for the dog.
7a. 2ug*a’tab 72 ti sq"obay? ti fafas. The dog looked for the boy.
7b. Pug*a&’tab ti £afas 73 ti sq"abay?.  The dog looked for the boy.
8a. 7ut'uk™tub 79 ti £alas tsi falas. The boy took the girl home.
8b. 7ut'uk™tub tsi &aas 72 ti Calas. The boy took the girl home.
9a. 7ut'uk™tub 7o tsi fallas ti Calas. The girl took the boy home.
9b. Tut'uk™tub ti €aas 79 tsi Calas. The girl took the boy home.
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What is the function (purpose) of 73 in these sentences?
. Without 73 would it always be possib

distinguish agent from patient?

6.4. In spite of this variable order between agent and patient nouns, by far the
common arrangement 1s for the agent noun to precede the patient noun. Therefore,
writing or speaking, students should place the agent noun ahead of the patient noun (ur
specifically told to do otherwise), but they should also be alert to the other posss
arrangement when encountered in these texts.

6.5. The ¢ad-words always come before nouns.

10. 7ut'uk™tub &ax™ u % ti luX. Did the old man take you home?
[1. ?utelawisab &ad 79 ti sq*abay?. The dog ran after me.

12. Tug"aé’tab’ &at 75 ti sq*abay?. The dog looked for us.

13. 7u%y’dub &alap Pu %5 tsi &adas. Did the girl find you folks?

14. Tu%k’cab Eax™ ?u 79 ti Pacittalbix®. Did the people come for/after you?

Following the sequence patient suffix + -b, do &ad-words express the agent or the patient?
Where does the interrogative particle, ?u, occur in the sentence
relative to the ¢ad-words? . Where does it occus
relative to the particle 79?

6.6. Dialect differences. The Swinomish and the people living along the Skagit River
pronounce “acittalbix™ people as though it were spelled ?acittabix”.

6.7. Exercises. On a separate sheet of paper rewrite the following sentences by changing
the patient into the agent and the agent into the patient. Then translate the new sentences.

L. 7u?ay’dub 73 ti Falas ti sq*abay?.
2. Tutalawisab 73 ti sqabay? ti luX.
3. 7uhad?iw’cab 75 ti Eafas tsi Falas.
4. Tug"al’tab 72 tsi luX tsi &alas.
5

. uk'tub 72 ti %acittalbix® ti luX.

*The second 3 in ’ug™al’ad disappears before the sequence -t-ab.
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above, rewrite the following sentences so that the original agent is now patient and the
iginal patient is now agent. Then translate the resulting sentences into English. (It may
€ necessary to review Lesson Two at this point.)

1. Tut'uk™tub &ax™ Mu 75 tsi luX.

2. Tu?ay’dub &ad 79 ti falas.

3. Tuitisab €at 75 ti 7acittalbix”.
4. TuCubaacab &alap 7u 73 ti luX.
5. 7ubalatab &ax™ 7u 79 tsi luk.




LESSON SEVEN
Agent oriented stems, ?3 + patient

7.1. Agent oriented stems divide into two subclasses, those that directly involve
entity, the agent, and those that not only involve an agent but also imply a patie

7.1a. It is not possible to distinguish the two types by simply looking at them. Om
meanings betray their different subclass membership. For example, ?usax™ab ji
and 7ug“al’ab searched have the same form -- the same number of consonants anc
in the same relative order and they both end in -b, but ?ug*af’ab implies the pes
thing sought as well as the seeker whereas ?usax*ab involves only the jumper/run

7.1b. The implied patient of verbs like ?ug*a&’ab, 7uq™alb, etc., can be expressss
overtly by means of an 7a-phrase.

1. fug*al’ab ti al'as 79 i sgolalitut. The boy quested for spirit power.

2. Tug™alb tsi luX ?9 ti s?uladx”. The old woman roasted a salmon.

3. Tuhad”iw’'b t luX 72 ti hud. The old man brought the wood inside.
4. Mug*al’ab ¢ad 79 ti sgolalitut. I quested for spirit power.

5. Tug™alb &ad 72 ti s?uladx”. I roasted a salmon.

6. Tuhad?iw’b ¢ad 72 ti hud. I brought the wood inside.

7.1c. In Lesson Six it was learned that a noun expressing an agent could be addes
sentences with patient oriented verbs (with appropriate changes of verb suffixes).
is seen that a noun expressing a patient can be added to a sentence having an agent ories
verb of the second type (7.1) and without a change in suffix. In both cases the “ade
noun is preceded by 72 regardless of whether the addition is serving as agent or patis

Therefore, students must be particularly careful to distinguish sentences with ags
oriented verb stems having a patient introduced by 7?2 as in 7.1b from sentences
patient oriented stems having an agent introduced by ?9 as in Lesson Six. This distincts
is partiulary important when both nouns represent living beings which logically can sen
either the agent or patient role.

26
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2. Tug"at’sb ti Fafas 73 tsi Eallas. The boy looked for the girl.
b. Tug™ol’tab 7o ti Falas tsi Calas. The boy looked for the girl.

pugh 72-phrase agents expressed by nouns usually precede patients, this order can be
= (6-4)-

. Tug*al’tab tsi Calas 79 ti Palas. The boy looked for the girl.

Jast arrangement looks even more like example sentence 7a than does 7b because both
hirases are now in final position. It is crucial that students pay close attention to
suffixes.

As with any and all Lushootseed verbs, so too with these discussed in 7.1 -
, either the noun expressing the agent or the one conveying the patient, or both, can
mitted. In other words, even the agent of an agent oriented verb can be omitted if the
ker so chooses as in 2b and 2d below.

2a. Tug™alb tsi luX 72 ti s7uladx”. The old woman roasted a salmon.
2b. fug™alb 75 ti s?uladx®. [Someone] roasted a salmon.

2c. 7ug™alb tsi luk. The old woman roasted [something].
2d. 2uq™alb. [Someone] roasted [something].

, Thus far only three verbs have been learned that belong to this subclass of agent
mted verb stems. Each of these ends in -b. However, membership in this class is not
sted to verbs with the -b suffix. In addition to -b there are -alik®, -alc, a few verbs
il. some with no suffix at all, and even one very common verb ending in -d (-- not the
e -d, however, as occurs with patient oriented verbs). Conversely, there exist verbs
4 final -b (along with -il and -alik") that do not belong to this subclass. An example
usax"ob jumped, ran as mentioned above (7.1a). It is an agent oriented verb like
hux* wenr and 2u?2X’ came and like others of this type, it can be turned into a patient
mted verb by the addition of -tX" (or -tu-b), e.g., ?usax"obtx™ kidnapped [someone],
ed [someone] to jump, run.

Several examples of this subclass that do not end in -b are given here:
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8a. Tupusil ti afas.

8b. ?upusil ti Fafas 72 ti £Xa?*,

Oa. 7usabalik” tsi luX.
Ob. 7usabalik” tsi luX ?2 ti s?uladx®.

10a. ?uhuyalc ti luX.
10b. ?uhuyalc ti luX 75 ti ?al?al.

11a. 7u?ulax ti ?acittalbix®.

11b. 7uulaxX ti 7acittalbix™ 73 ti basq®.

12a. Mu%tad tsi &alas.
12b. 7u”tad tsi Eafas 75 ti basq”.

7.4. Because the same verb root often occurs in bothpatient and agent stems, sentences
with verbs of one orientation are obviously synonymous with those of the other (when both
agent and patient are included). Consider the following pairs:

13a. ?ulabatab 72 tsi luX ti s?uladx™.
13b. 7ulabalik” tsi luX 73 ti s?uladx®.

14a. Tug"al’tab 73 ti Fad’as ti sq*abay?.
14b. Tug™a’ab ti Cafas 7 ti sqalalitut.

15a. "u?ulaxtab ?9 ti luX tihud.

15b. Mu?ulax ti luX 73 ti basq”.
16a. 7u€’aab 75 tsi luX ti sk*i?x"™.

16b. 7ué’a?ab tsi luX 72 ti sk*i?x™.

®The student will note that the English translations of example sentences 8a and 8b use
the so called past progressive, was throwing, instead of the simple past, threw. These
could, in fact, be translated either way. Lushootseed grammar does not always require a
distinction between the simple and the progressive where English does.

'A rhizome is technically a stem but one that grows under (or along) the ground. The
Lushootseed roasted and ate braken fern rhizomes for their starch.

The boy was throwing® (as in a ga
exercising, or simply passing time).
The boy was throwing the stone.

The old woman dried [things].

The old woman dried salmon.

The old man finished [it].

The old man finished the house.
The people gathered [things].
The people gathered crab.

The girl ate.
The girl ate crab.

The old woman dried the salmon.
The old woman dried the salmon.

The boy looked for the dog.
The boy quested for a guardian spirit.

The old man kept the wood [which he
happened to come upon].

The old man foraged for crab.
The old woman dug up braken fern
rhizome(s).’
The old woman dug braken fern rhizomes
(as in ‘harvesting’ from nature).
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1o say that these sentences are synonymous, however, is not to say that they are
. In the (a)-sentences an agent does something to the patient — the patient is of
importance. In the (b)-sentences, on the other hand, attention centers on the
enf's activity which is typically performed with his/her own ends paramount. For many
this later type, especially those with verbs ending in -b, the patient is a product of some
L, something made, prepared, or otherwise produced. In technical parlance, verbs of the

: sentences are said to be in the active voice while those in the (b)-sentences are in the
iddle voice.

-
=ntica

Optional. (The student may elect to omit this section.)

Sometimes the patient permitted by an agent oriented verb is different from the
ssible patient of a patient oriented verb even though both verbs are built upon the same
ot. In 17a below only someone or something serving as target can be the patient, while

| 17b only something thrown can be the patient. (Similar differences obtain with other
erbs in -il.)

17a. 7upusutab 75 ti Talas ti sq"abay?. The boy threw [something] at the dog.
- 17b. 7upusil ti Falas 7% ti EXa”. The boy was throwing a stone. [See fuller
gloss at 8a above.]

18a. 7ut'ucutab 72 ti luX ti séatx*ad.* The old man shot (at) the bear,
18b. ut'ucil ti luX 79 ti fisad. The old man shot the arrow.

26. While many roots can serve in both agent and patient verbs, a few are limited to one
f the other orientation. Such limited roots are often paired with a different root of similar
eaning belonging to the other orientation. Sentence examples 19a and 19b illustrate the
0st common pair.

19a. Tulok™tob* 73 tsi Calas ti basq”. The girl ate crab.

19b. 7u%tad tsi Eafas 73 ti basq”. The girl ate crab.

tudents should note with special care the verb 7u?atad are. In its general form and final
pund it seems to be the same as a patient oriented verb such as 2uk™atad poured. In
"' of this similarity, however,”u?stad is an agent oriented verb.

7. Dialect differences.

7.7a. The Southern Lushootseed equivalent to €Xa? rock, stone is &aXa”.
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7.7b. At Swinomish the word spa’c is used for black bear, but at Sauk-Suiattle and
throughout the rest of the Lushootseed speaking region the word is s¢aotx™ad. (Note that
the referent of these words does not include grizzly bear.)

7.7c. In place of ?ulok™ad eat [something], put [something] in one’s mouth, the
Swinomish and people living along the Skagit River say ?uhuydx”.

7.8. Vocabulary comment. The word sgolalitut has been glossed (translated) into
English in this lesson as guardian spirit. The concept does not exist in modern Anglo
culture, but the ideas that lie behind it are fundamental to the Lushootseed view of the
world. Several of the texts in this reader are directly concerned with sqgalalitut and a full
comprehension of most others depends upon an understanding of the guardian spirit.
Interested readers should see page 497 in volume 7 of the Handbook of North American
Indians referred to in the introduction to this reader.

7.9. Exercises. The following sentences of the first set all have patient oriented verbs.
Provide an appropriate gloss for each of these. Then on a separate sheet of paper recast
each sentence using the corresponding agent oriented verb and gloss the new sentence as
well. (In number 3 it will also be necessary to change the patient selecting one that is
more appropriate with the altered verb because one does not ordinarily throw dogs.)

1. 7u8abatab 75 tsi luX ti s?uladx”.

2. Tug*al’tab 7o ti 7aciftalbix™ ti sqalalitut.
3. 7upusutab 72 ti Caf'as ti sq abay”.

4, Nulok™tob 7o ti sq*obay? ti basq".

The next four sentences all have agent oriented verbs. On a separate sheet of paper
give an appropriate gloss for each and recast these using a patient oriented verb in each.
Then render the new sentence in English.

5. 7u?ulax ti luX 7% t1 hud.

6. 7u¢’a%b tsi fafas 79 ti sK'i7x".
7. Tu?9tad ti Calas 79 ti basq'.

8. fug™alb tsi luX 75 ti s?uladx”.

In the final set of sentences immediately below students are to underline the patient in
each sentence that has one. Much of the vocabulary has not been presented before and
most of these new words are not in the glossary at the back of this reader either. The
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immar, however, is all familiar. Students are expected to rely on the grammar,
ticularly the verb endings, to identify the patient nouns.

1. 7uc’aldub ti séotxad 75 ti CixcixX.
Nyiq'ib tsi staday? 7o ti splu?.
fuyiqitab 72 tsi staday? ti spu”.
Tuc’alalik” tsi XaXacapad.
Tuyiq'id ti spéu?.

Tupusil ti lag*ab.

Tuyacab ti stubd 72 ti syacab.

8. 7uii®’ib % ti ulal.

9. “upusutob 7o ti alas ti sbiaw.
10. ?upusil 79 ti £Xa?.

11. 2u%tad ti ¢"ist 72 ti sq'i?q"ali?.
12. Tupusil ti falas 79 61 TXa.



SUMMARY OF FUNCTION MARKING

Terms such as agent, patient (including goal 4.4), and experiencer (4.2a) are collectively
referred to as roles. Roles identify the various functions a noun or &ad-word has in
sentence. In English these roles are primarily signalled by word order and prepositions,
but verb suffixes and 72 convey these roles in Lushootseed.

In English the roles of nouns and pronouns are expressed identically. The student
should remember, however, that in Lushootseed the roles of nouns and ¢ad-words are not
always conveyed the same way. Specifically, a &ad-word with a verb ending in one of the
patient suffixes stands for the agent while a noun following a patient suffix expresses a
patient.

The following lists summarize the roles and their indicators that have been presented
to this point:

I. Agent Oriented Stems
(Both the noun and the ¢od-word express agents.)

Mu?7ux”* tsi fafas.  The girl went. MTux™ &ad. I went.
Mu%usil ti €alas. The boy dove. Tu?usil €ad. I dove.
Tusax*ab ti Fafas. The boy jumped/ran.  7usax™ab &ad. I jumped/ran.

II. Middle Voice Stems
(Both the noun and the ¢ad-word express agents. A second noun introduced by 73
expresses patient.)

Mug*al’ab ti luX 72 ti sgoalalitut. Tug"al’ab Cad 7o ti sgolalitut.
The old man quested for a guardian spirit. I quested for a guardian spirit.
fug™alb tsi luX 79 ti s7uladx”. fuq™alb ¢ad 79 ti s7uladx”.
The old woman roasted the salmon. [ roasted the salmon.

Mu?atad ti 7acittalbix 7?3 ti s7uladx”. Tu7atad &ad 79 ti s?uladx”.
The people ate the salmon. [ ate the salmon.
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[1I. Patient/Goal Oriented Stems
(The noun represents a patient (or goal) but the &ad-word is agent.)
Puux*tx* tsi Calas. [Someone] took the NMux*tx” ¢ad. 1 took [her]

girl somewhere. somewhere.
Tu?ux"c tsi acas. [Smn] went after the TaMux"c Cad. I went after
girl. [her].
Mu?usis ti Calas. [Smn] dove after the Tu?usis &ad. I dove after
boy. [him].

Tug*al’ad tsi Calas. [Smn] sought the girl. 7ug®a&’ad ¢ad. I sought [her].
Tu%y'dx” ti Cacas. [Smn] found the boy.  "u?ay’dx* ¢ad. I found [him].

IV. Passive Stems (a subtype of Patient/Goal Stems)
(The noun and &ad-word are both patient. Nouns going with 73 are agent.)

Mux*tub 79 ti Calas tsi Calas. M%ux*tub &ad 79 ti Facas.
The boy took the girl (somewhere). The boy took me (somewhere.)
MIK"cab %o ti Falas tsi Ealas. Mux*cob &ad % ti Faas.
The boy went after the girl. The boy went after me.
Muusisab 72 ti Cixcix ti s7uladx”. uusisab &ad 79 ti Falas.
The fish hawk dove after the salmon. The boy dove after me.
Tug"al’tab 70 ti Falas tsi Falas. Tug*al’tab €ad 72 ti Calas.
The boy looked for the girl. The boy looked for me.
Tu%y’dub 79 ti Fadas tsi Calas. Nu%y'dub &ad 75 t1 Calas.
The boy found the girl. The boy found me.

V. Experiencer Oriented Stems
(The noun and &ad-word are both experiencer.)

fux®it'il ti fafas.  The boy fell off. Tux*it'il ¢od. 1 fell off.
Tubag t1 Calas. The boy fell over. Tubat &ad. 1 fell over.




LESSON EIGHT

-yi- role, ?a + recipient

Review page three. Then compare the following four sentences with one another and
answer the questions below.,

1. Wux™ ti Cadas. The boy went.

2. TuMux"yid* ti Cacas. [Someone] went instead of the boy. (Someone went
so he wouldn't have to.)

3. Tu?7ux™tx” 1 Calas. [Someone] took the boy somewhere.
4, TuMux"tx*yid t1 Calas. [Someone] took [something/someone] somewhere for
the boy.

Describe how the role (function) of ti afas in sentence 2 differs from the role of ti
¢afas 1n sentence 3.

Is the role of ti &afas in sentence 2 approximately the same as in sentence 4 or are their
functions entirely different?

What is the name of the role of ti &afas in sentence 17?7

What is the name of the role of ti &aas in sentence 37

8.1. There are at least five terms in linguistics used to convey the role of ti &aas in
sentences 2 and 4 above. These are benefactive, dative, indirect object, recipient, and
second object. None of these is fully satisfactory for Lushootseed. Therefore, in
Lushootseed grammar one simply speaks of the -yi-role. (In Southern Lushootseed the
equivalent term is the -3i-role. See 8.5.)

8.2. Five roles have now been presented. These are agent, experiencer, patient, goal and
-yi-role. Of these, only the patient and goal can be inanimate -- a thing -- although both
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| world.

Tuk*adyid tsi Calas.
3. fuk*adyid 7o tita?k.
ic. Tuk*adyitab 75 tsi luk.

). 7u?abyid ti sq“abay?.
. 7u%abyid 72 ti 3aw.
2. Tu%abyitab 79 ti falas.

fa. 2uPuX"tx"yid ti €alas.
2. MuPuk*tx"yitob %9 ti luX.

: Mu%y’dx"yid ti alas.

e, 222y’ dx"yitob % tsi luX.

b, PuuX"tx"yid 72 ti sq*abay?.

b. 2u%ay’dXyid 73 ti sq'abay?.

- In sentences with -yi-how are patient and -yi-role distinguished?
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often animate. The others must be animate by the nature of what they represent in the

Yhen speakers use the -yi-role, both an agent and a patient (or goal) are either implied
eCi cally stated. In the following example sentences note carefully how these roles
gistinguished. Also observe the variety of English prepositions that are used to convey
meaning of -yi-when it is suffixed to various verbs.

[Someone] took [something] from the girl.
[Someone] took the platter [from someone].
The old woman took [something from someone].

[Someone] gave [something] to the dog.
[Someone] gave a bone [to someone].
The boy gave [something to someone].

[Someone] took [something] somewhere for the
boy.

[Someone] took the dog somewhere [for someone].
The old man took [something/someone]
somewhere for someone.

[Someone] found [something] for the boy.
[Someone] found the dog [for someone].
The old woman found [something for someone].

. How are patient and agent distinguished in sentences with -yi-?

The example sentences above have only one noun per sentence. In 9 - 11 below
are two nouns, hence two roles expressed, in each sentence.

. Mu%abyitab 72 ti luX ?a ti sq*abay?.
uabyitab 75 ti luX ti aCas.
. Tuabyitab ti Cafas 73 ti sqabay”?.

The old man gave [someone] a dog.
The old man gave [something] to the boy.
[Someone] gave the dog to the boy.
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8.3a. What are the roles of the two nouns in sentence 9 and in which order do they occur?

8.3b. What are the roles and relative order of the two nouns in sentence 107?

8.3c. What are the roles and relative order of the two nouns in sentence 11?

8.3d. From the example sentences 9 - 11 one might expect to be able to include agent,
patient (or goal), and -yi-role all with one verb. Nevertheless, Lushootseed grammar does
not permit such sentences when all these roles would be represented by nouns. Speakers
use any two but not three at once. (See, however, 20.5.)

8.4. On the other hand, with ¢ad-words (and another class of person markers to be
presented in Lesson Nine), it is possible to have three roles with one verb.

12a. 7u?abyid &ad ti €acas 72 t1 sq abay’. I gave the dog to the boy.
12b. ?u?abyid ti Cafas 72 ti sq abay”. [Someone] gave the dog to the
boy.

12¢. 7u%abyitob ¢ad 72 ti Faas 72 ti sq"abay?. The boy gave me the dog.
13a. ?uk*adyid &ox” ?u tsi fafas 79 ti k™at’aq. Did you take the mat away from

the girl?

13b. 7uk™adyid tsi €alas 79 ti K"at’aq. [Someone] took the mat away from
the girl.

13c. 7uk*adyitab &ad 75 tsi afas 72 ti k™at'aq. The girl took the mat from me.

14a. 7ulok™yid ¢ad ti luX 72 ti s?uladx”. [ ate the old man[’s] salmon. [Lit.:
[ ate the salmon away from the old
man. ]

14b. ulok™yid ti luX 7o t1 s?7uladx”. [Someone] ate the old man[’s]
salmon.

14c. Tulok™yitab ¢ad 7o ti luX 79 ti s?uladx”. The old man ate [my] salmon.
(Lit.: The salmon was eaten
[away] from me by the old man.)
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Jialect differences. The suffix -yi- in Northern Lushootseed is equivalent to -8i- in
#n Lushootseed. See 8.1.

Exercises. Translate the following sentences into Lushootseed:
1 took the bone from the dog.

. The old man ate someone’s salmon.

, Someone came instead of the boy.

The girl brought something for the old woman.

. Did you folks find the dog for the man? i




UNIT TWO

INFLECTION AND CLITICS




LESSON NINE

Person patient suffixes including the reflexive and reciprocal

There are several ways of expressing me, us, and you in Lushootseed. One of these
Is the appropriate ¢ad-word following -t-ab, -du-b, -tu-b, -s-ab, or -c-ab. (See Lesson
especially 6.5.) Another means of conveying these concepts is by special suffixes.
ast the following pairs of sentences:

Tut'uk™tub ¢ax™ 7u 79 ti Pacittalbix”. Did the people take you home?

ib. 7ut'uk™tubicid ?u ti 7acittalbix”. Did the people take you home?

da. M79x’tub &ad 79 tsi luX. The old woman brought me.

b. 2u”X tubk tsi luX. The old woman brought me.

ja. Tug“al’tab Cat 73 ti sqabay?. The dog looked for us.

). Tug*al’tubut ti sqabay?. The dog looked for us.

a. 7Tubatdub ¢ad 72 ti sq"abay?. The dog accidentally knocked me over.
4b. 2uba¢dubs ti sq*obay?. The dog accidentally knocked me over.

a. In place of ¢ox" there is -icid, and &ad is replaced by -3. Instead of ¢at there is
; and -utad (not shown above) would substitute for &alap.

When suffixes (rather than &ad-words) express a patient, the agent is NOT
oduced by 7.

. A &ad-word, if present, represents an agent when these patient person suffixes occur.
3. fufuk™tubicid ¢ad. I will take you home.

6. fu?ux"tubut ¢alop “u. Will you folks take us (somewhere)?

7. fu?ux*tubd &alap 7u. Will you folks take me (somewhere)?

8. fufuk™tubutad Cat. We will take you folks home.

he initial ¥(u)- is an irrealis which here represents future time. See Lesson Thirteen.)

Person patient suffixes divide into two classes.
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9.3a. One class goes with verbs ending in -du-b, -tu-b, -s-ab, and -c-ab.

Mubacdubs ...knocked me down.  7u?ux"tub$ ...took me somewhere.
Mubaddubicid ...knocked you down. ?u?ux™tubicid ...took you somewhere.
Mubacdubut ...knocked us down. Muux"tubut ...took us somewhere.
fubat¢dubutad  ...knocked you folks  ?u?ux“tubutad ...took you folks some-
down. where.
Tutalawisab$ ...ran after me. Mux*cabs ...went [to see] me.
Tutalawisabicid ...ran after you. fuMux*cabicid  ...went [to see] you.
Tutalawisabut ...ran after us. u7ux“cabut ...went [to see] us.
Tutalawisobutad ...ran after you folks. ?u?ux“cobutad ...went [to see] you
folks.

9.3b. The other class of person patient suffixes, those belonging to the second set, follows
verbs like kK*adad which end with -t-ab. Different from the first group of endings which
is added to the final -(2)b of -du-b, -tu-b, -s-ab, -c-ab, this set has dropped the -ab leaving
only -t-. Where one would expect ?uk“adatab$, there is 7uk“adats which becomes
Puk*adac.®

(7uk®adats  >) 7uk®adac. [Someone] grabbed me.

(P7uk®adyits >) 7uk®adyic 7o ti $a”kx. [Someone] took the platter from me.
(7ukadatsid >) “uk*adacid. [Someone] grabbed you.
2uk*adatubut [Someone] grabbed us.
fuk*adatubutad [Someone] will grab you folks.

9.4. Like &axd-words, these person patient suffixes lack forms equivalent to him, her, it,
them.

9.5. However, there is another suffix that belongs to these person patient endings. This
is the reflexive. Note the last sentence in each of the following sets of examples and
contrast it with the others in the same set.

Qa. uSudub’*. [Someone] saw me.
9b. ?uludubut ¢ad. I saw myself. (Reflection)

*The s in these endings has fallen together with the preceding t becoming simply c.
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Mu%tad ¢ad. I ate.

10b. 2u?ttubs. [Someone] fed me.
Oc. 2u?attubut &ad. I fed myself.
la. (7ufucutsid >) ut'ucucid . Did [someone] shoot (at) you?

1b. (Put'ucutsut >) ?ut'ucucut &x" Tu. Did you shoot yourself?

d. (7uquluts >) ?uq*uluc tsi staday?. The lady hugged me.

12b. (7ug“ulutsut >) ?uq“ulucut. He/she hugged him/herself.

»m these few phrases the student can see that -ut follows -du-b, -tu-b, and presumably
and -c-ab. (Actually, utterances with these last two endings are unrecorded.)
glowing the -t- of -t-ab, however, the ending is -sut which elides with the preceding -t-
give -cut. See footnote 8.

8. Conceptually related to the reflexive is the reciprocal suffix, -ag*al. These two are
mirasted in the following example sentences:

13a. 7u%itag*al &at. We fed each other.
13b. ?7u?attubut &ad. I fed myself.

14a. 7uludag”al &at. We saw one another.

14b. ?uludubut &ad. I saw myself.

15a. 7utucutag®al &alap 7u. Did you folks shoot at one another?

15b. (Put'ucutsut >) 7ut'ucucut ¢ad. 1 shot myself.

16a. 7uq ulutag”al. They hugged one another.

16b. (Puq*ulutsut >) 7uq*ulucut, He/she hugged him/herself.

17. "utalisag™al. They came together., i.e., they arrived at the
same place.

18. 7ubaliicag™al &of. We forgot about each other.

)a. Different from the reflexive and other person patient suffixes, the reciprocal has
one form, -ag*al, but sometimes it is pronounced as though it were spelled -ag"al.

9.6b. In all cases -ag™al follows a reduced form of the preceding suffix sequence. The
ending is -t-ag"al, not -tub-agal; -d-ag*al, not -dub-ag*al; etc. Therefore, sequences of
~1(ab)-ag*al and -t(ub)-ag*sl are both simply -t-ag*sl except that the former is very often
preceded by a vowel (matching the vowel of the root) while the latter never i1s. In either
case, the meaning is the same, so there is no ambiguity.




e LLUSHOOTSEED READER I

9.7. Dialect differences. The Southern Lushootseed equivalent of ?uSudub$, ?usudubut,
etc., is 7ulabdul, ?ulabdubut, etc.

9.8. Exercises. The student should write out one complete paradigm (list) of person
patient endings including the reflexive and reciprocal for a representative verb from each
class, -du-b, -tu-b, -s-ab, -c-ab, and -t(-ab). Check the lists carefully for accuracy. Then
read out loud each list ten times twice a day for four days. (By following this procedure,
every student will always be able to recognize the person patient suffixes.)

Gloss (translate) the following words. Several of these have stems that are new. They
can be found in the glossary.

1. -7attubicid 4, -d*slaxadbic
2. -yahubtub3 5. -yacabtubicid
3. -had?iw’dubut 6. -Sulag*ildubut




la.
1b.

2a.
2b.

3a.
3b.

4a.
4b.

patrast 1a with 1b and 2a with 2b. The first word in each pair of sentences is identical
eept for what?

Tugq'ax” ti stulak”.
Tasq’ax” ti stulak”.
TaMtut 1 luX.
7as%tut ti luX.
Tutidid ti sq*obay?.
Pastid ti sq'abay?.
Tutac’ad 61 hud.
73stad’ ti hud.

LESSON TEN
- ({as-}) stative and ?u- ({u}) perfective prefixes; verbs expressing cognition

The niver froze.
The river is frozen.

The old man fell asleep.
The old man is asleep.

[Someone] tied the dog.
The dog is tied.

[Someone] extinguished the fire.
The fire is extinguished.

Yastag ox™* hungry
Tastaq™u? thirsty
Tasbot satiated, full
Pashiit happy
%asq"ic’ indifferent,
unwilling

i¥

Up to this point every verb has begun with ?u-.° The student can now see that 7u-
2 separable element called a prefix which contrasts with another prefix, 7as-.

.2. On the basis of the English translations, one might assume that ?u- designates
it time while 79s- refers to the present. Such an assumption is not correct. Consider
: following list of words all of which bear the prefix 7as-:

Task ax* feel cold

Tasxat sick

%asc’ud sickly, run down
Pasxic’il ashamed

Paskicil angry

®In 9.2 there was also fu-. tu- plus ?u- becomes simply fu- when speaking at a

conversational rate. See Lesson Thirteen.
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What common thread of meaning do they all share? STOP reading at this point to
consider the answer to this question. Only after forming some sort of answer, should the
student continue reading.

The above words all express conditions (or states) of mind and body.

Now add to this list the words having the %as- prefix from the sentences at the
beginning of this lesson numbered 1b through 4b writing them in the blanks on the left.

In the blanks on the right write the English glosses appropriate for the Lushootseed words
on the left. Omit is from the glosses. (It is required by the grammar of the English
sentences that translate the Lushootseed sentences, but it is not part of the Lushootseed
verb’s meaning.)

10.3. From this additional list the student can see that it is not just conditions of the mind
and body that ?as- refers to but rather to states in general. Therefore, 7as- is called the
stative prefix. It can be used in the present, past or future because its meaning makes no
reference to time at all. Whether one says is frozen, was frozen, or will be frozen, the state
of being frozen is unchanged.

10.4. The stative prefix is not used with words that are inherently or intrinsically stative
such as haac long/tall (thing), hik* big, ha”t good, WX old, and XiK" ugly. ' In other

'%With appropriate suffixation, however, these words are changed into verbs that do
take prefixes. Here are several examples.

7asxik’™ab cad. I'm lonesome.

fuxik™ab &ax™ 7u. Did you get lonesome?

7aslukx’ab ti sq*abay?. The dog is old.

Tuha?il. [The weather] became good.
Tuhig*ild. [Someone] made [something] bigger.

(Often a final k*- sound becomes g* when a vowel follows as in this last example.)
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73s- makes stative verbs out of roots that are not already stative in their core

The prefix 7u-, on the other hand, indicates verbs that express events, actions,
ses, and the like. It is called the perfective prefix. (The meaning of this name is
ined in the next lesson.)

- Some very common verbs expressing cognition and perception typically bear the
dub suffixes (See 5.3.) and the stative prefix. The three most frequently occurring
wesented in the short sentences below.

“aslaXdub &at 75 ti sqabay?. The dog remembers us.
. %3(s)fudub 75 ti ¥aFas ti sgabay?.  The boy sees the dog.
. %as(h)aydx™'! &ax* 7u tsi luX. Do you know the old woman?

. Dialect differences.

-@ The Northern Lushootseed ?astag*ax™ hungry is matched by ?ascowat in Southern

yotseed.

There is no exact equivalent to Xax in Southern Lushootseed where Xux*i(l) is
3. Thus, Southern Xux"i(I) corresponds to both the Northern Xux*il cold state of
ects and Xax person feels cold.

8. Vocabulary comment. Whereas English uses the three words burn, fire, and
vood, Lushootseed has the one word, hud. Sometimes hud is also used to designate

od in general. The reader (or listener) depends on context to distinguish these different
aings of hud.

The range of meaning that many Lushootseed roots have usually does not match closely
semantic range of the nearest English equivalent. Often, in fact, the concepts that

shootseed speakers subsume under a particular word surprise those who speak English.
.case in point is Xik". Ponder the following:

"Letters in parentheses represent sounds that are not pronounced in a particular
mstance. In this case the h-sound is lost following an s-sound. If the prefix were
*u-, the h would be pronounced.
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Xik™ ugly (in appearance or personality), mean, rude, inclined to ‘rough’
talk; strange in appearance.

Pasxik™il in 2 mean mood.

xik"ab be still (imperative), be quiet.

Tasxik™ab lonesome.

10.9. Exercises and Homework. Translate the following into Lushootseed:

1. The dog is thirsty.

. Are you hungry?

Is the old man lonesome? ;

. The old woman put the fire out.

. Did the boy tie the dog up?

. Is the river frozen?

. I remember 1it. :

. Are we happy?

. Do you know the girl? :

10. [Someone] took the dog home.

11. Did the girl take the mat?

12. I don't feel like it. (Said in response to a request or suggestion to do something.)




LESSON ELEVEN
Tense and aspect

! places this lesson involves fairly abstract discussions. Students are not expected to
2sp all of it immediately. Much of what is described here will be understood only
duz y as more and more texts are read. Students should not, therefore, be discouraged
:_ 1s much they do not fully comprehend at first. Rather, they should take pleasure
probing a different culture’s system of organizing the realm of time.)

Tense, that 1s to say, present, past, and future, is forced upon speakers of English
the grammar. Every sentence must be expressed in one of these three categories
ause tense in English is obligatory. With every sentence English speakers must locate
svent before, after, or during the moment of speaking (or with reference to some other

. In Lushootseed, on the other hand, tense is not obligatory; usually it is not
ioned. Instead, Lushootseed grammar is much concerned with aspect which describes
period of time within which an event or process occurs.

English also marks aspect. Differences like is going versus goes and has gone
S wens are aspectual and obligatory. But many aspectual differences are optional in
ish. Some of these are formed with phrases like burst into tears, cry by fits and
5, and do over and over.

) some cases the difference in meaning between two English verb roots is primarily
al. Consider bear versus hit. The first i1s repetitive while the second is moment-

. All these sorts of differences are aspectual. They concern the remporal how of an
8, the lapse of time in which the act is done — not when it is done (which is tense).
L Lushootseed verbs are either static or dynamic. If static, they typically bear the

pe prefix 7os- presented in Lesson Ten. If dynamic, they divide into two groups called
setive and imperfective.
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11.3a. Perfective verbs are normally designated by the prefix ?u-; however, speakers not
infrequently omit this prefix when context clearly establishes this aspect as the only
possibility.

With the perfective aspect, an act is viewed as a single whole without concern for the
various phases involved in the event. The speaker looks upon the action in its ensirery
when ?u- 1s used.

11.3b. In contrast to the perfective, imperfective verbs distinguish various phases of an
activity. In most dialects of Lushootseed there are two contrasting imperfective prefixes,
the progressive lo- and the progressive state los-. However, the Swinomish, Skagit,
Sauk-Suiattle, and some Snohomish speakers have a third imperfect prefix, the continuous,
lacu-.

11.3c. These five prefixes form a mutually exclusive set occurring immediately before the
verb stem:
Vas-
-
(other possible prefixes) la- verb stem
las-
lacu-

11.4. The sentences below illustrate a common use of the progressive prefix.

1. 197ux” t1 Calas. The boy is/was/will be going.
2. Id7ux™ix" t1 Calas. [Someone] is/was/will be taking the boy somewhere.
3. lotuk™ &ox” u. Are/were you on your way home?
(or)

Will you be on your way home?
4. 137K’ &ad. ~ Tam/was/will be coming.
5. 12%71bas ti luX. The old man is/was/will be walking.
6. latalawil ti Cac’as. The boy is/was/will be running.

11.4a. Contrast the six sentences above with those presented in Lessons One and Two,
all of which begin with the prefix 7u-. The difference is not one of tense because all
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mple sentences with 7u- could as well be rendered in English with the present or even
asionally the future. Instead the difference is aspectual.

4b. With lo- the speaker views the action as ongoing and continuous. It often occurs
B verb stems that refer to movement through space as in the sentences above.

The progressive prefix is also heard frequently with stems that incorporate the idea
decoming or developing. Typically, these stems end in -il. With such stems lo-
ignates movement through time.

7. IaluXil &ox”. As you grow up ...

lataxil. [It] 1s/was/will be becoming night.
9. lox"ak™il &ad. I am/was/will be getting tired.
10. laq*ig™il*. [He] is/was/will be getting stronger.

Comparing sentences 1 - 6 with 7 - 10 shows that both time and distance are
pceptualized the same way with la-.

When an activity which ordinarily takes place in one location is performed while
wing from one place to another, lo- is again the appropriate prefix.

I1a. lat'ilib tsi Ka%'a". Crow is/was singing as she travels/traveled along.

11b. ut'ilib tsi Ka%’a”?. Crow sings/sang.
12a. latix"icut ti sq"abay?. The dog is shaking himself off as he goes along.
12b. Tut'ix’icut ti sq*abay?. The dog shakes/shook himself off.

13a. 1o7%y’dx" ti ?acittalbix™. As he travels/traveled, he finds/found people.
13b. 7u%y’dx*'? ti 7acittalbix®.  He finds/found people.

Occasionally, however, a temporal rather than spacial notion dominates in these stems

signating activities normally done in one place. In such cases la- adds a graduative -
: IHI y E.g.,

laXucusitob ti uk*at. The sun’s face is gradually wrapped up."

128ee footnote 4 of 5.3.

“Rather than serting, the sun in Lushootseed cosmology is wrapped up or squeezed
ato a bag at dusk.
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11.6. Optional: A related concept conveyed by la- refers to activities done serially,
subsequent to another. Here are two examples from a text talking about Bobcat and
hunting:

balat’uc'ud ti dad’'u?. Again he shot one.

g"al balax"it'il. And it fell [out of a tree].

balat'uc ud. He shot another.

balat'uc'ud ti ?itlaq. He shot the last one too.

had?iw'tab 7o ti stubs. The man put [them] in the house.

g¥al lok'itid ti g&ic*, ti ?iti¢ad.  and hung on a peg [first] the bow, [then] the
quiver.

11.7. The aspect prefix las-, progressive state.

11.7a. This prefix designates a state viewed as contingent upon or intimately involved
with some dynamic event. (The following illustrative sentences are grammatically more
complex than students can fully understand at this point. A general feel for the situation
that prompts the use of las- is all they need be concerned with here.)

14. loskax"ad &d dx¥%al  sX'i?’s Ki  g'asbak™is.

helping-him 1 so-that  not get-hurt-he
I am helping him so that he won’t get hurt.

15.  loskatkofadi? &ad  yaXi Cad  tulad®q’il.
hurting-hands 1 because 1 crawled

My hands are hurting because I crawled.

11.7b. It is required when a state is maintained while progressing through space.

16a. las?itut ti Calas. The sleeping boy (is being carried somewhere).
16b. 7as%itut ti CaCas. The boy is asleep.

17a. las?ibad &at. We are walking together.

17b. 1a71bas ¢&at. We are walking.

18a. losk*adad ti g¢ic*. He is carrying the bow.

18b. 7ask™adad ti gcCic. He is holding the bow.

19. lascil ti jasads* 7al ti sa%iba¥s.  Her feet are protected while she walks.
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The fifth aspect prefix is lacu-, continuous. Consider the following sentences:

X lacuyayus tsi XaXacapad*. Ant is working.

21. lacut'ilib tsi Ka?k'a?. Crow is singing.

22. lacup'ayaq 79 ti sdox"id. [He] is hewing out a hunting canoe.
3. lacuf'ix'icut ti sq*abay?. The dog is shaking himself off.

4. lacugalb. [It] is raining.

25. lacug*at u. Is [it] snowing?

a. Typically, Ia- involves movement from one location to another while lacu- 1s used
) activities that are ordinarily in one place or events that happen in one place.

However, occasionally speakers do use lacu- with verbs that designate movement
agh space. With these locu- adds the notion of habitual or regular performance.
mpare these two pairs of sentences:

26a. lacutolawil ¢ad. I am running (as part of my daily exercise program).
26b. latalawil &ad. [ am running (at this moment).

a. locu”ibibos ti s¢atx*ad.  Bear would be walking about aimlessly.

. 12%ibad ti séatx*ad. Bear is/was walking (at the moment).

Conversely, there are a few patient oriented verb stems whose root meaning
dudes movement through space that do not permit 13- (except in its serial use (11.6)).
gse are verbs of the class taking -d, -t-ob immediately following the root (6.1, 9.3b).
t0s of this type use locu- instead of -- and with the same meaning as -- la- in 11.4,
th a verb is Calad chase [someone]. Consider the following briefly described event:

Puluudax™'? ti stab. ‘He] heard something.
udtalq “usox”. He] looked over his shoulder.
TuSudx*ax™ ti hik” sXalgab. ‘He] saw a big monster.
lacutalad. 1t] was chasing [him].

.8d. Many Lushootseed speakers do not use lacu-. It is not heard in Southern
1otseed at all and many Snohomish do not use it. However, it is very much a part

“*The significance of -ox" is explained in 14.2 - 14.3c.
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of the aspect system for the Sauk-Suiattle, the Swinomish and all those along the Skagit
River.

For people who do not have lacu- in their speech, other verbal strategies are available
to render nearly the same concept. These include (1) the use of adverbs (Lesson
Seventeen) such as ck™aqid always, (2) combinations of prefixes such as Xu- (Lesson
Thirteen) plus la-, (3) the repetition of a verb several times (each one bearing the prefix
u-) or (4) reduplications (repetitions of part or all of the root), and (5) using l>- in
situations where the Skagit (and some Snohomish speakers) would say lacu-.

11.9. Of the five aspectual prefixes presented in lessons Ten and Eleven, two are often
omitted. When context makes clear that the verb requires 7u- or l3-, these two are not
said. The omission of ?u- is particularly frequent. (In the texts ?u- has sometimes been
replaced, but all such additions are in editorial brackets, [ ].)

11.10. Commands are primarily signalled by vocal intonation. They are further
characterized by the absence of all prefixes.'”> Commands issued to more than one person
often include the particle #i which follows the verb occurring where &alap would otherwise

be.
11.11. Dialect differences.

11.11a. The following brief list sets out those lexical differences between Southern and
Northern Lushootseed which occur for the first time in this lesson.

Southern Northern

walox" q'ig™il strong (muscular)
cacus gcic bow (archery)
ba¢lula? XaXacapad ant

jadad josad foot / lower leg

(With this last pair compare fafal instead of €afas, and ¢ala§ instead of c¢alas (1.4,
4.7¢c). In the three cases § corresponds to s. Many words exhibit this correspondence
between Southern and Northern Lushootseed.)

15To this statement one must except word building (that is, derivational) prefixes.
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#1D. In place of x"ak™il some Upriver Skagit use ¢*afab. For others, the latter
id is an intensified counterpart of the former -- something like exhausted compared to

i2. Vocabulary comment. The Northern Lushootseed word for bow (archery) is

ved from qod-, & bend, bent, crooked and (possibly) the suffix -i&¢ which by
tlation becomes -ic.

Northern Lushootseed word for anz is built upon Xac¢' meaning cinch, cinch up,
The ending -apad refers to the waist or to a belt and the doubled first part (a

=S called reduplication (11.8d)) means small. Thus, XaXacapad is the Lirntle
hed Up (One).

- On file cards write the three aspectual prefixes la-, 13s- and locu- (one per card) in
per left hand corner. Add the grammatical name of the prefix in the upper right

=omer. Below copy from the lesson each explanation of use or meaning provided

- On a separate sheet of paper, write out answers to the following questions without
ting the cards just prepared or the lesson. When finished, reread the lesson to check

i

Typically, lacu- occurs with verbs having what kind of meaning?
) What is the difference in meaning between ?as- and los-?
) How does ?u- differ from lacu-?

Why does ¢alad chase [someone] take lacu- instead of 1a-?

. Gloss each of the following words:
k"adad
k"adad
k"adad
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lat'ilib

lacut'1lib

Tutalawil

latalawil

lacutalawil




LESSON TWELVE
The s- prefix; have and have not; d- paradigm affixes

gal through the previous lessons to find all the Lushootseed nouns presented thus far.
rite them in two columns on a separate sheet of paper. On the left put those nouns that
egin with 5; on the right fill in all the nouns that do not begin with 5. Following those
ords that are restricted to only a part of the Lushootseed territory, add in parentheses
sbreviations representing the regions where they do occur, e.g., falal (SL), spa’c
Wwin.), etc.

2.1. A third of the nouns presented in the first eleven lessons begin with s. Except for
Bp'qs hair seal all these nouns with initial s have another consonant as the second sound.
A each case the s of the consonant cluster is actually a prefix. Because nouns with this
welix s- are so numerous, Lushootseed glossaries and dictionaries list them under the
econd consonant rather than by the initial s-. Thus, séatx*ad black bear is found under
, not under s.

On the other hand, if a vowel follows an initial s, that s is not a prefix, Therefore,
up'gs is listed under s. (Remember, ? is a consonant. Find s?uladx” in the glossary.)

The same practice is used with verbs. They are listed by the letter for the first sound
)f the stem -- not the prefix.

Study the following sentences:

la. 7ah ?u K'1 g"aq™u’s. Does he/she have [any] water?
1b. x'i7. No.
le. X'1? K1 ghaq™u?s. He/she does not have [any] water.

2a. 7ah 7u K'i g*ohuds. Does he/she have [any] wood?
2b. x"17. No.
2c. X"1?7 K'i g"ohuds. He/she does not have [any] wood.

3a. 7ah "u K'i gosqobay?s. Does he/she have a dog?
3b. x"17. No.
Jc. X7 K1 grasq™abay?s. He/she does not have a dog.

4a. 7ah 7u K'i g'os?uladx”s. Does he/she have [any] salmon?
4b. 7ah ti s?uladx™s. He/she has [some] salmon.
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5a. 7ah 7u K g*osabids.'® Does he/she have [any] fir bark?
5b. 7ah ti sCabids. He/she has [some] fir bark.

12.2. Affirmative answers to questions in Lushootseed typically do not include 71, the
word meaning yes. Instead, speakers simply make a short affirmative statment as in 4b
and 5b. Where English style would expect something like, Yes, he/she has some salmon,
Lushootseed style omits the yes.

12.3. The above example sentences depart rather far in formation from their English
equivalents. For example, a literal translation of sentence 1a would be, Is there his/her
water? And lc would be, [There] is not his/her water.

12.3a. When something is remote, hypothetical, or simply nonexistent, its noun is
preceded by K'i instead of ti.

12.3b. The prefix g*- is called subjunctive. (When it precedes a consonant as in the
above example sentences, it is written as g“a-. Before vowels it is simply g*-.) This
subjunctive prefix is used when questioning, denying, or doubting. With nouns, speakers
often omit it because K*i expresses much the same idea. With verbs, some speakers
usually omit K*i, others tend to omit g*-. (In completing the exercises to this and
subsequent lessons, however, the student should not omit either K1 or g™-.)

12.3¢c. The suffix -s represents someone or something in relation to someone or something
else.!” As will be seen below, this suffix also relates someone to actions and states.
Because of this last fact, it is best for the student not to think of -s as corresponding very

'®Fir bark was a very important source of fuel for the Lushootseed in former times.

""In traditional grammar this suffix and its equivalents in other languages is called
possessive. This term is a poor one however. In what sense does someone possess Ais
father? And if one could make a case for claiming that she possesses her hand, it must,
at least, be admitted that this possession is very different from that of her book. Also
consider the ambiguities of the phrase his picture. Is it one he purchased; did he paint it;
or is it a picture of him? Because the term possessive is often inappropriate and always
imprecise, this description of Lushootseed does not use it.
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psely in meaning 1o his, her, its even though these English words are often used in

ating sentences with -s.

.3d. When the speaker chooses to be explicit about the person (or item) involved in the

dationship, specific mention is made of that person by means of ?5. Compare the

dlowing:

~ Rubts his paddle $ubt 72 ti hadli Henry's paddle
sq"abay?s her dog sq*abay? 72 tsi mali Mary's dog
Saw's its bone faw 7o ti sq"abay” the dog’s bone

s can be seen, the -s suffix is replaced by 72 plus a noun denoting the other member of

e relationship.

People’s names require ti or tsi (or ki, K'si) just like other nouns.

Translate the sentences below into Lushootseed:
We looked for Mary's dog.
It ate the old woman's salmon.
She roasted the boy's salmon.

He took the old man's paddle.

12.4. Compare the following words with one another and with those listed in 12.3d

sbove. Provide the missing English gloss on each blank.

dxX"ubt my paddle X'ubt &at

dsq"abay”? sq“abay? Cat our dog

dsaw my bone Saw Cat our bone

adxX"ubt your paddle X“ubtlop (the) paddle of you folks
adsg“sbay?  your dog sq"abay?lap

adSaw Sawlap (the) bone of you folks

12.4a. These three affixes plus &ot along with the -S suffix of 12.3 - 12.3d form a rather
peculiar set. Two members are prefixes, d- and ad-: two are suffixes, -1ap and -s; and one

is an interloper from the &ad-word paradigm, namely &at.
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12.4b. Person markers of this paradigm (list of items belonging to the same class) are
also different in that there is a form for he/his, she/her(s), andit/its which the ¢ad-words
and person patient suffixes lack. (See 12.5 below.)

12.4¢. In the following sentences discover the relative order of the three prefixes ad-, g"-,
and s-.

6a. 7ah 7u K'i gtadsq“obay?. Do you have a dog?

6b. 7ah ti dsq'abay?. I have a dog.

7a. 7ah ?u K'i g*adscabid. Do you have [any] fir bark?
7b. 7ah ti ds¢obid. I have [some] fir bark.

12.4d. In later sentences it will be seen that d-, like ad-, also occurs between g"(3)- and
s-. This arrangement is summarized below:

Bo (s-)
ad-

12.4e. Although &at has been brought into this paradigm it is not well integrated. Except
for &t members of this paradigm are all affixes and can co-occur with ¢ad-words as is

shown here:

adstalat ¢ad. I am your nephew/niece.

dstalot &ax". You are my nephew/niece.

stalots ¢ad. I am his/her nephew/niece.

stalats Cox”. You are his/her nephew/niece.

stalotlop ¢ad. I am the nephew/niece of you folks.

stalat ot &ax. NOT ACCEPTABLE. (See Lesson Nineteen.)

Even though &at is used to mean our, etc., it cannot occur in the same formations with
tad-words. However, when &t is serving in its original function as a ¢ad-word,
occurrence with this d-paradigm is grammatical:

adstotalat Cat. We are your nephews/nieces.

stotalats ¢at. We are his/her nephews/nieces.
(statalat is the plural of stalat.)
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The three person paradigms presented thus far are brought together here.

Singular ¢ad -§/-c d-
First person

Plural Cat -(ub)ut (Cat)

Singular cax” -(i)cid ad-
Second person

Plural &alap -(ub)utad -lap
Third person -S

A traditional terminology forms equivalent to I, me, my, mine, and we, us, our(s) are
called first person; you, your(s) second person; and he, him, his, she, her(s), it, its and
, them, their(s) third person. These terms are used in this reader from here on.

12.6. There is a means of distinguishing plural from singular in the third person (although
speakers of Lushootseed feel relatively little need to use it). Compare the following
sentences:

8a. 7u?ay’dx” &ad ti sq abay?’s. I found his/her dog.
8b. Mu%oy’dx" Cad ti sq*abay?s alg*a?. I found their dog.

Oa. 7astag™ox™ u. Is he/she hungry?
9b. 7astag™ax™ 7u halg*a?. Are they hungry?

When 2lg*a? follows a vowel, it acquires an h to facilitate pronunciation as in 9b above.

12.7. Exercises. Translate the following sentences into Lushootseed:
1. Do they have a hunting canoe? :

. Do you have any crab?

. We have [some] fir bark.

Do you folks have [any] water? 2

Do you have a mat?

I have [some] wood.

We have [some] salmon.

® N oY oA W

. They have [some] arrow(s).




LESSON THIRTEEN
General prefixes

13.1. Five Lushootseed prefixes can be added not only to verbs but to most other word
types as well including nouns, prepositions, and any other class of word so long as it
functions as the main word in a predicate or complement. (The terms predicate and
complement are defined in Lesson Sixteen.) Predicate adverbs (17.2) can also bear these
prefixes. These five, because of their wide distribution, are called general prefixes.

gh- subjunctive (12.3b, 13.4, 14.4b)
Xu-  habitual (13.2)

tu-  irrealis (9.2, 13.3, 13.4)

tu- past (13.5)

ba-  additive (13.6)

13.2. Xu- marks an act or state as being habitual. It is usually rendered in English with
the words used to or would if the time is past, or by generally or usually when discussing
events and states not bound by temporal considerations. For the future, however, there
is often no concise way of expressing Xu- in English.

1. Xux*ak™il &d ?abil’ss &ad'® 7astag*ax®. I generally get tired if I am hungry.

2. Xulaxkili€ olg™a7. It would get light over them.
3. Xulofad ti Xufisad 7o t1 §abad. He would flip the habitual arrows of

the enemy away.

13.3. %u- shows that an event or state is expected in the future or, at least, that it might
occur. At the moment of speaking, however, the event or state has not become a reality.

A few examples are given in 9.2. Several others follow here.

4, fugalk’ ¢ad. I might get tangled.
5. lilcut! 4uba%k*t Cox". Get away! You might/will get hurt.

'This position of ¢ad ahead of its verb is discussed in Lesson Seventeen.
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6. 7al K1 juduk*otdat
7. fubailab &ax".

idea of expectation.

8. Mu%atabad ti tus€istx's.
9. tudiyaXad ti tusCistx"s.
10. tuhuyucut 2lg*a?.

11. tucag™acut.

12. tux*acdalitod.

13. 7al ti tuduk®atdat

14, tu?al 121i? swatix*tad.

15. ba?ba’ ti bad&ab.
16. ba%ay'dx" ti s?uladx”.
17. faxil g¥al balaxkil.

19. cq'ib tsi bap'uay'.

18. s(h)ad®b ¢&ad &ada'® bostibtib.
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tomorrow
You will be a mink.

13.4. The irrealis, fu-, and subjunctive, g*-, have a somewhat similar meaning from the
=nglish speaker’s perspective. On occasion they are both glossed as mighr. However, g"*-
marks a situation as doubtful (when not simply contrary to fact) whereas fu- imparts the

13.5. tu- designates past, often remote, time.

Her former husband died.

Slug had been her former husband.
They prepared themselves.

[They] bathed.

[They] fasted.

yesterday

He was 1n another country.

13.6. ba- marks an act or state as occurring again, anew, once more, or a noun as being
‘additional, another. 1t is called the additive prefix.

Mink walked some more.

Again he found a salmon.

It's night and [then] again ifs day.
I'm tall and I'm strong too.

Also Flounder got in on it.

13.7. The habitual, past and irrealis comprise a subset of general prefixes based on their
similar form, a single consonant plus the u-vowel. Each of them has three different
pronunciations depending on what follows.

¢ada and I is derived from &ad 7 plus the element -a and. s(h)ad®b &ad + bastibtib
¢ad I am tall. + I am strong too. becomes s(h)ad™ab ¢ad ¢ada bastibtib. See 21.7.
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1 2 3
Ku- X(u)- Ko
tu- t(u)- ta-
fu- t(u)- {o-

13.7a. Immediately before a stem (as in all examples above) these three prefixes are
pronounced as spelled in list 1.

13.7b. Immediately before a vowel, however, these prefixes lose their own vowel. To
indicate this loss, the u-vowel is written in parentheses as in list 2. (Whatever is written
in parentheses in Lushootseed orthography is not pronounced but understood to be present
etymologically.)

13.7c. When a prefix consisting of only a single consonant separates Xu-, etc., from the
stem, then these prefixes retain their full u-vowel as in list 1.

13.7d. When one or more prefixes of the form consonant + vowel or consonant + vowel
+ consonant separates Xu-, tu-, or fu- from the stem, then these latter prefixes are
pronounced as in list 3. However, in spelling the u-vowel is retained.

13.8. Except for tu- and tu- which are mutually exclusive, general prefixes can co-occur.

13.8a. The position of general prefixes, except for bs-, is fixed relative to one another.
tu-
g- Xu- (+ other possible prefixes) stem
tu-

13.8b. The position of ba- relative to the other general prefixes is meaningful. It is
usually just to the right of tu-/4u-, but not always. Meaning influences its location. For
example, Xu-ba-tax focuses attention on it being night again when something would
happen, while ba-Xu-tax is the reoccurence of something that would happen at night.

13.9. Dialect differences. The Northern Lushootseed word for mink, bai¢ab, is matched
by ¢abal’qid in Southern Lushootseed.
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.10. Vocabulary comment. Compare the Lushootseed ways of saying yesterday and
fomorrow:.

%al ti tuduk'atdat  yesterday
7al ¥i tudukstdat romorrow

The stem duk™>tdat means literally change day. What has changed is yesterday. What
ill change is romorrow.

13.11. Exercises. The following excerpts from various Lushootseed texts involve
wocabulary and some grammar that has not yet been presented. Each line, however, has
an English translation. The student is to read through each of these looking for all cases
of general prefixes. Each one is to be circled along with its English gloss whether that be
a whole word or a part of a word. Be alert to the alternation that some prefixes undergo.
The first has been done as an example.)

One

I. (twPulutox* ti bo¥tab % ti gawgs. Mink and Raven startéd out by canoe.

2. tughal’adax” olgha? kK1 slaxil. They looked for the daylight.

3. tula€itil alg*a?. They drew near.

4. ZRulaxilax® alg*a?. It would get light over them.

5. Zubolabasad. It would again get dark.

6. tutog™t olg"a? ti qil'bids. They left their canoe.

7. tughax®, [They] walked.

8. tug'ax™ox™ olg"a?. They walked now.

9. tuidil dx*7al ti ?acittalbix”. [They] arrived to the people.

Two

10. fuboaiabax™ &ax". You will be a mink [from] now [on].

11. fup’aXaX {u?al tudi? ¢a%k". [You] will be a no-account there by the water,

12. tulad®ak ™d*ok ™ &ox* 7al ti You will wander about in the snags
gal'galadi?. [of driftwood].

13. tuhuyilax® bas&ab. He became a mink.

14. tuhuyil paXaX. He became a no-account.
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15. 7ah ti badab.
16. lad®ak ™d™k ™ u?x" ?al ti
goal’galadi? 7al ti Ca’k".

Three

17. baq*u?q*a? ?al ti ¢ad.

18. batdilax".

19. ba%y’dx*ax™ ti s7uladx”.

20. bak*adalik“ax™ 72 ti s?uladx”.

Four
21. Xufucutab t1 gc'ap.

22. ul’ Xutat'ad t1 Xufisad 72 1
$abad.

23. ¥"1? K'i g*ok’uskals 7al ti
cuk™abs.

24. day ti sod®u?s ti Xudax'Xal
75 t1 f1sad.
25. XutuX® Xuba?abyitab.

26. tubok™adadax”.

27. g*al tubat'ucud.

There 1s Mink.

He is still wandering about in the
snags [of driftwood] at the shore.

He drank again [and again every]where.
He arrived again,
Again he found salmon.

He caught more salmon.

Kitsap would be shot at.

[But] he would just flip away the
enemy's habitual arrows.

They could not enter his flesh.

It is only his hair where the arrows
would enter.

He would simply be given more [arrows by
the enemy].

He will grab another [enemy arrow from out
of his hair].

And he will shoot [it] back at [them].
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SUMMARY LIST OF INFLECTIONAL AFFIXES

3
2
1
g*- Xu- tu- ba |d- $- M- stem -d/-t- -(3)b -lap
fu- ad- |dox"-* Vas/as- -dx*/-du- -S
la-/2 -tx*/-tu-
las- - (-)
lacu- -5 (<)
person
patient
suffixes
0.3. 1.

All inflection within the rectangle labeled 1 is exclusively verbal. That encompassed by
rectangle 2 marks the main word in subordinate clauses (Lesson Twenty-one) and also a

large class of nouns. Inflection within rectangle 3 is the person system appropriate for
structures in rectangle 2. (The prefix dax"- is replaced by sox"- in Southern Lushootseed.)




LESSON FOURTEEN
Clitics

14.1. Most inflectional affixes have now been presented. There remain to present,
however, several clitics. These are the topic of the this lesson.

14.1a. Clitics might be thought of as ‘semi-suffixes’. They are pronounced as though
they were the last part of the word they follow -- the way n’t fits together with do in Eng-
lish don’t. Grammatically, however, clitics are separable words. They occur in various
places within the sentence attaching to several different word types.

14.1b. Furthermore, the phonological (i.e., pronunciation) unit clitics form with the word
to which they attach is less ‘cohesive’ than that which binds suffix to stem. Consider the
suffix -d/-t-. When this suffix ends a word, speakers use -d; but when other suffixes
follow, they say -t-. Compare K'adad grabs someone/somethingto K'adatubut grabs us
(instead of *K'adadubut). When a clitic is added, however, the ‘final -d’ remains, e.g.,
K‘adadax™ grabs someone/something now (rather than *K'adatox™). (The ending ox”
represents the clitic ax® now as explained in 14.2a below. See also 14.3.)

14.2. There are two sets of clitics in Lushootseed. One of these has just one member, ax*
now. The other is a class of five person markers closely related to the ¢ad-words.

14.2a. All six clitics begin with a vowel which is a2 when stressed, 2 otherwise. Clitics
are stressed when the word to which they attach has no vowels (apart from those In
prefixes) or no vowels other than 2.

14.2b. If a clitic attaches to a word ending in a vowel, an epenthetic h keeps the two
vowels distinct, e.g., cubahax® from Cuba go up from shore plus ax™ now.

14.3. The most frequently heard clitic in Lushootseed is ax® conveniently, although
somewhat misleadingly, glossed as now. More precisely, ax* means that the situation is
now different from what it had been, that a new act or condition is now in effect. The
following two sets of sentences illustrate this concept:
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huy, qiax’ ti bas¢ab. Then Mink woke up.

g*al (h)uy, haydx"ax". And then he knew [what had happened].
huy, bak*adalik"ax” 7o ti s?uladx”.  Then he caught another salmon.

g*al q'ibidax”. And he prepared it.

huy, q*aldax”. Then he cooked it.

14.3a. This clitic represents an obligatory grammatical concept in Lushootseed.
Whenever it is appropriate, it must be expressed unlike a number of affixes which are
omitted when context would make their inclusion obvious and redundant.

14.3b. Like other clitics and many predicate particles (17.1), ax” typically follows the
first adverb in a predicate (17.2). (In the example sentences below the adverbs are cick™
very, tilob suddenly, bluntly, Xub should, ought, and ¥ul' just. See 17.2 and

following.)

cick"ax"” t(u)astaq'u?. He was very thirsty now.
tilobax® baloq'Xad tsi?it s?ufababdx”. Bluntly now he again insulted that poor dear
one.

14.3c. Different from the other clitics but like general prefixes, aX’ can occur several
times in the same predicate (16.1) following both adverb and verb (or other predicate head)
and occasionally several adverbs in a row.

Xubax® ?upaqatabax® 7o ti s?atad. The food ought to be distributed.
Xubax” Cax" X'ul’ax” fubascab. You should be just a mink.

14.4. The person marking clitics are closely related to the &d-words in both form and
meaning. For easy comparison these two sets of person markers are here presented side

by side.

Singular ¢ad ad (=2d)
First person

Plural cat ati (at)*

Singular &ax” ax” (ox")
Second person

Plural &alop alap (alap)

Third person as (2s)
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Aside from the vowel difference (because clitics are sometimes stressed (14.2a) but
¢ad-words never are), the student should find a total of three differences between the above
two lists. Two of these differences are specific to this or that particular person marker.
The other difference separates one entire set from the other. On the lines below students
should describe each difference.

L
Z.
i 8

14.4a. Note that the second person singular clitic, ax* you, is homonymous with the
aspectual clitic, ax* now (14.3). When both classes of clitics cooccur, the latter precedes
the former, e.g., ...g"2%x " ax"ati... if we go now, literally, ... if-go-now-we.

14.4b. The clitic person markers are used in one type of subordinate clause. (Clause
types are defined and illustrated in Lesson Twenty-one.) Typically, the verb (or, more
precisely, the predicate head) bears the irrealis prefix, fu- (13.3/13.4), when the clause
expresses what is expected or, at least, anticipated; but it carries the subjunctive prefix, g'-
(12.3b, 13.4), when the clause conveys doubt or suppositions known to be false, e.g.,
...g"a¢"aCasad u?x*,% ... if I were still young.

The following example sentences are a little longer and more varied in meaning than
those in previous lessons. Consequently, it is more difficult to determine the gloss of the
new words and stems from the English translations. Therefore, a list of words appearing
in these lessons for the first time is provided with appropriate glosses.

fuk*uk™* (NL) play tala money

basad darkness, night stub$ man

a%7a* (SL) play statf'tg"1? drake buffelhead / butter-
ball, Bucephala albeola

¢alplad sprain/turn ankle fiwit ask for

sqod*u? hair x"ok’8ad break leg

00bserve this use (meaning) of the &’aé’as elsewhere glossed as boy, girl. The
particle u?x* means still, yet.
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qilid put [someone/some- Xac afraid
thing on board
tag"- buy yayus work

. fuxak™il ¢ad Xut(u)astag®ax™ad. 1 get tired whenever I am hungry.
2. ZXulacuf'ilib &ax® 7u fuyayusax”. Do you usually sing while you work?

3. Tutiwittx® &ad tuqilidgs. I asked [someone] to give [someone else] a
ride.”!

4. ZXuhiit &t tu?uk™uk®ati. We are generally happy when we play.

5. tuhik® stub3 tuluXilgs. He will be a big man when he grows up.

6. tuk™ fubosadas. Come home when it gets dark.

7. 7Tasxac Cad gral’alpladad I am afraid I would turn [my] ankle if I were
g atalawilad. to run.

8. ha%t ti sdad™u? 7 ti stof'tq"i? Drake Buffelhead’s hair is pretty if it is
g*asq’ad™u?gs. hair.*

9. ghotag™s Cax” 7u gabstalohax”. Would you buy it if you had [some] money?

10. paXaX dx"7al dog'i It doesn’t matter to you if I break a leg.
p*ax"ok’ Sadad.”

14.5. Dialect differences. The first person plural of Northern Lushootseed, -ati, is
equivalent to -at ¢at in Southern Lushootseed.

Where Northern Lushootseed has cick™ very, Southern Lushootseed has cay.

*IMore literally, I asked [someone] that [he/she] put [someone] on board.

*Because the animals of today’s world were people in the first world, story tellers
sometimes vacillate, as here, between describing them in human or animal terms. Does
Drake Buffelhead have feathers or hair on his head? This duality has prompted the

concluding clause, if ir is [in fact] hair.

PThe main clause in this sentence, p’ak’ax’ dx*7al dog*i, involves several grammati-
cal points yet to be presented. Among these is dag*i which is still another way of saying
you. See 19.3.
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14.6. Vocabulary comment.

14.6a. The verb tag”- buy requires -8 rather than -d. (See 22.1a, 22.1b.) It can, however,
have -alik* in place of -3.

14.6b. The word tala money entered Lushootseed from Chinook Jargon, the lingua franca
of the Pacific Northwest in the Nineteenth and early Twentieth Centuries. However, the
Chinook Jargon word came from the English word dollar. And from where did the
English word come? The student should trace dollar to its origin by consulting a good
dictionary.

14.7. Exercises.

14.7a. On a separate sheet of paper copy the first eight example sentences of section
14.4b but leave a dash where the stems would go. For example, #1 would be

fu  &d ZXut(u)as ad.

The purpose of this exercise is to impress Lushootseed grammatical structure more firmly
upon the studenfs memory; for when the grammar is mastered, a dictionary is all the
student needs to read, write or speak the language.

14.7b. Using the example sentences as a guide, translate the following into Lushootseed
on separate paper:

1. He/she gets tired whenever he/she is hungry.

2. We usually sing while we work.

3. Will you be big when you grow up?

4. I'm afraid to run.

5. Did she ask for help? (Hint. Use #3 as the model; K'ax"ad is help [someone].)

6. You don't care if we fall off. (Hint. Use #10 as the model.)

14.7¢. The derivational suffix -8ad occurs in two different stems in the example sentences
of 14.4b, Write both stems here:
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two glosses are given for -8ad? and ;
ifically, -3ad designates the foor and the leg (especially from below the knee).




UNIT THREE

CLAUSES AND THEIR STRUCTURE




LESSON FIFTEEN
Demonstratives

15.1. The student is thoroughly familiar with the words ti and tsi, and, at least, acquainted
with i and K'si. These, however, are only part of a much larger set of words called
‘demonstratives. The demonstrative systems (pronominal, adjectival, and adverbial) are
complex in Lushootseed for several reasons. They involve a fairly large number of
concepts. There is considerable variation among speakers in their use. Finally, adjectival
‘and adverbial demonstratives can enter into a variety of combinations creating still more,
‘and often quite subtle, distinctions than occur in either subclass taken alone.

The basic system, however, is straight forward; and that is what is presented here.
‘The complex and sometimes idiosyncratic combinations are dealt with in footnotes as they
occur in the texts.

15.2. Five concepts are marked in the basic adjectival system. These are distal, proximal,
unique reference, non-contrastive (or neutral), and hypothetical and/or remote. Each of
these can be further marked for feminine. (See, however, 15.2a - 15.2b below.) The
specific forms in Northern and Southern Lushootseed differ in several cases.

Adjectival demonstratives

Unmarked
NL 1%t ti?7a? ti ta K"
SE  tiid ti 89 ta K'i
distal proximal unique non-contrastive  hypothetical
(thar) (this) reference (or neutral) and/or remote

Marked (feminine)
NL  tsi”it tsi?a? tsi tsa K'si
SL tsiid tsi 52 ts2 K'si

15.2a. The marked forms are used with female referents but only when that referent is
singular. One says tsi?it staday? thar woman but ti%it stetadoy? rhose women.

77
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15.2b. Occasionally speakers use the marked form with small animals thereby imparting
a notion similar to the English cute or cuddly. Sometimes, too, the marked form is used
with a favourite object, e.g., a canoe, for which the owner feels some sentimental

attachment.

15.2¢. The unmarked distal and proximal demontratives have augmented (plural) forms,
ti?i%t and ti?i7a?. These are never obligatory.

15.2d. Different from English, demonstrative adjectives are used with proper nouns.
Lushootseed grammar requires one to say what translates literally as this Sue or the Joe,
elc.

15.2e. Also different from English is the use of demonstratives with nouns inflected for
possession, e.g., ti sq“abay?s the his/her dog, tsi dsK™uy the my mother.

15.2f. In the old stories speakers’ selection of the distal or proximal demonstrative with

the names of the chief protagonists is based on vague and constantly shifting notions of
reference. Often a sentence will paraphrase the one immediately preceding; but the first
has ti?it and the second ti?3?, or visa versa, with negligible or no apparent difference

intended by the raconteur.

15.2g. The English demonstrative adjectives this and rhat are often inappropriate
renditions of ti?a? or ti%it. In many cases the, @, or no word at all is more suitable in an

English translation of a Lushootseed text. Students should be guided by context and good
English style in translating; they should not feel constrained to use this or that everywhere

ti?a? or ti%it occurs.
15.3. Pronominal demonstratives distinguish only distal from proximal.

Pronominal demonstratives

Unmarked Marked (feminine)
NL ti%it ti7a? tsi?it tsi?a?
SL ti?it ti tsi?id tsi
distal proximal distal proximal

(that) (this) (that) (this)
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Sections 15.2a, 15.2b, 15.2¢, and 15.2f apply to these pronouns as well as the demonstra-
tive adjectives.

15.4. Adverbial demonstratives.

tudi?/tadi? di7a?* K*adi?
ta?a? ti7a?

distal proximal remote
(that) (this)

The adverbs in the first row occur in texts far more frequently than ta?a? and ti?a”?. These
second two contrast with tudi?/tadi? and di”?a” by designating a specific spot, e.g., ti?a?
right here versus di?a? here. (Note, however, that the phrase ?al ti?a? means around
here.)

15.4a. The forms tudi? and tadi? are absolute synonyms.

15.4b. Demonstrative adverbs beginning in t- have corresponding marked forms with -s-,
e.g., tsudi? she over there, which refer to single female entities as described in 15.2a.%
A marked form does not exist for di?a”.

15.4c. A reduced form of di?a? here, namely di?37, is very often used by Sauk-Suiattle
speakers in phrases with demonstrative adjective and noun, e.g., ti%? di?? ?al%al rhis
here house. (In Lushootseed such phrases carry no social disapproval as does the literal
gloss in English.)

15.4d. The first row of demonstrative adverbs is built upon the locative root di(?) be
on/at the side (of); and di?a?, ti?a?, and ta?a? are derived from the root ?a(?)/?ah be
there.

15.5. Dialect differences. In Southern Lushootseed di%a? here is used in place of the
Northern di?a”.

2*This is probably true of those beginning in k*- as well, but the collected texts lack
any examples.
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15.6. Exercises. Translate the following into Lushootseed.
|. My dog dug up this bone.

. This girl looked for that. s
. We brought this dog.

That woman brought us.

. [Someone] spilled this water.

A L oA W N

. That man took a hold of my dog.

7. Did you folks manage to put the fire out?

8. [Someone] gave a bone to his dog.




LESSON SIXTEEN
Constituents of the clause (parts of the sentence)

16.1. Some Lushootseed sentences have no verbs.” Here are a few examples:

1. tubod&ab ti%it. That one will become a mink.

2. tusi7ab ti tuds€istx”. My former husband was a man of rank.

3. 7oca ti tudi?qgs. I am the one who was on the other side of the
point.

4. sali? 1797 sqig“ac. There are two deer.

3. 11797 ta £'Xa". This is the rock.

6. tudi? to dukK'ibat. Way off there 1s Changer.

In each example the underlined word fills the position usually taken by a verb.*

Sometimes it is necessary to refer to the position itself rather than to the class of word
that fills it. We shall call this position the predicate.

16.2. Other parts of a clause are also named and should now be identified. Different
from the predicate however, these other parts are not obligatory. Only the predicate is
essential.

16.3. Look again at the first six sentences in Lesson Three, In each of these the first
word (which happens to be a verb) fills the predicate position; the remainder is termed the
direct complement. In these particular sentences the direct complement position is taken
by tsi alas, ti s?uladx”, and ti sq*abay?. In the present lesson the part not underlined
in 1 through 6 above is the direct complement.

BA verb is a stem which carries or could carry an aspectual prefix from the list in
11.3c.

*Note that the English glosses all require a form of the verb be to render these words.
Lushootseed lacks a word like be (whose function in English is most often little more than
a hanger for tense, aspect and person).
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16.4. Somewhat peripheral to the core of a clause (i.e., to the predicate plus or minus a
direct complement) are three other constituents (clause parts). These are the oblique
complement, one or more adjuncts and a locative or temporal augment. However, it
would be a highly unusual sentence (or more precisely, clause) that had all these
constituents. Good Lushootseed style prefers fairly simple syntax packing complexities into
the verb morphology instead.

16.5. Oblique complements are that part of the clause which expresses the agent of
predicates ending in -t-ab, -du-b, -tu-b, -c-ab, or s-ab.*” They are always introduced by
75 and usually follow the predicate but can occur after the direct complement. Review 6.1
and 6.2.

In the following sentence these three constituents (clause parts) are identified:

Tuk*adatab 72 ti72?7 pispid ti s?7uladx”. The cat took the salmon.
predicate oblique direct
complement complement

16.6. Augments are single words within the clause which express locative or temporal
notions and are not part of any other constituent in the clause. They follow the predicate
but are positionally free relative to the other constituents.

In the examples that follow the augments and their glosses are underlined:

tula?ibad ti?it baséab lit?ilg™it. Mink was travelling along the shore.
futaxtab dx*t’adt dx"7al tudi? 7al?al. It was spread up toward yonder house.

16.7. Whatever remains in the clause is termed the adjunct. If a word or phrase is not
(part of) the predicate, direct complement, oblique complement, or augment, it is (a part
of) an adjunct.

16.7a. Before discussing the adjunct, it is convenient to introduce the terms ?3-phrase and
?al-phrase. These are simply complements introduced by 73, ?al, or in the latter case,
by one of its derivatives, dx*7al, tul'7al, or li{?al. These phrases remind English speakers
of prepositional phrases and students may find it useful to think of them as such. The most
frequent glosses for 7al-phrases are the following:

YThere are two anomalous cases, tag*ib bought from tag"§ (14.6a) and X’alib worn
from X’al pur (clothing) on. The expected forms *tag™tob and *x’altab do not exist.
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7al in, on, at, when

dx7al®  toward, until, in order to, the reason for
tul’7al from

lit7al by way of, by means of, source, cause

16.7b. Here follow several examples of each:

Tutad ?al ti%it xtidup.
Jubadatab ti?7a? sdoxit 7al ti%it XslC.

Tuyayus 2al ti?a? 7al?al.

Tu7atad 2lg*a 7al ti tabu.

7ast’igid 7al K'i dadatut.

lascil ti%i Josads ?al ti%it sa%ibass.

cick™ si?ab tsi?7e? Ka?’k’a? alox™ K'i
tusashuys ?acittalbix”.

fugatc &x* 7al K fu’ip, Tal tqaci?.
futolawil &od dx*?al ti X"uyubal?tx”.
dag"a$ dx7al to x"dog"igsali.
2utaktob dx*t'aqt dx*?al tudi? 7al7al.
7ux*obtab dx"7al X*alé.
fudx*idawlig*ad ¢ad dxX™al ti”if to
qil'bid.

(u)as?a?sil ¢ad dx*7al K'i fag't.

2uk”adatab 72 to sq*abay? ti Saw tul’al
to CawayTulc*.

Tubapadax” ¢ad tul'7al ti syayus(s).

It rolled on the floor.

[Someone] set the hunting canoe in the
water.

[Someone] worked in the house.
They eat at the table.
Thank [someone] in the morning.”

Her feet go along supported when she
walks.

Crow was very high class when she was
made as a human.

Wake me up a little early, at eight.
I'1l run to the store.

Put [something] into the bag.

It was spread up toward yonder house.
[Someone] was thrown into the sea.
I'm worried about the car.

I’1l wait until noon.

The dog took the bone from the dish.

I distracted [someone] from his/her work.

28 A lways dx*?al is pronounced as though spelled tx*3l.

29This is the Lushootseed translation of the lyrics to the Christian hymn Praise Him in

the Morning.
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laslilcut ¢ad tul'?al K'i bak™ sp'akaX I am keeping myself from all the

7al ti swatix"tad. worthlessness in the world.

Tasttildx™ &ad tul'?al bok™ dsptidg*aseb. 1 believe it with all my thoughts.
7it(h)a? tl?al K1 x"17. It is better than nothing.

tutulil* lit%7at al¢ dx*?al d*d%lal 'i¢. [Someone] will go by sea to Seattle.
lasq'il ¢ad 1if7al ti lilud. I am travelling by train.

lostag"t ¢ad lii7al to stiqiw. I'm riding on the horse.

Tuctil lit7al to qadx™s. [Someone] bleeds through his/her mouth.
losk*ax*ac Cox* lit7al ti”it ha”t You are helping me by your good thoughts.
adsptidg asab.

16.7¢c. In form ?a-phrases are like ?al-phrases; but ?al and its derivatives have meaning
in their own right which they bring to the adjunct they fill, whereas 7o has no lexical
import. Its presence is simply required by Lushootseed grammar.*’

The ?a-phrases serve several grammatical roles in Lushootseed three of which have
already been learned.

(1)  They fill oblique complements (16.5) thereby providing for the expression of
agents for predicates ending in -tab, -dub, -tub, -cab, and -sab.

(2) They relate possessor to item possessed (12.3d).
(3) They designate the patient of a subclass of agent oriented verbs (7.1 - 7.1b, ff).
(At this point the student should review 7.1b - 7.6.)

These three functions, plus the others to be presented later, all have in common the
addition of supplemental information. Specifically, 7e-phrases are used to add to a clause
any role not specified by predicate suffixes or an ?al-phrase; they are used when nothing
else is available. Here are several diverse examples:

Tupusutab %2 ti Fafas ti?7a? sqobay? 29 to £Xa’. The boy threw at the dog
agent instrument with a rock.

3%Compare the similarly meaningless 7o in an English sentence such as 7 like ro swim.
It adds no content, no ‘dictionary’ meaning to the sentence. Its presence is simply required
by English grammar.
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fuyayus 2 to tib. [Someone] worked hard.
adverbial phrase

Tu7tad 72 t3 biac. [Someone] ate the meat.
patient

16.8. Adjuncts are filled with either an ?al-phrase or an 73-phrase. However, not all
such phrases are adjuncts. Very occasionally speakers construe an 7al-phrase as a predicate
and, as just pointed out, some 7o-phrases fill oblique complements and some mark
possessive relationships within a complement (12.3d).

16.9. Since some adjuncts are filled by ?a-phrases and it is an ?a-phrase that fills the
oblique complement, the student may wonder why a distinction is made between oblique
complement and adjunct. The explanation is most easily understood by comparing the
paraphrases of two clauses, one with an oblique complement, the other with an adjunct:

Nug*ad'tab 2 ti72? sq*abay?. : sq'abay? ti?? Tug"al’ad. The dog looked for
oblique [something].
complement

flug*ad’ob 2 ti%7? sq®abay?. : sd'abay? ti?s? sug*a&’sbs. [Someone] looked for
adjunct the dog.

In both cases the paraphrases to the right focus on sq*abay? more directly than in the
sentences on the left. This difference is discussed in Lessons Nineteen and Twenty. To
be noted here, however, is the added inflection, namely, s- ... -s, carried by ?ug”a¢’ab
when sq“abay? from the adjunct is initial. No such added inflection is required when
sq*abay? from the oblique complement is initial. (However, -tob must be replaced by
-(2)d.)

These differences between the paraphrases reveal a clear difference between adjuncts
and oblique complements -- one that is disguised by the fact that both constituents are
expressed by 7o-phrases.

16.10. Vocabulary comment. The word for store, X*uyubal?tx®, is derived from the
word for sell, trade plus the suffix -al”tx™ house, building. This suffix belongs to a very
large class of word-building endings called lexical suffixes. There are about one hundred
of these in Lushootseed.

Similarly, the word for dish, &away?ulé, is composed of &away? shell and the lexical
suffix -ul¢ eontainer.
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The word x*dog*ig"sali bag, pocket is derived from sdag"ig"s paraphernalia by the
addition of the lexical suffix -ali place where and the derivational prefix x*-. In turn,
sdag*ig"s is composed of a root dog” (from dok” inside) plus the lexical suffix -ig"s
things, possessions and the derivational prefix s-.

X"~ (s-) dog™- ig"s -ali

Such layered word building is typical in Lushootseed.

16.11. Dialect differences. The Southern Lushootseed say uwoy?ull instead of
awayule.

The Skagit say 3aq'il cross a body of water instead of tulil.

16.12. Exercises. The constituents (clause parts) of the sentences below have been
separated from each other by extra spaces. The student is to label each constituent
appropriately on the blanks provided and then translate the entire sentence on the following

line.
1. Tutaktab dx*t’aqt dx*?al tudi? 7al?al.

———

2. Tupusutab 72 ti Calas ti?a? sqabay? 7 ti £Ka?.

3. 1a7iba% 7al ti?72? 1it7ilg*it 79 to X*alC.
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4. 137ba3 lit7ilg"it. 5. ti7? ta CXa".

L

6. 7ukadatob 7o 1797 pispis. 7. Tupusutab 72 ti Xa’.

8. 7uk*adatob  ti?797 pidpis.

9. Mu?abyitab 79 i luX 73 t1 sq"abay”.

e ——

10. u%iad 75 ti basq”.

11.  “ug™eld ti s7uladx”.

12.  Tu%abyiteb  ti falas 79 ti sqabay?.

13.  Tuq™alb 79 ti s?uladx”.

14. 7u¢’a%b tsi staday? 79 ta sk'17x” 7al tudi?.




LESSON SEVENTEEN
Predicate and complement structure; predicate particles and adverbs

The student is now familiar with predicates and various complements. The present lesson
first details the ways that predicates can be "enlarged" with particles (17.1, 17.3) and
adverbs (17.2, 17.3) to enrich their meaning. Then the potential structure of complements
is presented beginning with 17.4.

17.1. Compare and contrast the following six sentences with one another:

1. Taskat
Tasxai
. 138x01
Tasxat
Tasxat

. Tasxat

A VoA W N

W

u?x
d*at
K"t
W2
six’

tsi?2? Ka%7k’a?.
tsi?7a? Ka%’a?.
tsi?a? Ka%k'a?.
tsi?a? Ka%k’a’.
tsi?a? Ka%k'a?.

tsi?9? Ka?k'a”’.

Crow 1s sick.

Crow is still sick.

Crow must be sick.

They say Crow is sick.

So, Crow is sick., (Mild surprise.)
Crow is sick as usual! (Mild disgust.)

17.1a. Each one of the words within the box is called a predicate particle. Many such
particles, as do most of the above, convey various attitudes of the speaker, but there are
others which are purely grammatical. These latter include the ¢ad-words and the

interrogative "u.

17.1b. Predicate particles can cooccur. Here are a few examples:
7. Taskat u?x® ¢ox” u.
8. 7as(h)ali”tub u?x” d'at &ox'.

9. 7osxat six! dat aw'a tsi?a”? Ka?k’a?.* It seems Crow must be sick.

10. 7askat K*at aw'a d*at 7u six” tsi

kKa7k’a?.

*IThis sentence drips sarcasm.

Are you still sick?

You must still be kept alive.

So, does it seem that Crow is sick as
usual as they say?

88
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17.1c. Comparing the positions of these particles relative to one another in sentences 9
and 10 shows that their order is to some extent significant. However, ¢ad-words always
occur before ?u, and u”?x" precedes both. Furthermore, certain arrangements are more
frequent than others. For example, K2t tends to follow the verb before the others while
six" is typically the last predicate particle in a string. Part of the effect in 9 above is
achieved by having six* before all the other particles.

17.2. Predicate adverbs precede the verb.

11. cicK™ 7ostag™ax™

ti?a? qawgs. Raven is yery hungry.

12. ck™aqid 7aostag®ax™ ti?7a? gqawgs. Raven is always hungry.
13. tilabox**? %usax*ab ti%it bad¢ob. Mink immediately ran.
14, X"ul’ 7u?atad 1737 gqawgs. Raven just eats.

17.2a. Some Lushootseed words are exclusively predicate adverbs such as the four
examples immediately above. This group has ten members:

cick® (NL) very

garx” eventually, soon

cay (SL) very put very much so, in a great way

ck™aqid always tilab immediately, bluntly; right there

da?x* / daw just now Xot ti as though, like

dax™ (meaning Xul’ just (that and nothing else)
unknown)

Other words, however, can fill a variety of lexical categories only one of which is that
of a predicate adverb. This group has about sixteen members or so.

bak™
catul’

cuk® / cug®- (Sk)
day (Snoh., SL)

g ohaw’a

all higab excessively, too (much)
previously, in  Xal’ also, too

advance

only, uniquely  Xub well; ought, should

only, uniquely, separate, isolated; foremost, especially; com-
pletely, all

it seems tux” in contrast to the usual or expected

2For the ax™ ending

on tilab, see 14.3 (and 14.2a, 17.3).
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ha?k™ / hag"- ago, long time  x"{ub ultimately, in fact
ha?t well, good xX'1? no, not

(ha)la” really, a lot xX"'u?l2? maybe, perhaps
hik* big, very yaw only if, not until

17.2b. Sequences of adverbs occur. Here are a few examples:
15. cick® hala”b 7asqad ti?it stigiw. That horse is really very slow.
16. cick” X'u?919? hola?b 7oskot He is really very sick I guess.
ti71t.
17. Xubax™ X'ul’ax™ fubaséab. It is better that he become just a mink.

17.3. When both particles and adverbs occur in the same predicate, the particle or
sequence of particles follows the adverb instead of the verb.

18. cick™ &ad 7ax™ux"ab. I very [much] want to go.

19. hik* &ax™ 7u Xuxaiqid. Do you generally get severe headaches?

20. dayax” aw'a siX’ 7usa’l ti%a?  Raven really stuck his foot in it this time.”
qawgs.

17.3a. When there is more than one adverb in the predicate, grammatical particles follow
the first adverb.

21. dayox” ¢ad cick™ 7aslagil. Indeed, I am very late.
22. Xub &t 7u Xul’ futuk®™. Should we just go home?

17.3b. Typically, predicate particles expressing the speaker's attitude also follow the first
adverb.

23. dayox® d’at hig'ox” Indeed, [someone] must have spilled all
Tuk™atk™4atab ti tudq'u?. my water,

24. ck™aqid six* Xul’ 7u%tad ti”%3?  Raven is always just eating.
gaw gs.

BMore literally, ‘So, indeed, Raven got into trouble again.’
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However, the location of these particles of emotion is to some extent determined by
meaning. Speakers have the option of using the particle with one or another adverb.

25. cick™ K"at x'u?21a? hala”b So, I guess they say that Crow is really very
aw'a 7asxat 151797 kKa’k’a?. sick.
26. cick™ xX'u?ala? sixX’ hala” I guess Raven is really very hungry again.

Tastag™ox” 179”7 gawgs.

17.4. Potentially, complement structures are more complex than predicates but typically
they too are quite simple. In its simplest and most frequent form a complement comprises
a pronoun® or a demonstrative plus noun. The student is thoroughly familiar with
complements like ti%t rthat (one), ti sq"abay? the dog and tsi?7a? staday? this woman.

17.4a. Occasionally complements are expanded by modifiers resulting in phrases
reminiscent of English noun phrases of the form determiner + adjective + noun, and
determiner + adverb + adjective + noun.

ti?79?7 hik"* ?al?al this big house
ti%% luX xpay?ac that old cedar tree
ti hala”b ha?t soplil the really good bread

17.4b. A word from any class can modify a noun in this way including verbs as
embedded predicates and other nouns. (Compare 21.6c.)

11797 7ast’ig”ilabac stubs this covered with sores man
ti%t x*i? loha”t bad&ab that no good mink

ti%9? ha?t Tuk™ik™at d'u? This nice trickling water
ti?7a? kiyuug's statudaq these seagull slaves

ti?72? di?7a? fix"ix* ¢afas stububd these (here) three young men
ti79? 2itt’isu bada’s his/her youngest son

**The only pronouns presented thus far are pronominal demonstratives in 15.3 and the
words ?aca I (am the one) in example sentence 3 of 16.1 and dog"i you (are the one) in
example sentence 10 of 14.4b. See also 19.3.
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17.4c. Predicates and nouns can also follow the words they modify.

ti?7a? stub3 7ast’ig™ilabac this man covered with sores
ti stubd facas the man [who is] young
ti?7a? bada?s 7itt'isu his/her son [who is the] youngest

17.4d. Sequences of nouns of the sort exemplified immediately above are distinct from
the following cases where one noun is in apposition to another.

ti% totyiga?, su?sug™a’s Tutyeekah, his little younger brother
ti?%a? tusCistx"s, tugivaXad her former husband, former Slug
tsi?a? &agas(s), tsi?e? Xu?x“ay? his wife, Little Diver

ti%it ta”tomi, ha?t s€acfas Cat Tommy, our good youngster

17.4e. Complements can also be expanded by compounding.
tuhuycut ti%? gawgs ?i* ti?%? bib§¢ab. Raven and Little Mink prepared themselves.
Tostatlil ti?it 7 sg¥olub 7 ti?73? gawgs. They were dwelling [there], both Pheasant

and Raven.
...1s172? Ka?7k’a? 7 ti?72? kiyuuaqs(s). ... Crow and her seagulls.

17.4f. Still another means of expanding a complement is by means of ?o- and 7al-phrases.

tsi?a? Cag"as 72 1173? sgalub the wife of Pheasant
ti?7it badbada? 72 1”1t gawgs those children of Raven
ti?it sox"g adil* ?al tinii tibu that chair by that table

17.4g. Occasionally the entire complement is itself modified as in the following example.
Here the inherently stative (10.4) bak™ all is outside but modifies ti?? ¢il'bids alg™a”.

7oséadil bak™ ti%? qil'bids alg*a?. They are hiding [themselves] including
their canoe.

17.5. Dialect differences.

17.5a. The conjunction % is Northern Lushootseed. The equivalent form in Southern
Lushootseed is yax".
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.5b. The Skagit say xX't'ag"tap for chair while other groups say sax"g"adil.

7.6. Exercises. Rearrange the following sets of words into a grammatically acceptable
for a Lushootseed predicate. Provide an English translation for each set.

e, Toskot, Cox:
Translation: A
. Tu, 79sxat, &ox”, hala’b:

Translation:
. Tu%atad, ck™aqid, six, Xul’:
Translation:
anr, Tasxot, u”, Cox™:
Translation:
. Ty, &aot, tutuk™, Xub, X"ul’;
Translation:




LESSON EIGHTEEN

Negatives

The following four brief conversations present three different negative statements, two of

which are grammatically very similar and a third which is quite different.

The student

should study these conversations carefully and then identify each pattern by creating one
negative statement representing each type with the vocabulary provided below.

Speaker A:
Speaker B:

Speaker A:

Speaker B:

Speaker A:
Speaker B:

Speaker A:

Speaker B:

Speaker A:
Speaker B:

Speaker A:

Speaker B:

L,

. X117 K grodpidpis.
. X117 K'1 g*opiSpis ?al ti?7a?.

. g¥al stab aw'a 1737,

. ¥i? lopi¥pi§ ti%it.
. sqabiya? ti%it!

o R

-hv‘:.-abd —

wn

P’\Lﬂ-l'—'h'.ﬂ'l"-lr—t

7ah %u K g adpidpis.

7ah 7u K'i g*adsq“abay?.

. X117 K1 gtadsq™abay?.
. X7 K grasq¥abay? 7al ti?a’.
. g"al stab aw'a ti71t.

. X"1? lasg“abay? ti%ii.

sbiaw ti7i4.

. K*id K'i g'adscqi.
. X7 K1 gradscq.

yaxi X*i? lascqi ti?1737.

. X7 K g'oscqi 7al ti7d?

stulak™.

. Xx"ay? 1?1797 s?uladx”.
. 7ah 1797 buus.

. stab ti?it 7al u 7lg"ii.
. qawgs ti"i.

Do you have a cat?

I don’'t have a cat.
There are no cats around here.

Then, whaf's this?

Thafs not a cat.
That's a skunk!

Do you have a dog?

[ don't have a dog.
There are no dogs around here.

Then, what's that?

Thaf's not a dog.
Thaf's a coyote.

How many sockeye do you have?

I don't have [any] sockeye,
because these are not sockeye.
There are no sockeye in this river.

These salmon are chum.
There are four.

What is that on the shore?
Thaf's a raven.
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Speaker C: 3. X'1? lagqawgs. If's not a raven.
4. Ka’k’'a? und. That's a crow.
5. 1ali? K*i bagsad 72 K'i qawgs. The beak of a raven is different.

With the word c'axbidac yew rree create the following sentences:

1. That is not a yew tree.

2. There are no yew trees around here.

3. We do not have [any] yew trees.

18.1. Negatives were first presented in Lesson Twelve. These were negatives of
‘existence. (The student should reread the example sentences la through 3c in Lesson
“Twelve and 12.3 through 12.3¢.) In such sentences x*i? (like ?ah rhere, gah many, much,
a lot, and a small number of other high frequency words) is the predicate and what follows
is the direct complement. (But compare 18.6a.)

Negatives of existence correspond to two rather different formations in English. Note
carefully the difference between sentences numbered 2 and those numbered 3 in the first
three dialogues above. For convenience the first set is repeated here:

2. Xi? Ri g adpilpis. I dor't have a cat.
3. ¥i? R gropi¥pif . . . There are no cats . . .

In Lushootseed the only difference between them is the presence of a d-paradigm in 2
lacking in 3. The English glosses suggest a greater dissimilarity than is required.

18.2. Negative sentences of the form xi? lo . . . are negatives of identity. In these
formations x*i? is an adverb and lo is a proclitic going on the next adverb. If there is no
other adverb, 12 attaches to the head word (main word) in the predicate. 3% (Note that this
la is not to be confused with the progressive prefix, la- (11.3b).)

18.3. The same distinction between the predicate x*i? and the adverb X*i? obtains in the
sentences expressing activities. Compare the following conversations.

3 Compare the position of 1o in the predicate with that of the clitics (14.3b).
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Speaker A:

Speaker B:

Speaker A:

Speaker B:

Speaker A:

Speaker B:

Speaker A:

Speaker B:

B W N =
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. Xi7x™ log*uub ti%t adsq"abay?.
. X'1? lodsg*a? ti%it sq"obay? ti%it

lacug™uub.

. adsg™a?.
. ha”t ti dsq"abay?.
. X"17 K'i grasug uubs.

. X"i?tx" loxaab ti%it adbibada?.
. X"17 lodsg*a? ti%it bibada?

ti7it lacuxaab.

. adsga?,
. ha”t ti dbibada?.
. X"1? K1 g"asuxaabs.

. ck™aqid &d Xubaliic K'i

g*adsu?attx ™ ti dsq abay”.

. X'iMub¥ lobabaliic 7al K1 dadatut.

. Xub.

. XiMx™ 1%k algha?.
. X'i? K1 grasuc’agtacuts 2lg*a’.
. $"m hmmmm!

. (Shocked silence.)

Don't let your dog bark.
Ifs not my dog that's barking.

If's yours.
My dog 1s good.
He doesn’t bark.

Don't let your little boy cry.

That's not my little boy who's
crying,

[He’s] yours.

My little boy is good.

He doesn't cry.

I always forget to feed my dog.

Don't let me forget again to-
MOTTOW.

OK.

Don't let them come.
They don’'t wash themselves.
Phew!

18.4. When the speaker's chief attention is on the negation, X"i?-predicates are used.
These times include strong prohibitions (negative commands like Do not . . .) and
statements denying an activity, 1.e., does not.

18.5. When the activity is still paramount in the speakers mind, the negation is formed
with the adverb plus la. Most such cases involve negative exhortations.

18.6. Note that &ad-words are used in negatives formed with the adverbial x*i? while

d-paradigm affixes are used in predicate-x"1?7 sentences.
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18.6a. Furthermore, this second negative type also requires that a verb bear the s-prefix.
(This is different from negated noun stems which carry an s-prefix only if they belong to
the s-prefix class.) In other words, verbs negated by predicate-x"i? are nominalized. (See

21.5.)

18.6b. The sentences below are partially diagrammed to show the two types of negation

presented in this lesson.

< -predicate — >|< — direct complement— >

X'i? Cax” six" labak™. Don’t get hurt again.
adverb particle particle predicate head
< predicate >|
X'1? K" g"-ad-s-u-"7atad. You did not eat.
nominalized
verb stem

18.7. The suffix -tx* bound to the negative adverb, x*i?, is the same suffix encountered
in Lesson One, the causative. How would one say in Lushootseed, Don’t let me cry?

18.8. Exercises. On a separate sheet of paper translate the following into English by

using the glossary that accompanies the texts:
< )

1. x"i? K'i g'ads?ux™?.
2. X117 ladit.

3. xX"i? Iohala”b s7atad.
4

. X'1? K'ada? K'i g¥esqalbs.

X'17tub8 &ax™ lox™it'il.

6. xX'1? K'i ghadtala.
1.
8. x"? lodsg"a’.

x'i? lohala”b gqa(h) ti dsu?atad.




LESSON NINETEEN

Focus of agent and patient

Contrast the following two English sentences:
The youngsters chased the dog.
The dog is what the youngsters chased.
They impart the same information but the second, in contrast to the first, focuses on dog.

All languages have techniques for focusing. In this lesson and the one following, the
grammar of Lushootseed focusing is presented.

19.1. In Lushootseed as in many languages focusing is achieved by stating the focused
material first. Compare what follows to this relatively neutral statement:

fulalatab 79 ti?it wiw'su ti?2? sq*abay?. The children chased the dog.

When the speaker elects to focus attention on the direct complement (16.3), filled in this
case by ti?%a? sq"abay?, the head word sq'obay? (with or without the adjectival
demonstrative (15.2)) is stated first AND the original predicate (16.1) is preceded by a
demonstrative word (15.1). All else is unchanged as in this sentence:

sq“abay? ti 7ucalatab 72 ti”1t wiwsu. A dog is what the children chased.
One could also say, ti?%? sq'sbay? ti 7udalatab 7o ti%it wiwsu. The adjectival

demonstrative, ti?a?, is optional with the focused sq“abay?, but a demonstrative (ti in this
case) is required before the original predicate, ?ualatab in this sentence.

19.2. If, instead, the speaker intends to focus on the oblique complement 16.5), the head
word of that constituent (clause part) comes first. As with focused direct complements,
so too with oblique complements, the original predicate must be preceded by a demonstra-
tive. Also, the -(2)b of -t-ab, -du-b, -tu-b, -c-ab, and -s-ob cannot be maintained because
there is no longer an explicit or implicit oblique complement following the verb. Contrast
the two sentences in 19.1 with the following:

wiw'su ti7? Pulalad ti?a? sq*ebay?. The children are the ones who chased the
dog.

98
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19.3 When the speaker focuses on a person marker (which the student will remember
nds to an English pronoun), special words are used. Some of these are listed here.

7aca I am the one. dibat We are the ones.
dog"1 You are the one. galap(u) You folks are the ones.
cadit He, she, it, caadit They are the ones.
that is the one.
0 example sentences are these:
7aca ti?79? lacdalad to sqobay?. I am the one who is chasing the dog.
dabat ti 7ut'ucutab 79 ti?%t 3obad. We are the ones who were shot by the enemy.

19.4. The words ?aca, dibat, dog*i, g¥alap(u), cadit, and a few others such as g"at who
and dit rhat, he, she, it are full words as opposed to particles, clitics, or affixes, and as
such they sometimes head predicates as well as both types of complements and adjuncts.
In addition to focus, they are used for a variety of emphatic nuances.

19.5. Interrogative words such as g*at who, whom and stab whar are inherently focusing
by virtue of their meanings. The grammar of questions formed with these words is just
like the preceding sentences with focused agents and patients; here too a demonstrative

precedes the predicate.

19.5a. When the interrogative asks about a direct complement, the questions formed are
like the second one in 19.1:

(ti?27) sq*obay? ti Pufalatab 72 ti?it wiwsu. This dog is the one the children

chased.
g'at ki 7u?9y’dub 72 ti sq abay?. Whom did the dog find?
stab K1 7u?2y’dub 72 ti sq"abay?. What did the dog find?

19.5b. When the interrogative word asks about an oblique complement, the questions take
the same form as statements like those in 19.2:

wiw'su ti?7a? ?ulalad ti?7a? sq abay?. The children are the ones who chased
the dog.

Toca ti797 1afalad ta sq abay”. I am the one who is chasing the dog.
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ghat K1 Tu%y’dx" ti sq abay?. Who found the dog?
stab K1 TuxoXad ti sq obay?? What bit the dog?

19.6. To this point all examples in this lesson have been sentences in which both agent
and patient are third persons (12.5). When either the agent or the patient is first or
second person (12.5), the questions are formed in an equally straight forward manner.

19.6a. Interrogative words representing the agent:

ghat K1 g'ok™ax"ac. Who can help me?
g'at K'i g"a%ttubutad. Who would feed you folks?
stab kK1 Tuxacdubicid. What scared you?

19.6b. Interrogative words representing the patient:

g'at K'i g'ok™ax“ad &ad. Whom can I help?
gat K1 Tu%itx™ &alop. Whom did you folks feed?
stab K'1 7u?ay’dx” Cax”. What did you find?

19.7. By far the most frequently used of these focus words is dit the one(s) mentioned
before, the one(s) about to be mentioned, that (which). The grammar involved with dif
is the same as with other focused expressions in all respects except one. Speakers often
omit the demonstrative (15.1, 15.2) that obligatorily follows other focus expressions. In
the four texts of this introductory reader the expected demonstrative is always lacking.

dit shuys. 2.66, 4.99 That is finished/completed.
dit sc’aldx"s. 3.76 That is how he managed to win,
dit dox*ut’asad &at ti727 €Xa?. 3.11 That is why we pay this rock.

dit day Xuscut 72 ti%it &xX"alu?. 2.40, 2.47 That was all Whale [ever] said.

In other constructions or by itself dit is usually glossed by that, he, she as in ditox™ That’s
it, or X117 lodi¥ He's not the one.

19.8. Exercises.

I. Below are four sentences and under each are three blank lines labelled (a), (b), and
(c). On line (a) write the English gloss of each. On (b) rewrite the original sentence by
focusing on the direct complement; and on (c) rewrite the sentence by focusing on the
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oblique complement. In this exercise any demonstrative may be selected to go before the
former predicate.
1. Tulok™tab 72 ti707 pidpis ti s?uladx”.
(@)
(b) :
(c) ;
2. Tutiditab (fied) 72 ti7a7 stubd ti?73? Xalay? (shovel-nose canoe).
(a)
(b) :
(c) :
3. Tupusutob 72 171t wiw'su t173? sq abay?.
(a) d
(b)
(©)
4. 7ulalatab 72 ti797 sqabay? ti?it wiw'su.
()
(b)
(€)

I1. Copy each of the above (b) sentences just created onto a small card or slip of paper
-- one sentence per slip -- but in each case omit the oblique complement. Do the same
with the (c) sentences but this time omit the direct complement. When this task is
completed, shuffle the slips/cards. These are to be used as flash cards. Glance at a card

‘and rapidly express its meaning. Practice until every sentence can be translated without
the slightest hesitation.

ITI.  Translate the following into Lushootseed:
1. What did your mother bring? _
2. Who kicked (d*ubu-d) your dog?
3. Whom did our dog bite?
4. Who kicked you?
5. What did you find?
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6. Whom did you help? o~
7. What scared his dog?
8. Whom did the horse (stigiw) kick?




LESSON TWENTY
Focus of adjunct and argument

In the preceding lesson the grammar of focused direct and oblique complements was
presented. In this lesson the focusing of adjuncts (16.8) and augments (16.6) is treated.

20.1. When the speaker focuses on an adjunct or augment, the predicate is again preceded
by a demonstrative as in the cases of focused complements described in Lesson Nineteen.
Additionally, the verb of the original predicate (or, if adverbs are present, the first adverb
(17.2, 17.2b)) carries either the prefix s- or dox"- * and the appropriate d-paradigm affix
(12.4, 12.5). In other words, the original predicate now following a focused adjunct or
‘augment is like the nominalized verb in negatives of existence (18.1, 18.3, 18.6 - 18.6b).

20.2. Of the two prefixes, s- and dax"-, dax"- is the marked member. It indicates the
means, place, time, or reason for an event or state in accord with the significance of the
focused adjunct or augment. With other concepts s- is used:
1. g'tq"tay? t171¥ dex"ucalads ti?7a? sq abay?. With sticks they chased the dog.
2. sTuladx™ ti737 su%atad 72 ti%it pidpis. A salmon is what the cat ate.
In sentence 1 the focused adjunct, q*tq*tay? sticks, expresses the means; therefore, dox"-

is said. In number 2, however, the adjunct refers to the patient (because 7atad is an agent
oriented verb (7.4, 7.6)); consequently, s- is the prefix used.

20.2a. Generally, dox*- is replaced by s- when the focused adjunct carries specific
grammatical marking for means, place, or time.

3. gCicab ta sufuc’uds ti?a? sqig*ac. With a bow he shot this deer.

4. dxal to stulak™ ti72? su?ibad 72 tsi”it To the river that old woman walks every
luX 7al bak™ slaxil. day.

In number 3, the suffix -ab on qitic bow explicitly conveys the concept by means of,
therefore, s- replaces dox™-, Similarly, in sentence 4, s- occurs instead of dax"- because
dx"7al already expresses direction.

103
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20.2b. Sometimes speakers say s- where dox"- would be expected in precise and careful
talking. The reverse is never done. In rapid and relaxed speech people sometimes omit
the prefix altogether. (In the accompanying texts, omissions of this sort have been
amended but always within editorial brackets, e.g., . . . ti737 [s]u?stads.)

20.3. Focused adjuncts and augments require d-paradigm affixes (12.4a, 12.5) in the
former predicate. The role of these affixes vis a vis verb suffixes is the same as
&ad-words. (There is, of course, the added difference that third person (12.4) is
specifically marked with a d-paradigm suffix, namely -s, but a corresponding ¢ad-word is
lacking.)

Agent oriented
M71bas Cad. : ... dsu?ibas. I walked.
Mu71bas. e E miboly He/she walked.

Patient oriented

Tupusud &ad. : ... dsupusud. I threw [something] at [someone].

Tupusud. : ... supusuds. He/she threw [something] at [someone].

Tupusutab ¢ad. : ... dsupusutab. [Someone] threw [something] at me.

Tupusutab. * ... Supusutabs. [Someone] threw [something] at him/
her.

With dax®-, the first person prefix has a special form, namely, d- + dax™- results in
cox'-.

upusud ¢ad : ... dsupusud : ... cax'upusud
Tupusud &ax” : ... adsupusud : ... a(ddsx"upusud
Pupusud : ... supusuds i ... dox’upusuds
Tupusud ¢at + ... supusud &t : ... dox"upusud gof
Pupusud &alop @ ... supusudlap ... doxfupusudlap

20.3a. Because d-paradigm affixes function like ¢ad-words (except that the former set
has a specific third person marker which the &ad-words lack), they express the agent with
agent oriented verbs and also with patient oriented verbs ending in -d (and -dx*, -tx*, -c,
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and -s) just as ¢ad-words do. But with patient verbs in -t-ab (and likewise -du-b, -tu-b,
-c-ab, and -s-ab) these affixes represent a patient. This, too, is just like ¢ad-words.

20.3b. The student should pay particular attention to the suffix -s in sentences with
focused adjuncts or augments. When a verb of the original predicate is agent oriented, the
-s can be replaced by an ?a-phrase expressing agent.”® Study the following example set:

5. Mu%tad ti?79? pidpis 7o ti s?uladx”. The cat ate the salmon.
5a. s?uladx” ti?7a? su?atads. The salmon is what it ate.

5b. s?uladx™ ti?79? su7otad 72 ti?72?7 pi¥piS. The salmon 1s what the cat ate.

If, however, the verb is patient oriented, the -s represents the patient and, as such, it
remains whether or not a direct complement expressing the patient is also present.

6. 7ucalatab 79 ti%t wiw'su ti sq"abay? 79 ta q'iq"tay?. The children chased
the dog with sticks.
6a. q"1q*tay? ti%¥ dox"ulalatabs ti sq'abay?. With sticks they
(patient) chased the dog.

6b. g"1q*tay? ti?it dox"ucalatabg 72 ti%it wiw'su ti_sq'abay?.  With sticks the
, P RO children chased
the dog.
20.4. When interrogative words ask about adjuncts or augments, the resulting questions
have the same form as sentences with focused adjuncts and augments; and like these, s-
replaces dax"- when the interrogative word or phrase specifically refers to time, place or
means. (Compare 20.2a.)

Agent oriented verbs

Tos7oxid K'i dox™astag™ax™ 72 ti?79? gawqs. Why is Raven hungry?

Pasalax™ K'i tushuys. How will he manage?
lit¢ad K1 ¥(u)adsu?ux®. Which way will you go?
7alox™ kK™id K'i sfuk™ 72 tsi72? luX. When is the old woman going home?

*This ?2-phrase substitution for -s is the same as that learned for possessive
constructions (12.3d).
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Patient oriented verbs

7as¢al Ki fushuyudlop ti?7a? s?otad Cat. How will you folks prepare our
food?
stab K1 dax*ujactx “s ti?it. What does he use that for?
stab K*i suhuyyitabs 73 t(i) adbad ti?it fafas. = What is your father making for
k-.-—-'\(_paﬁmt]\_} that boy?

In this last question, the interrogative stab asks about (i.e., replaces) an adjunct rather than
a direct complement because the direct complement has been filled by the yi-role (8.1),
ti?it ®afas. (Review 8.2 through 8.3d.)

20.5. Focusing is an exception to 8.3d. By means of focusing an agent, patient, and
yi-role of a single verb can all be expressed in the same sentence even though all three are
represented by nouns. (Some would argue that this is possible because the focused 1tem
is a clause in its own right and the rest of the sentence including the verb is really a
separate but subordinate clause. Clauses are discussed in the next lesson.)

20.6. Dialect differences.

20.6a. In Northern Lushootseed dox*- + la- (11.3b - 11.6) becomes dax™a-. Similarly,
s- + la- becomes sa-. This change does not generally occur in Southern Lushootseed.

20.6b. In Southern Lushootseed sxX*- (sometimes pronounced as though it were spelled
sox*-) is said instead of dox"-; and there are no special forms involving the d-paradigm
affixes. They are exactly as with s-.

20.6¢. Instead of wiwsu the Skagit and Sauk-Suiattle say stawig"at or stawix"a’t.

20.7. Exercises.

I. Translate each of the following sentences writing them on a separate sheet of paper.
Then close this book and without consulting Lesson Twenty, translate them back into
Lushootseed. Open the book and check your work. If any mistakes have been made, look
through this lesson (and any other necessary) to find the grammatical point forgotten.

1. &ad K'(i) adsubaCad ti tapqgs (ladle).
2. sTuladx” ti?3? su?atad 72 ti piSpis.




Lesson Twenty 107

. pi¥pid i7%? Tulok™ad ti sPuladx”.

. €ad K" subolads ti X*ubt.

. CXCXa? (stones) ti?it supusil 73 ti?it wiw'su.

5. dit (that is (the place)) ti?a? cox*k™ad(d)x" ti%? ds?stad.

[I. Every verb in the sentences below ends in -s, but some of these suffixes are
onyms. On a separate sheet of paper describe the grammatical function of each -s.

. Tutalawis ti sq"abay?.
. basq” ti?7? su?ulaks.
3. q'tay? ti%it dox™upusutabs ti sq“abay?.
4. "uilis tsi stadoy”.
5. €Xa? ti79"7 dax"upusuds ti sq*abay?.
6. &al K1 g ask"ax"acids.




LESSON TWENTY-ONE
Clauses

21.1. Consider this sentence from Lesson Fourteen, fux*ak™il &aod Xut(u)astag™ax“ad,
I get tired whenever I am hungry. A sentence such as this is composed of two smaller
sentences called clauses. These are fux®ak™il ¢ad and Xut(u)astagaox“ad. Without
change the first one could serve as an independent sentence. Such clauses are said to be
matrix or main clauses.

The second clause, Xut(u)astagax*ad in this case, could not be an independent
sentence. It is, therefore, said to be a subordinate clause or embedded sentence. e
two terms are equivalent.) Of course, one could make a slight change to this second
clause, namely replace od (14.4) with ¢ad, and it would then be an independent sentence
too, but also it would no longer be a part of the original sentence.

21.2. Sentences with subordinate clauses are said to be complex. Lushootseed has various
types of complex sentences but they are all simply various combinations out of just three
basic clause patterns. The student already knows these three patterns but has not yet been
given names for them.

21.2a. The most salient feature of each clause pattern is the sort of person marker it has
in its predicate (other than person patient suffixes). These three different sets of person
markers are listed again here:

I 11 111
¢ad ad/ad d-/cox™-
cax” ax'/ox" ad-

as/as -S
Eat ati/ati cat
&alop alap/alop -lap

21.2b. Clauses with the first set of person markers are labeled either ¢ad-word patterns
or person particle patterns. (Reread 17.1a.) Clauses with the second set are called
person clitic patterns. (Reread 14.1a.) Clauses having the third set of person markers

108
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are said to be nominalized because, like nouns, they bear the d-paradigm affixes and they
require (at least in careful speech) an introductory demonstrative (15.1). They are further
characterized by the s- or dox"- prefixes (20.1) although speakers sometimes omit the s-
in relaxed speech. (Reread 18.6a and 20.1.).

21.2¢. These three clause patterns are contrasted with one another here in the second
person singular and third person to refresh the students memory:

Second person singular

¢ad-word pattern fu”attx™ gax” ti 7acittalbix”. You will feed the people.

clitic pattern fuPattx¥ax"” ti 7acittalbix”. when/if you feed the
people.

nominalized pattern ti?79? 4(u)ads?ottx™ ti 7acittalbix”. what you will feed the
people.

¢ad-word pattern tu?ettub &ax” 79 ti acittalbix”. The people will feed you.

clitic pattern tu?attubax™ 72 ti ?acittalbix”. when/if the people feed
you.

nominalized pattern ti?? 4(u)ads?sttub 75 ti 7acittalbix®. what the people will
feed you.

Third person

¢ad-word pattern tu?ttx™ ti ?acittalbix”. [Someone] will feed the
people.

clitic pattern tu?ottx™as ti 7acittalbix”. when/if she feeds the
people.

nominalized pattern ti?7a? fusottx™s ti 7acittalbix”, what she will feed the
people.

&ad-word pattern tu?attub 75 ti ?acittalbix”. The people will feed
[someone].

clitic pattern fu?ottubas 72 ti 7acittalbix”. when/if the people feed
him/her.

nominalized pattern ti fus?sttubg 79 ti 7acittalbix”. what the people will

feed him/her.
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Students have encountered clitic patterns in Lesson Fourteen and nominalized patterns
for focused adjuncts in Lesson Twenty as well as in one type of negative sentence in
Lesson Eighteen. In particular, it is a good idea to review thoroughly 20.3a, 20.3b, and
20.4 because statements made there apply to nominalized patterns in general.

21.3. &d-word patterns are by far the most frequent type in a matrix (main) clause
although occasionally a nominalized pattern functions as the matrix clause. ¢ad-word
patterns are also used for one type of relative clause. See 21.6b.

21.4. As presented in Lesson Fourteen, the person clitic pattern is used to form
subordinate clauses that are conditional, if/when, habitual, whenever, usually, or
jussive.’” It is also used following verbs expressing fear. (Reread the model sentences

at the end of 14.4,)

21.4a. In conservative Lushootseed style the clitic pattern is also used with interrogative
words when these form questions that are embedded in longer sentences. These are
exemplified in the (b)-sentences below:

la.
1b.

2a.

&ad K1 fustatlil &at.
fabad g*afadas K'i tustatlil Cod.

stab K lag™ag’ad.

Where are we going to live?
Guess where we are going to live.

What is he/she looking for?

2b. xX"i? K'i g¥adsos(h)aydx™ gastabas K'i I don’t know what he/she is looking for.
lag*al’ad.

3a. 7astal 1797 sCatx*ad. How is Bear?

3b. Tuwilig™itab ti?7? séatx™ad grascalas Bear was asked how his feelings were

4a.
4b.

K'i xacs.

grat K'i tuc’alalik”.

Pug*adadg*adax” alg¥a? glag*ataes K
tuc’slalik”.

(i.e., how he felt about things).

Who will win?
They discussed who would win.

Sa. pa(d)tab K'i tusicils. When will he/she get here?
5b. 7ax*cutab &ax™ 7u g'apa(d)tabas K'i Do you think he/she will get here
g asidils. sometime?

Mjussive clauses are those that follow commands, orders, requests, and the like.
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6a. K"idid K" di7a?. How many people are here?
6b. x"1? K1 g adssslakdx™ grok™ididas [ don’'t remember how many people
K1 di7a”?, are here.

If what follows the embedded interrogative is another subordinate clause (as in these
(b)-sentences), it will be nominalized or not according to 19.5 and 20.4. (Contrast 2a/2b
with 5a/5b.)

21.4b. In less conservative styles, speakers very often omit the special clitic marking from
embedded interrogative words. For example, in a story from the second volume of this
reader there 1s the following sentence:
X17x" [K'1] g'asas(h)aydx™s ?asal [He] did not know how he was going
K1 fudax"huydx”s. to manage to do it.
The third person clitic {as/as} is missing from 7as¢al (as well as the usual subjunctive
prefix {g"-}).

21.5. Nominalized subordinate clauses are far more frequently encountered than the clitic
type. The student is already familiar with the nominalized pattern in one kind of negation
(18.6, 18.6a) and with focused adjuncts and augments (20.1). Also they fill three of the
constituents (sentences parts) presented in Lesson Sixteen, namely, the direct complement,
adjunct and augment. (The examples that follow all come from the four stories of this
reader’s first volume.)

21.5a. Nominalized subordinate clauses can serve as direct complements to predicates with
patient oriented verbs:

Tulaxdx'ax™ ti?it tushuy 79 ti%it CiXcixX. [He] remembered what Fish Hawk
had done.

N¥udx” ti%i sosq™u? 2 ti%it %iifads 7al ti?73?  [He] saw his friends gathered

hik* £Xa?. around this big boulder.

X'ul’ &¢ad fula?ux™tx" ti?2? t(u)ads?oitx”. I will just take [to them] what you
are [planning] to feed [them].

Tos(h)aydx™ ti?7it Xusa?ibad 79 ti%1% duk'ibai. [He] knew that Changer would be

traveling.
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fuhuyutabox™ it ti%it dox™?ibod &ai. [1t] will make near where we trav-
el (i.e., it will shorten the distance
we have to walk).

21.5b. Nominalized subordinate clauses can serve as adjuncts. Sometimes these adjuncts
convey the patient of an agent oriented verb as in the first example below. Often they are
adjuncts expressing time, place, manner and the like.

yacabax® ti luX 72 ti%it staliltubsox”. The old man told [the villagers]
about [someone’s] being brought
ashore.

Toskicil ti%it €Xa? 72 ti%t sudalads ti?it sbiaw. Boulder was angry as he chased
Coyote.

X'ul’ locu?iMadab 7o ti?797? 73 ti%it Xusq 2ls. All [he was doing was] eating the
berries [off the bushes] as they
ripened.

hik* lacutuk™ucut 73 ti%4 sotols, 79 ti%it [1t] made a great thumping sound

sCalads ti?it sbiaw. as it rolled, as it chased Coyote.

21.5¢. Many of these subordinate clauses are augments that explain the motivation for the
act or the reason for the state conveyed in the main clause.

Xu?ahild 2lg*a? fudax™a(h)s K'i stab fus?atads They would put it [away] so

alg*a?.%® there would be something
for them to eat.

locu?abyid &ot ti79? &Xa? 7o ti737 stabig's Cot We are giving our belongings to

ti?72?7 dus?ibad ¢at. this boulder because we are
going on a trip.

dit*® dax*ut'asad ot ti7e? &Xa?. That is why we pay this boul-
der.

3¥The final part of the nominalized subordinate clause, namely, fus?stads alg"a?, is
itself another subordinate clause which modifies (i.e., goes with) stab. See 21.6a.

3 After dit speakers very often omit the demostrative normally expected to introduce
a following noun or nominalized subordinate clause.
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dit day Xuscut 79 tifit sCotx"ad. That is all Bear would say.
tu?a(h) Cax™ [ti7i4] Xul’ ¢ il. You will be there until you

starve [to death].

21.6. Sometimes a subordinate clause modifies (i.e., goes with/belongs to) a particular
noun. Clauses that modify a noun are called relative clauses. In Lushootseed relative
clauses have either the ¢ad-word pattern or the nominalized pattern except that these
nominal clauses are not introduced by a demonstrative.

21.6a. If the relationship between that noun and the verb of the modifying clause is like
that of adjuncts, then the relative clause has the nominalized pattern (except for the absence
of an ‘introductory demonstrative).

balatobox" ti?it k™at’aq dox™?iba¥ 79 ti?if  Wall-lining mats were laid down for

bibS¢ab 7 ti”it su?sug™a’s. Little Mink and his little younger
brother to walk on.

fug™u?ad ti?%t stab g'adax”(h)ali?is(s) [They] gathered things they could live

alg™a”. on.

Xu?ahild 2lg*a? ti?%it 4udox™?a(h)s K'i stab  They would put it [away] so something

tus[u]?atads 2alg™a?. would be there for them to eat.

Tupadad ti?it stabig"s s?abyids. He displayed the goods he was giving
[to Boulder].

21.6b. When the relationship between the noun and the verb of the modifying clause is
not like that of adjuncts, then the relative clause has the &ad-word pattern. (Note that
nothing distinguishes these clauses from independent main clauses except the speaker’s
vocal flow. If the speaker makes what might be called a ‘period pause’ between the two
clauses, then each is a main clause independent of the other. If, however, they are
pronounced as a single flowing sentence, the second clause is considered to be a relative
modifying the final noun of the first clause.)

79s(h)aydx™ ¢ad tsi stadoy? ?astailil ?al ti?id. I know the woman who
lives there.
Pas(h)aydx”™ &ad tsi staday?. [ know the woman.
+ +

7astatlil 7al ti7it. She lives there.
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TuSudx” ¢ad ti sq"obay? Judiubutob 79 ti7it Calas. I saw the dog that boy
kicked.
Tuludx” ¢ad t1 sq abay?. I saw the dog.
+ +
fud™ubutab 79 ti?%t alas. That boy kicked [it].
fuSudx* &ox™ Mu ti Calas 2ud®ubud ti%7it sq’sbay?. Did you see the boy who
kicked that dog?
Puludx” &ax” u ti Calas. Did you see the boy?
- +
7ud*ubud ti%t sq abay?. [He] kicked that dog.

21.6¢c. When relative clauses of the &ad-word pattern are short, they can precede rather
than follow the nouns they modify. (The first three examples in 17.4b provide examples.)

21.7. Some sentences have two or even more main clauses. These are said to be
compound (or coordinate) sentences. When first or second persons are involved, the
dad-words have a special joining form which consists of the addition of a final a-vowel.

Coda andl ¢Xa andyou &ta  and we  Calopa and you folks

21.7a. Just as ¢ad-words follow the first word in their clause be it a verb, adverb (17.3,
17.3b), or some other type of predicate word (16.1), so too these compound ¢ad-words
follow the first constituent (16.4) in their sentence, namely, the first clause.

Xub &at 7uhudCup ¢ia 7uk™uk”cut. We should make a fire and we [should] cook.

day &ax* tu?X dx*7al ti%it d7al?’al  After a while you will come to my house and
¢ada tu?attubicid. 1 will feed you.

hiwilax" ¢xX"a tqad to $ag™t. Go ahead and (you) close the door.

21.7b. Compound sentences involving third person have no special marking. Only the
speaker's voice can distinguish a compound from two separate sentences. On the printed
page one may write a comma to separate one main clause of a compound from the other.

21.7. Exercises.

I. In21.4 four meanings expressed with the clitic pattern subordinate clause are listed.
On a separate sheet of paper copy out the ten example sentences at the very end of 14.4
and label each by its meaning according to 21.4, e.g., conditional, habitual, etc.
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II. Each of the six sentences below has at least one subordinate clause of the
nominative pattern. Underline the subordinate clause or clauses in each and in the margin
to the left write the paragraph number from the lesson that accounts for (or describes the
reason for) each subordinate clause.

__ 1. 7uk®ad(d)x™ ti”7it supusutabs ti79?7 wiw'su. He managed to catch what was
thrown at the children.

2. dit ti7 cox"k™ad(d)x™ ti797 ds?atad. That is where 1 got my food.
3. dfux™atax™ 79 1173? pqac tusu?atads. He vomited this rotten wood he’d
been eating.
4, Xul’ &ox¥ 19Mux™ dx"al K'(i) adsidil. You just keep going until you
arrive.
__ 5. Tuk¥adad ti737 q'u? dax™uc’ag ati(?)b He took some water he uses to
7al 11737 sbats. wash his with hands when he cures.
6. Xul’ &ad tula?ux™tx* ti%? H(u)ads?ottx™ I'll just take [i.e., deliver to them]
2lg"a?. what you are going to feed them.

III. Study the following sentence and its gloss. Then answer the questions below.

X1%7ax" g"asas(h)aydx™s [g'leséal[ss] K1 tudox"huydx™s K'i g'adox™lok™dx"s t%it
s7tad 7o ti?? ?als. He didn’t know how he was going to manage to eat his sister’s
food.

How many clauses (of all kinds) are there in this sentence?

Copy the matrix (main) clause onto this blank.

Among the subordinate clauses in this sentence how many have the clitic pattern? _.

The English gloss he is going to manage corresponds to what Lushootseed in the above
sentence?

How would one write the Lushootseed equivalent for, You will manage to eat my
salmon?




LESSON TWENTY-TWO
Some final points on grammar

In the preceding twenty-one lessons the major grammatical features of Lushootseed
been presented. There remain only a few points to be considered before the student is
ready to read the language. Of the items considered immediately below, only 22.1b, 22.4,
and 22.8 are required for reading the four texts of this reader.

22.1. More patient suffixes:

22.1a. A few frequently heard verb stems have -§ instead of -d (page 10):

7abs give something

71313 paddle it (a canoe)

fald take something off/out of the fire

Xal§ put it on (an article of clothing), wear it
sux'tol recognize someone/something

tag"s buy something

tabas crave something

22.1b. A few other stems permit either -d or -3:

bactas / bacad set someone/something down

dog*al / dag*ad put something inside a container

faq'as / faqad set someone/someting down

Xag"$ / Xag'ad stitch (i.e., make) a mat

ptad / pfad put something away, save it; tidy up an area
q'ata$ / d"atad lay something down

fag*ta$ / fag™tad put something on top of something
xal$ / xalad write something down, mark something

(The fourth set, Xag"$ / Xag*ad, and the last, Xal3/ Xalad, are unusual in having a vowel
before -d but not before -§.)
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There is some variation among speakers concerning the use of these endings. In
Northern Lushootseed, speakers of Snohomish use -§ a little less often than others.

22.1c. All the words in the second group (22.1b) take the ending sequence -t-ab (6.1)
whether they otherwise end in -§ or -d. Members of the first set, however, are more
irregular. Instead of -t-ab, the forms Xal(3) and tag™(3) have -ib:

fuXalib 7o ti?it stubs ti Sid". The man put the hat on.
Tutag®ib 79 ti d7all %71t pu?tad. My brother bought that shirt.

On the other hand, neither ?i8t nor sux*t- permit either -t-ab or -ib although 718t can have
-tu-b as in "u?18ttub [Someone] tried out [a canoe] (to see how it handled). The texts lack
information on this point concerning tobas.

22.2. A few conservative speakers replace -t-sb with -t-id when the verb is in a
subordinate clause formed with the nominalized pattern (21.2b).

X'ul’ X(u)aswalbid ti?it X(u)ashuyutid ti?72? sloxXil.  He was just watching what was
done with the daylight.

di?t* K sk"adatid 72 ti79? pa&ab ti%? sqq™us.  Unexpectedly Bobcat took
a small canoe mat.

P9sduk™tx™ ti?79? %ifads 79 ti?79? solok™ti[d] ti?7e?”  He was angry with his people
sx"i7x"1%s. in that they were his game.

Very often this suffix, -tid, is pronounced without the final d, either as -ti? or simply -ti.
(Comparing Lushootseed to other Salish languages suggests that in former times -tid was
the usual form in these subordinate clauses. Today, however, it is little heard although
more so among the Skagit than elsewhere.)

22.3. The suffix -ag*id no longer occurs in Lushootseed speech, but it has been preserved
on tape recordings made in the early 1950’s of people conversing and telling stories -
people who then were in their nineties and older. This suffix was added to truncated forms
of -du-, -tu-, and to the -t- of -d/-t- (and presumably to -s- and -c-)*' to indicate the

“¥See 22.9 below.

“'Note the similarity in form between this suffix and the reciprocal suffix (9.6b). This
similarity results from the fact that both suffixes share the element -ag"- which was at one
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speaker's chief topic of interest even though the grammar placed that topic in a subordinate
role.

The following example helps elucidate the significance of -ag"id. It occurs in line 3
below:

1. fuk™adatab 72 ti737 p'ad’ab. Bobcat took it.

2. 7uk™adad ti?79?7 p'at’abulic’a’s. [He] took his bobcat-blanket.

3. g¥al 7ald K*adi? 7ad®alus ... And [he] put it in a beautiful ... [place]...

4. g¥al log"adil 7ox"Cag™us. And he sat facing the water.

5. di? K (s)Sudagti[d] ?s ti?2? Cafas. All of a sudden the child saw him.

6. ‘ditox" baya?! ‘That's Daddy!

7. ditex™ baya?!” That's Daddy!’

8. dit ti pal’ab ti 7ucut(t)ab 75 It was Bobcat whom the noble child spoke
ti?7a? sqaqag ot. of.

In the first four lines Bobcat clearly is the topic of discourse and he is the agent. Line
5, however, introduces a new agent, the child; but by using the suffix -ag'id (here
pronounced as -ag"i), the speaker is in effect saying to the addressee, "I"ve introduced a
new agent now but my primary interest remains with Bobcat.” Line 8 proves that the story
teller's attention has remained with Bobcat.*

92.4. Nouns in direct relation with verbs meaning become and make typically lack a
modifying demonstrative (15.1). Here follow a few examples:

Tuhuyilox™ bas¢ab. He has become a mink.

Tuhuyil &ad kia? 7al ti duk’sidat. I became a grandmother yesterday.
... 7al Ki tusashuys 2lg"a? tu?acittalbix”. ... when they were made people.
?uhuyud ¢ad X'ubt. I made a paddle [out of it].

time a full suffix in its own right.

“2gtudents are encouraged to read a particularly lucid description of this suffix (and its
related forms in other Salish languages) in M. Dale Kinkade. 1990. Sorting out Third
Persons in Salishan Discourse, International Journal of American Linguistics, 56: 341-360.
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In the above examples all verbs are based on the root huy. The same absence of
determiners obtains in constructions with other verbs meaning make such as 3af / &at
discussed in the next section. (The Swinomish and Skagit say ¢at instead of $at.)

22.5. Compounding is relatively rare in Lushootseed. Nevertheless, there is a special
productive subtype that the student will encounter occasionally. It is called noun
incorporation. Contrast these two sentences:

1. 7utag™$ to saplal. [Someone] bought some bread.
2. Tutax”"saplal. [Someone] bought bread.

Both tag™- (22.1a) and tox™ mean buy, but the second verb cannot take a patient suffix
such as -d, -3, or any other. Without a patient suffix the verb would not be expected to
have a patient noun. Instead, that noun joins with the verb stem creating a new stem of
the type verb + noun. The noun is said to be incorporated into the verb. This new stem
1s agent oriented.

2a. Tutax"saplal tsi d7als. My sister bought bread.

Noun incorporation provides Lushootseed speakers with still another way of expressing
both an agent and patient in one clause. Of course, speakers can also convey both roles
in the more usual way as in 1a below:

la. Tutag”ib 7o tsi d?als ta saplal. My sister bought some bread.

22.5a. Typically speakers elect to use the incorporated formation when the activity occurs
so regularly that the patient is only barely noteworthy. Thus, in 2 and 2a the speaker is
letting us know that this bread buying is an absolutely ordinary event, while sentences 1
and la are pointing out that bread is the matter of concern.

We see, then, that Lushootseed grammar provides speakers with a scale of focus:

Tutax“saplal tsi d7als. My sister bought bread.
Tutag"ib 75 tsi d?alf to sapalal. My sister bought some bread.
soplal ti 7utag*ib 7o tsi d?als. Bread is what my sister bought.

Reread the introduction to Lesson Nineteen.

22.5b. As pointed out above, verb stems that can be a part of these noun incorporations
do not take patient suffixes. However, the incorporated stem can do so. Consider the
following sentence wherein the noun fabitad rope is added to the verb $at make:
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dit ti727 dox"3ait’abitadtubs. It was used for making rope.

Here the patient suffix sequence -tu-b (6.1) has been added to the verb + noun stem. (The
prefix dax"- (20.2) is glossed as used for. The final suffix -s is triggered by dox"-(20.1).)

22.5¢ . A third verb that incorporates nouns is Xa go. It is equivalent to 7ux” dx*7al.
Compare the following:

loXatawd &ad. = la%7ux™ &aod dx*7al (ti) tawd. I’'m on my way to town.

22.5d. Verbs that ordinarily take patient suffixes can be converted to verbs requiring nous
incorporation by means of the suffix -of-. For example, one can say ?uCalafpiSpis
sq“abay? instead of 7udalatab 72 ti sq"abay? ti pi3piS. Both mean that the dog chased the
cat, but the first implies that the agent is acting with his/her own interests paramount.

22.5¢. The cohesion between verb and noun in these incorporated constructions is not
always as ‘tight as the above examples imply because ¢ad-words can optionally occur
between verb and noun when there is no patient suffix. The same is true of the othes

predicate particles (17.1a). Compare the following sentence pairs:

Tudatt’abitad Cad. = ufat Cad fabitad. I made rope.

utax*soplal &ad. = “utox" &ad soplal. I bought bread.

Jutetx™ak*a%d . = “ufot %u Xax”a%d.  Did [she] make a clam basket®

TuXa tawd &at. = u¥Xa ¢t tawd. We went to town.

Similarly, the clitic ax* (14.2 - 14.3b) occasionally separates the incorporated element
from the verb as seen in this sentence, cutax” ti tul'?al ti?it di%ucid da?stox™ Vancouver,

These from that [place] across the water named _now Vancouver spoke now.

Nevertheless, a demonstrative (otherwise obligatory before the noun) is not possible in
the sentences on the right. This absence establishes the unity between these verbs and
nouns as being morphological (i.e., wordbuilding) rather than just syntactic.

22.6. Just as Xa go (22.5¢) can be thought of as including dx*?al ro, toward in i
meaning, so too, il give food/drink to someone can be thought of as including -yi- (3.1 ).

Putild tsi luX. [Someone] gave [some food] to the old woman.
Tutild 79 ti XxX"ay”. [Someone] gave a dog salmon [to someone].

Tutiltab 73 ti stubs. The man gave [some food to someone].
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Tutiltab tsi?7a? &oghas(s) 7o ti?%? [They] gave his wife their roasted (food).
sasq™als.
Tutiltab &ad 72 ti?%? qa(h) I was given one full backpack [of elk meat]

doC’u? sCaba? ti?7a?7 ds&aba”ub,  which was put on my back, when I was given
cax"utiltab. food.

22.6a. A similar construction can be formed with the stem hali? whose ultimate meaning
signifies live, alive, life, soul.
fugoxalijad ¢&at ti79?7 ds(h)ali?dub 7?2 ti s?7ub?ubadi?. We will unwrap this [elk
meat] given to me by the
hunters.

Tu- si?%ab, tuX* &alop tuhali?dx™ex™ K'i dbadbada?. Oh, sirs! You save my
children [by your gift].
The 1dea is that the recipient is able to survive only because of the gift of food or

drink. In fact, the expression for thank you, appropriate only for a gift or food or
beverage, is hali?dub$ &ox", literally, You save me.

22.7. By means of the word sg"a? one’s own the concept of ownership can be
emphasized. The d-paradigm affixes are used with it.

ti dsg”a?. If's mine.

ck™aqid %(u)adsg*a?. It will always be yours.
dit to hik" 7al7al to sg*a? &at. The big house is ours.
X117 ladsg”a? dsq*abay?. Ifs not my dog.

dit dsg”a? dpidpis. That is my very own cat.

When there is a sequence of sg*a? plus a noun expressing the item possessed as in the last
two examples above, speakers optionally omit the d-paradigm affix from the noun
expressing the item owned: dit dsg*a? pispis.

22.8. Many sentences, especially in long narratives, begin with one of or a combination
of a small set of words called sentential adverbs. The most common are g*al and, bur,
or, huy then, next, and hay next. The difference in meaning between the last two is subtle
and difficult to gloss in English. A common variant of g*al is g*a?.
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22.8a. Often they are said in various combinations such as g*al (h)uy, hay g*al, huy g"al

all more or less meaning and then. Some speakers frequently use 7ah locared, (be) there
for the same purpose either singly or in combination with one of the sentential adverbs.

22.8b. The sentential adverb g"al is also used to topicalize. Topicalization is achieved
by placing g*al after the topic, in affect treating the topic as an entire clause and using
g"al to introduce the following clause. Below is a short description of some clams. The
first and fourth sentences are topicalized, but in the second and third, g*al is simply
linking one sentence to another:

1. ha%c g*al hola”b hik* s?ax™u?. As for the horse clam, it is a really big clam.

2. g¥al 7asp’il 1i79? Caway's. And its shell is flat.

3. g¥al tuX” (h)uy 7asbulux™ ti?73? But in contrast the shell of the cockle 1s
Caway 72 tsi737 sxapab. round.

4. g*al ti73? s7ax*u? gal And as for the butter clam, it is between the
Tfudag“abacbid 7o 11797 sali?, [other] two.

In the fourth sentence, the first g*al is just linking this sentence to the preceding ones. It
is the second g*al that topicalizes ti?3? s?ax"u? this butter clam. In the third sentence the
sentential adverb combination g*al (h)uy has been separated by the predicate adverb (17.2)
tuX® in contrast.

22.9. Finally, the student's attention is directed to the two words dit and di”t. They
occur over and over in Lushootseed discourse. In spite of their similar pronunciations,
they have very different meanings. The former, dit (19.4, 19.7), the one(s) who, that
which, the one referred to, is a pronoun. The second one, di?, means suddenly, all at
once, abruptly; might. Both of these words are used most often as one word predicates
which are followed by a subordinate clause of the s-/dax™- types (21.3).
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ANSWERS




ANSWERS TO GRAMMAR QUESTIONS

Lesson One, pages 3, 41 Where does the verb (the action word) come in a Lushootseed
entence -- first or last? First. What does ti £afas mean? The boy. In sentences
umbered 1, 4, and 6 does ti &afas perform the action; that is, in 1, 4, and 6 is ti {aC’as
F agent (the doer)? Yes. Is ti &afas the agent in sentences 2, 3, and 5 or is it the
patient (the one to whom some act is done)? Patient. On the following blank write what
it is in these Lushootseed sentences that tells the reader or listener whether ti &afas is

ent or patient. If the verb ends in -tx", ti &afas is patient. What does ?ut'uk™ mean?

_-_f*l home.

Lesson Two, page 6: What does ¢ad mean? I. What does ¢ot mean? We. Do these
two words express the agent or the patient in their sentences? Agent. I went home. =
Jut'uk™ ¢ad. We brought the boy. = 7u”?ak'tx* &ot ti faf'as. I took the boy home. =
Put'uk™tx™ &ad ti alas.

Lesson Two, page 7: What does the little word 7u mean? Question. (Such little words
are called particles by linguists,) Where in the sentence does it occur? Right after ¢ox”

or éalop. If there is no &ax™ nor &alap, it goes right after the verb. What is the difference
in meaning between ¢ax* and &slop? The first is you singular while the latter is you plural,

you folks. . .. Cross out the inappropriate English word: ¢alep = ye, ¢ox” = thou.

Lesson Three, page 9, (3.1): What is the difference in meaning between ti Calas (in
Lessons One and Two) and tsi &afas (of this lesson)? Gender (i.e., male and female).
. Write the English meanings beside each . . .. s?uladx” = salmon, &af'as = child,

sq abay? = dog.

Lesson Three, page 10, (3.2): Three new sets of verbs occur in this lesson. Note their
suffixes (endings). Does an agent or patient follow the suffix -d? Patient. In this respect
is -tx* like -d or -b? -d. In Lesson One there are three verbs that have no suffixes at all.
Does the following noun (when expressed) represent the agent or the patient? Agent. In
this respect are the suffixless verbs in Lessons One and Two like those ending in -d or
those ending in -b? -b.
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Lesson Four, page 13: Do the nouns in these (a)-sentences express agents or patients?
Agents. All verbs in the (a)-sentences end in what suffix? -il . For similarity in
grammatical function should this suffix be matched with -b or with -tx* and -d? -b. De
the nouns in the (b)-sentences convey agents or patients? Patients. All verbs in the
(b)-sentences end in what suffix? -is. For similarity in grammatical functions, should this

suffix be matched with -b or with -tx* and -d? With -tx* and -d.

Lesson Four, page 14: List the four verbs from the (a)-sentences 1 through 4 above
in one column and those from this second set of (a)-sentences, 5 through 8, in an adjacent
column. Beside each verb write its gloss.

1 through 4 English glosses 5 through 8 English glosses
Tu?usil dove Tux™it’i fell of
Tutalawil ran Juctil bled

Tutalil went ashore Tuk ux'il got cold
Juicil arrived Tuéeil became red

Lesson Six, page 22: Each (a)-sentence has how many nouns? One. How many
nouns are there in each (b)-sentence? One. In the (¢)-sentences, does the first noun
following the particle 7a stand for an agent or a patient? Agent . What does the other
noun in the (c)-sentences represent? Patient. What suffix do all verbs in the (c)-sentences
share that is lacking in all the (b)-sentences? -(2)b. What seems to be the function

(purpose) of this new suffix? It provides for an agent noun with a patient oriented verb.

Lesson Six, page 24: What is the function (purpose) of 72 in these sentences? It

distinguishes the agent from the patient by specifically tagging the agent. Without 73

would it always be possible to distinguish agent from patient? No.

Following the sequence patient suffix + -b, do ¢ad-words express the agent or the
patient? Patient. Where does the interrogative particle, 7u, occur in the sentence relative
to the ¢ad-words? It follows the &ad-words. Where does it occur relative to the particle
757 It is before the particle 72.

Lesson Eight, page 34: Describe how the role (function) of ti £afas in sentence 2
differs from the role of ti afas in sentence 3. In 2 ti €aCas is beneficiary while in 3 it
is patient. Is the role of ti alas in sentence 2 approximately the same as in sentence 4
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:‘m are their functions entirely different? Same. What is the name of the role of t1 facfas
in sentence 1?7 Agent. What is the name of the role of ti #afas in sentence 37 Patient.

Lesson Eight, page 35 (8.2a,b): In sentences with -yi- how are patient and -yi-role

distinguished? The patient is tagged with the particle ?3. How are patient and agent
‘distinguished in sentences with -yi-? By word order. The agent is first in the sentence.

Lesson Eight, page 36 (8.3a,b,c): What are the roles of the two nouns in sentence 9

‘and in which order do they occur? They are agent and patient and occur in that order.

“What are the roles and relative order of the two nouns in sentence 10? They are agent and
‘yi-role in that order. What are the roles and relative order of the two nouns in sentence
11?7 These are yi-role and patient in that order.

Lesson Ten, pages 45-46: Contrast 1a with 1b and 2a with 2b. The first word in each
pair of sentences is identical except for what? 7u- versus ?os-. Now add to this list the
words having the ?as- prefix from the sentences at the beginning of this lesson numbered
1b through 4b writing them in the blanks on the left.

79sq’ax’ frozen
Tos%itut aslecp
Jastid tied

Jostad’ extinguished

Lesson Twelve, page 59: Translate the sentences below into Lushootseed:

We looked for Mary's dog. Tug*al’ i ti sq*abay? 72 tsi mali. or
Tug*al’ 73 ti bay? 72 tsi mali.

It ate the old woman’s salmon. Tulak™ad ti s?uladx™ 79 tsi luX or
Mu? 72 ti s?uladx” 72 tsi luX.

She roasted the boy's salmon. Tug™ald ti s?uladx® 79 ti Cac'as. or
fug™alb 73 ti s?uladx™ 73 t1 facas.

He took the old man’s paddle. Tuk” ' 79 til

(12.4). Compare the following words with one another and with those listed in 12.3d
above. Provide the missing English gloss on each blank.
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dxX"ubt my paddle Xubt &at our paddle

dsq“abay? my dog sq"abay? Cat our dog

dsaw my bone Saw Cot our bone

adxX"ubt your paddle X'ubtlap (the) paddle of you folks
adsq*abay?  your dog sq"abay?lap (the) dog of you folks
adSaw your bone Sawlap (the) bone of you folks

Lesson Fourteen, page 70: Aside from the vowel difference (because clitics
sometimes stressed (14.2a) but ¢ad-words never are), the student should find a total © .
three differences between the above two lists. Two of these differences are specific to this
or that particular person marker. The other difference separates one entire set from the
other. On the lines below students should describe each difference.

1. The clitic set lacks the initial &-.
2. There is a third person form, namely, -as/-3s in the clitic set.
3. In the first person plural the clitic set has a final i-vowel lacking in the Cod-word set

Lesson Fourteen, pages 72-73 (14.7c): The derivational suffix -Sad occurs in
different stems in the example sentences of 14.4b. Write both stems here: -Calpiad- a
Xax'%ad. What two glosses are given for -§ad? ankle and leg. Specifically,
designates the foor and the leg (especially from below the knee).

Lesson Eighteen, page 95: With the word c'axbidac yew rree create the followi

sentences: 1. That is not a yew tree. X"i? lac’aXbidac ti?it. 2. There are no yew (ree
around here. X"i? K'i g*ac’akbidac ?al ti?a?. 3. We do not have [any] yew trees. X'i? K
g"ac’axbidac Cat.

Lesson Eighteen, page 97 (18.7): The suffix -tX* bound to the negative adverb, X%,
is the same suffix encountered in Lesson One, the causative. How would one say
Lushootseed, Don’t let me cry? X'17tub3 lax



ANSWERS TO EXERCISES

Lesson One
1. 7u%ux®. 2. Tutfuk™x™ ti Cafas. 3. u?x’txX ti fafas. 4. Tu7ax’tx".
S. Muux*tx®. 6. Wu%k'. 7. Tutuk™. 8. Mutuk™tx”. 9. %k’ ti fafas. 10. 7uux”
ti fafas. 11. Tutuk™tx" ti Fafas. 12. 7ut'uk™ ti alas.

Lesson Two

1. TuPux®, 2. N7kt &od ti Fafas. 3. Mu”%k’ &ot. 4. Nutuk™ix* &alop Mu ti
€acas. 5. Tut'uk™tx" &alop 7u. 6. utuk™tx™ 7u ti Fafas. 7. MuTux"tx™ Cox¥ .
8. fut'uk™tx™ &ax™ 7u.

Lesson Three

1. 7ug™ald ¢alap 7u ti s7uladx™. 2. ?7uhad?iw’d &ad ti sq"obay?. 3. 7ug"ac’ad Cat
tsi Cafas. 4. 7ug™af’ab ti fafas. 5. 7ug™ald ?u ti s?uladx”. 6. 7uhad?iw’b tsi
Calas. 7. 7utuk™tx" ¢at ti sq'abay?. 8. Wux“tx™. 9. 7uhad?iw’d ti sq"abay?.

10. 7uq™ald &at ti s?7uladx®. 11. 7ug*a&’ad &ax* 7u ti sq'sbay?. 12. Mu7ak’txX* 7u ti
Calas.

Lesson Four

1. TuPux™tx" tsi luX. 2. TuCubaac &t ti sqighac. 3. 7u?ux“c 7u ti sq"abay?’.
4. Tu7usil 7u ti sup'qs. 5. ?utolawil ti sq*sbay?. 6. ?utalawis ¢ad ti sq"abay?.
7. Tuhad?iw’tX” €¢ax™ 7u. 8. Muek’c &ox™ Tu ti luX. 9. Nuidis &at.

1. Fish Hawk dove. 2. He dove after a salmon. 3. He took it (up) inland. [Here the
most appropriate translation would be, "He carried it up the bank".] 4. He took it home.

Lesson Five

1. fuc’aldx” ¢ax* ?u ti 7aciftalbix®. 2. 7ubalad tsi fafas. 3. 7uk™otdx™ &ax™ "u
ti qu?. 4. Tuidis &% tsi luk. 5. Putalis &lop 7u ti Fafas. 6. utalawis ¢at o
sqabay?. 7. 7uq™ald &alop ?u ti s?uladx™., 8. Pu?oy'dx* ¢ox™ Tu ti sq abay?.

1. Did you find the dog? 2. I went after the deer. 3. Did someone go [up] away from
the water after the child? 4. Did you inadvertently knock the old man over/down? 5. 1
poured the water. 6. Did you win? 7. Someone took the boy. 8. Did you manage to get
a salmon? 9. We put the old woman down. 10. Someone found the old woman.
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Tutalis went ashore after something
Tutalildx™ managed to reach shore
Tutaliltx” took someone to shore
Tugetad woke someone up
Tugatdx™ inadvertently woke someone up
fuk¥ad(d)x” managed to get something
Tucaldx” caught up with someone
Tubacad set something down
Tubacdx™ inadvertently knock someone/something over
Tusag™tx” cause something to fly, pilot an airplane
Tuicis arrived for a particular purpose
Tutéildx”® managed to arrive with someone/something
Tudéiltx”™ arrived with someone/something
Tutadmis went to bed with someone
Tutad ltx” put someone to bed
Mux"sild fattened someone up
Lesson Six
1. 2u?y’dub 72 ti sq"abay? ti Cacas. The dog found the boy.
2. Tutalawisab 72 ti IuX ti sq abay”. The old man ran after the dog.
3. Yuhod?iw’cab o tsi £alas ti fafas.  The girl went in the house after the boy.
4, Tug"at’tab 7o tsi Calas tsi luk. The girl looked for the old woman.
5. fu72k’tub 72 ti luX ti ?acittalbix”. The old man brought the people.

. Tutuk™tx™ &ax™ Tu tsi luk.
. Tu%9y’dx” €ad ti Cacas.

. Nufcis &at ti Tacittalbix”.
. futubaac ¢alop 7u ti luX.
. Tubacad &ax" ?u ts1 lukX.

Did you take the old woman home?

[ found the boy.

We arrived to [visit] the people.

Did you folks go inland after the old man?
Did you put the old woman down?

th £ LW B =

Lesson Seven

1. (a) The old woman dried the salmon.
(b) 7usabalik” tsi luX 72 ti s?7uladx”. (c) The old woman dried (the) salmon.
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2. (a) The people sought spirit power.

(b) ?ug™ac’ab ti 7acittalbix™ 7o ti sgolalitut. (c) The people sought spirit power.
3. (a) The boy threw [something] at the dog.

(b) 7upusil t1 €afas 72 ti Xa?. (c) The boy threw a stone/rock.

4. (a) The dog ate the crab.
(b) Mu%tad ti sq'abay? ?a ti basq”. (c) The dog ate (the) crab.

3. (a) The old man foraged for (fire)wood.
(b) 7uulexteb 79 ti IuX ti hud. (c) The old man came upon and kept the
(fire)wood.

6. (a) The girl dug braken fern rhizomes.
(b) 7uC’a™ab 73 tsi Falas ti sK'i7x™. (c) The girl dug (up) braken fern rhizomes.

7. (a) The boy ate crab.
(b) 7ulak™tab 79 ti €aas ti basq”. (c) The boy ate the crab.

8. (a) The old woman cooked/roasted salmon.
(b) Tug™altab 73 tsi luX ti s?uladx”. (¢) The old woman cooked/roasted the salm-
on.

1. ti s€otx™ad 2. 72 ti splu? 3. ti spéu? 4.0 5. ti spéu? 6.0 7. 73 ti syacab
8. 79 ti 7ulal 9. ti sbiaw 10. 79 ti £Xa? 11. 72 ti sq"1?g"ali? 12. 72 ti £Xa’.

Lesson Eight
1. Tuk*adyid &ad ti sq“abay? 79 ti $aw. 2. Tulok™yitsb 73 ti luk 75 ti s?uladx”.
3. Wu7k'yid ti Cafas. 4. NuTk'tXyitab 79 tsi Falas tsi luX. 5. 7u%y’'dx"yid &slop
Tu ti stub$ 72 ti sq"obay?.

Lesson Nine

1. fed you 2. told me a traditional story 3. got one’s self indoors 4. visited me 5.
told you about something 6. got one’s self into a small and confining place (These answers
could as well be in the English present or future tense.)
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Lesson Ten

1. 7astaq*u? ti sq*obay?. 2. ?astag¥ox” fox® 7u. 3. 7eskik™ab 7u ti lukX.
4. Miadatab 73 tsi X ti hud. 5. ?utiditob ?u 75 ti €alas ti sq"abay?. 6. Tesq’ax’
M ti stulok”. 7. 7aslaxdx” &ad. 8. 7ashiit &at Tu. 9. 7es(h)aydx” &ox” 7u tsi Cacas.
10. Tufuk™x” ti sq"ebay?. 11. 7uk®adateb ?u 75 tsi Cafas ti K™at'aq. 12. 7asq”ic’
cad.
Lesson Eleven

I1. (1) Typically lacu- occurs with verbs expressing an activity being done at one place.
(2) 7as- expresses a state or condition while las- designates a state or condition seen as
contingent upon or intimately involved with a dynamic event. Most often las- refers to
states maintained while moving through space. (3) An event with the prefix 7u- is viewed
in its entirety, both its beginning and end. With ?u- the event is bounded, while acts with
locu- are open ended; the activity is ongoing. (There is nothing in Engish quite like ?u-.)
(4) Patient oriented verbs ending in -d, -t- do not take the prefix la- (except in its serial
sense).

II1.
Tuk™adad take fut'ilib  sing Tutalawil run
7ask"adad  hold lat'ilib  singing while latalawil running
going along
locuk"adad  carrying lacut'ilib singing locutalawil  running on a
in the hand regular basis
Lesson Twelve

1. 7ah 7u K*i g*asdoxits alg"a?. 2. 7ah 7u K'(i) g'adbasq”. 3. 7ah ti s¢abid &at.
4, 7ah 7u Ki g'aq"u”ep. 5. 7ah %u K gtadk™at'aq. 6. %ah ti dhud. 7. 7ah ©
s?uladx” &ot. 8. 7ah ti fisads 2lg™a”.

Lesson Thirteen

One: 1. tu-, -ed 2. tu-, -ed 3. tu-, vowel change in English verb 4. Xu-, would
5. Xu-, bo-, would, again 6. tu-, -t (and stem changes) 7. tu-, -ed 8. tu-, -ed 9. tu-,
-ed.

Two: 10. 4u-, will 11. fu-, will 12. fu-, will 13. tu-, vowel change in English word
14. tu-, vowel change in English verb 15. 0 16. 0.

Three: 17. ba-, again 18. ba-, again 19. ba-, again 20. ba-, more.
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Four: 21. Xu-, would 22, Xu-, would / Xu-, habitual 23. g*3-, no English
equivalent (See 12.3b.) / Xu-, could 24. Xu-, would 25. Xu-, 0 / Xu-, would / ba-,
more 26. tu-, will / ba-, another 27. tu-, will / ba-, back.

Lesson Fourteen

1. fu-_____ ¢&ad Xut(u)as- -ad. 2. Xulacu-_____ &x" u fu—____ -ox". 3. u-
¢ad tu- -8, 4. Ru-_ &t tu- -ofi. 5. tu- =" .ls98,
6. tu- -2s. 7.%s-__ Cdgio- -adgo-_  -od.

8. ti Tt gFes-___ -as.

1. fux"ak™il Xui(u)astaghox™as. 2. Xulacufilib ¢at tuyayusati. 3. fuhik® &ox” "u
fuluXilox®. 4. 7asXoc €ad gFaotolawilod. 5. Tufiwiltx” ?u fuk*ax“adas. 6. paXaX
dx"7al dag™ grox™it'ilat.

Colplad and x"ok'3ad; ankle, leg.

Lesson Fifteen

1. TuC’a’ab 75 1 dsq'ebay? ti?7a?7 3aw. [or] 7u&’a%ab ti dsq"obay? 7o ti73? Saw.
2. Tug™al’ab tsi?7? Falas 79 ti%it. [or] Tug*al’tab 7o tsi?7? Calas ti?it. 3. Tu7k'tx*
cat 11797 sq*abay?. 4. Tu?ak’tubut tsi?it stadoy?. [or] Tu?ok’tub &at 79 %t staday?.
5. Tuk™atdx™ ti73? q'u?. 6. 7uk™adatob 72 ti%it stub3 ti dsqobay?. 7. Tutal’dx" Calap
7u (ti hud). 8. 7u?abyid ti sq"obay?s 7o to Saw. (All of these sentences could have
begun with tu- instead of 7u-. From the Lushootseed perspective all of the English
sentences from which these are translated are ambiguous in this matter.)

Lesson Sixteen
1. predicate - augment - adjunct: It was spread up toward yonder house.

2. predicate - oblique complement - direct complement - adjunct: The boy threw a
rock at this dog.

predicate - adjunct: [Someone] is walking by the (lit., this) shore of the sea/sound.
predicate - augment: [Someone] is walking by the shore.

predicate - direct complement: This is a rock.

predicate - oblique complement: This cat took [something].

predicate - adjunct: [Someone] threw the rock.

® N o oE W

predicate - direct complement: [Someone] took a hold of this cat.
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9, predicate - oblique complement - adjunct: The old man gave [someone] the dog.
10. predicate - adjunct: [Someone] ate crab.

11. predicate - direct complement: [Someone] cooked the salmon.

12. predicate - direct complement - adjunct: [Someone] gave the dog to the boy.
13. predicate - adjunct: [Someone] cooked the salmon.

14. predicate - direct complement - adjunct - adjunct: The woman dug braken fern
rhizomes over there.

Lesson Seventeen

1. 7askat &ax™ 7u. Are you sick? 2. hala?b &ox™ 7u 7oskat. Are you really sick?
3. ck™aqid six* X'ul' 7u”tad. [He/she] is always simply eating. 4. 7askat u?x" &ax”
?u. Are you still sick? 5. Xub ¢at 7u Xul’ fufuk™. Should we just go home?

Lesson Eighteen

1. You didn't go. 2. Thaf's not the one. / He, she is not it. 3. It is not really food.
4. Maybe it won't rain. 5. Don’t you let me fall off. 6. I don't have [any] money. 7.
| don’t really eat a lot. (More literally: It is not really a lot that I eat.) 8. It isn't mine.

Lesson Nineteen

la. This cat ate the salmon. b. s?uladx” ti ?ulok™eb % ti%? pidpiS. c. piSpis ti
Julak™ad ti s?uladx®. 2a. This man tied this shovel-nose canoe. b. Xalay? ti%3?
Putiditab 72 ti?7%? stub. c. stub$ ti?73? ?utidid ti?e? Xalay?. 3a. Those children threw
[something] at this dog. b. sq*abay? ti%it ?upusutab ?2 ti?it wiwsu. c. wiwsu tiid
Pupusud ti%? sq*abay?. 4a. This dog chased those children. b. wiwsu ti 7ucalatob 72
ti”%a? sq‘abay?. c. sq‘abay? ti 7ulalad ti?i¥ wiw'su.

Part III.

1. stab K1 ?u?aX’tub 75 ts(i) adsk™uy. 2. g'at K'i ?udubud t(i) adsq abay”.
3. gat K1 TuxaXtob 7o ti sq*abay? &at. 4. grat K'i 7udubucid. 3. stab K'i 7u7ay’dx
Cox*. 6. g'at Ki 7uk™ax"ad &x". 7. stab K'i Tukacdx” ti sq'obay?s. 8. g'at K1
Tud®ubutab 72 ti stiqiw.
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Lesson Twenty

1. Where did you put (lit. set down) the ladle? 2. It was a salmon that the cat ate. 3.
It was the cat that ate the salmon. 4. Where did he put the paddle? 5. Stones were what
the children were tossing. 6. That is (the place) where I got my food.

1. Patient suffix forming a goal oriented stem. 2. Third person suffix marking an agent
oriented verb when preceded by an adjunct. 3. Third person suffix marking the patient of
a -t-ab verb when preceded by an adjunct. 4. Patient suffix forming a goal oriented stem.
5. Third person suffix marking an agent of a patient oriented (but not -t-ab) when preceded
by an adjunct. 6. Third person suffix marking an agent of a patient (but not -t-ab) verb
when preceded by an interrogative adjunct.

Lesson Twenty-One

I. 1. habitual 2. habitual 3. jussive 4. habitual 5. conditional 6. habitual 7. fear;
habitual 8. conditional 9. conditional 10. conditional

II. 1. 21.5a: Muk®ad(d)x™ i1t spusutabs t179? wiw'su.
2. 21.5¢: dit ti?79? cox*k™ad(d)x" ti?3? ds?atad.

3. 21.5b: d*ux“atox™ 79 ti?79? p'dac tusu?otads.

4,

5.

- 8

21.5b: ¥ul’ &ax” 12%7ux™ dx*?al K'(i) adsidil.
21.6a: Muk"adad ti?79?7 q'u? dax"uc’agai(?)b 7al 1797 sbats.
21.5b: Tuk™adad ti?79? q"u? dox"uc’aga¢i?b 7al t173? sbatis.
6. 21.5a: X'ul’ ¢ad tula?ux™tx™ 1797 d(u)ads?atx™ alg™a”.
ITI. There are six clauses. X"i?7ax". Omne has the clitic pattern. (kK'1) fudax*huydx”s.
fuhuydx® &ox™ K'(i) adslok™dx™ / a(d)dox™lek™dx"™ ti?a? ds7uladx”.
(Or simply, fulok™dx"™ &ox* ti?79? ds?uladx™.)
(Or, fulok™dx"yic &ad ti79? (d)s?uladx™.)
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TEXTS

The following graphic devices used in representing these texts need explanation:

1. Brackets, [ ], enclose editorial additions. This material is not on the tape recording
on which the transcription is based.

2. As mentioned in the grammar, parentheses, ( ), surround a letter that stands for a
part of a word which is not pronounced in certain situations. See, for example, 13.7b in
the grammar section.

3. Words or parts of words written between angles, < >, represent false starts, slips
of the tongue, etc., and are to be ignored. (Some people might wonder why some words
or parts of words heard on the tape do not appear in the written version, so such slips of
the tongue are marked in these texts in this manner.)

4. The period, . , marks the conclusion of a main clause and whatever subordinate
clauses or other modifying elements go with it. All such units can be and often are
complete sentences. However, many times speakers string together in a single breath
group two or more such clauses without letting the voice pitch fall between them. These
breath groups (i.e., intonational contours or ‘phonological sentences’ as opposed to
‘grammatical sentences’) are not indicated in the first four texts, however, because in these
stories the end of the clause and breath group are essentially congruent.

5. An attempt has been made to draw the readers’ attention to a part of the structure
inherent in good Lushootseed storytelling by grouping the lines into units. However, it
should be pointed out that this structure is more artfully developed in some stories than
others. Furthermore, for the texts included here, analysis of style has thus far been
neglected in favor of close attention to accuracy in transcription and gloss. Therefore,
readers should not doubt their own ideas about appropriate divisions simply because these
might differ from those presented here.
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bibs&ab ?i ti”it su”suq™a’s, tatyika
Young Mink and Tutyeeka

Narrator's introductory remarks:
1. 7ah dog"i, si?ab dsya?ya”.
tuk*ox"” ¢ad tuyohubtubicid, ti tusyshub 72 tu'di? tusluXluX Cat.
tuyacabtub &ad 72 ti%t tudyal’yalab.
hay ¢ad fuyacabtubicidax™, dog"i si?ab dsya?ya”.
ti?it bib3¢ab ?i ti%it su?suq™a?s, totyika, ti?it tudsyshubtubicid.

Lo g L

Story begins here:
6. hay, ?uti?tda(ho)b ti?it bib3¢ab ?i ti%it su?suq™a’s, totyika.
7. Tuti?dda(ha)b alga?.
8. huy, 3udxXax” 1711 ¢x"alu?.
9. huy, bapadax™ alg"a7.
10. bapadox” olg*a? ti?it &x"alu?.
11. huy, x*ak™isabax™ %2 ti?i¥ &x"alu”.
12. huy, baq'tobax™ 79 ti%it &x"alu?.
13. #ix*'[ot]dat® ti%t [s]dog"abacil[s]ox” 2lg¥a? ?a ti%it &xX*alu?.
14. huy, ?ibibafax™ ti%i1% bibs&ab.
15. 7ibibaSax".
16. huy, Kawdx"ax" ti?it scali? 72 ti%it &x"slu?.
17. *“Nu%axiXadox™ &ax", bibs&ab.’

“In a traditional story from Northern Lushootseed one would expect buusatdat
days because four -- not three -- is the traditional number. Events usually happen f
times, often there are four brothers in a story, etc. By speaking of three rather than four
days, Mr. Sam has made a small adaptation to Western Culture. (In Southern Lushootseed
the traditional number is five rather than four.)
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18.
19,
20.
4

22,
23.
24,
25.
26.
217.
28.

29.
30.
3.

32.
33.
34.
o,
36.
37.
38.
39,
40.

41.
42,
43.

Texts: Young Mink and Turyeek

“Nu-, tuxX® Cad Mu?ibibad.’
‘bib8¢ab. x"i? K'i [g"ladsuk’awdx” ti%1 [ds]cali?.’
huy, cutax® ti?14 bibi&ab,

H]U_'t

hay, g*adadg“adax™ ti?i1 bib8&ab 7 ti%t su?suq™a’s, tatyika.

‘Kub ¢at 7uhudCup ¢ta Kuk™cut.’

huy, hudCupox™ alg*a?.

*tu7axixadax™ &ax", bibd&ab.’

“N-, tux® ¢ad ?uhudcup.’

huy, fi€itabax™ ti%1 s.cali? 72 ti%it &x*alu?.
“Nu7axixadax™ ¢ax”, bibi¢ab.’

day “uhaydub 73 ti7it &x*alu?.
huy, tu?ux“ax™ ti%t &x"alu?.

ti-lab dx't’aqt ti?it stalil 7?5 ti?%it &xMalu?.

dadatu[t] ti?i¥ sk™ilil 79 ti?i¥ bib3&ab.

Tuluud ti%i4 IuX tudi”? fagt.

lacup’ayaq 72 ti%it sdi?dax"ii.

huy, filibax™ ti?it bib$&ab.

filibax",
‘stab Cax™ stabh 7uk®ix“id. stab &ox" stab 7ukix“id.
hag*ax™ &ad taacighadil 72 ta luX &x"slu?, &x*alu?.
stab Cox” stab 7uk™ix“id. stab ¢ox" stab ?uk“ix"id.
hag*ax"™ €ad tu?acig¥adil 73 ta luX &x*alu?, &xMalu?.’

huy, talawilax™ ti%i1 luX.

141

huy, yacabax® 75 ti?7i1 bib8€ab 7 ti%1 su?suq™a?s, tatyika, 7o ti%4 sialiltubsax”.

huy, 7ux"ax™ to 7acittalbix”.
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44, balatabox™ ti%it k™at'aq dox™?iba8 72 ti?it bib3&ab 7 ti?it su?suq™a’s.
45. pu-tox® 7ostuq™ac¢ ti%it bibd&ab 7 ti7it su?suq™a’s, tatyika. *

46. huy, fuk™tubox™ ti?it bibdab 7 ti”i¥ su?suq™a’s.

47. huy, *u”tobax™ ti?it 7acittalbix” tu-T'?al bak™ C&ad.

48. huy, 7ottub to 7acittalbix”,

49. huy g"al, ju?ilox™ ta 7acittalbix”.

50. huy, hig“ilox" si?ab ti?it bib%ab 7 ti?it su?suq™a’s, tatyika.
51. huyax" ti%?it dsyshub[tubi]cid, si?ab dsya?ya?.

52. huyax" ¢ad.

“In the old days raconteurs seldom told a story the same way every time.
altered the emphasis according to the occasion and audience. Episodes were expanded or
reduced, often omitted as suited the purpose of a particular story session. Sometimes as.
here an episode is reduced to a single line. Because the audience had heard these stories
all their lives, they did not need to know what had happened to Mink’s and Tutyeeka’s hair
for they already knew. In some other telling that incident is developed when judged
important to the occasion. (In Southern Lushootseed, by the way, Mink is named for hi
bald head, c’abalqid.)



s¢atx™ad i tsi”it X¥aX’ac’apad
Bear and Ant

hay, 7ah ti79? syayshub 73 ti%it s¢atx*ad ?i tsi?it XaXacapad.
11797 s€atx*ad g*al Xu'l’ Xu?ibibos.

X'u-1’ Xu?ibibas.

g al tsi%it XaXacapad g*al d%ag™a? dx*?ulus.

Sl BN B

hay, ?alilox™ Cad ti72? sCatx"ad.

Xigag'ilox™ ti?it sfatx™ad tul'?al ti%it ?al?als.
ti”1¥ 7al%als Xudox™Mux"s 7al ti%it pa(d)t'as.
Kiqag'il t1”11 sCatx™ad.

huy, ?ibibasax".

10. 7ibibasax™.

11. g"ag’abax".

12. stab K'i g"asu?atads.

© ® N oo w

13. g¥al 7ah K*a? tsi[?i4] XaXacapad.
14. lacuyayus, locuyayus, lacuyayus, ck™aqid lacuyayus.

15. Tuq™u?ad ti%it stab g*adax™(h)ali%is(s) alg"a?,
< tdax™u?atads >
stab g*adaox™u%atads alg*a?,
stab g"[sJu?ay’dx"[s].

16. lacuq™u?ad ti%it s7atads alg*a?.
17. g'al Xu?a%ld alg™a? [ti?i¥] tudax™?a(h)s K'i stab tus[u]?atads 2lg"a?.

18. 7ah K'a? 11737 séotx“ad.

19. X*ul’ lacu?ibibas.

20. X"ul’ lacu?i™adab 72 ti?72? sq™alatad 75 ti%it Xusq“als.
21. 7a‘h g"al Xubotax™ ti?11 séatxad.
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22. pu-tax” X(u)asbat!

23. hay g"al Xu?ux“ax".

24, g*al X[u]dx"pak™ahabax”.

25. hay g*al Xu?itutax”.

26. huy, XaRilox” t[s]i?e? XaXac'apad 7i ti%it s€atx™ad.

27. xaXilox™ olg*a”.

28. huy, q*utabax™ ti?it bak™a?k"bix".

29. [s]esq™u?s 2lg™a?.

30. q*u?tabox™ ti7171% si?i7ab.

31. <g*al> huy, g'adadg™adox™ olg"a? gog*ates K'i tuc'alalik”.

32. wilig*itobox™ tsi?e? XaKac'apad g asCalas K'i XaCs.
33. huy cutox™

34.  4axil gal boloxkil. takil gsl bolokil. %aXil g"sl baloaXi-l.
taxil g*ol bolokil. %aXil gal balokil. taxil g*al baleki-l.

we: X'ete'?. ...e.
faxil g¥al balakil. taxil gal baloXil. taxil g*al baloxil.
we: Xxele'?. ...e.

35. g*al 7astal ti?9? sCatx™ad.

36. ¥ul’ 79x"pak”[ah]sb ti711 sCatx™ad.
37. X'ul’ X[u]bax*pusab.

38. g*al X[u]bacut:

39. duk¥ala-dx™ g*al tubalaxi-l.

40. dit day Xuscut 72 ti%it sCatx™ad.
41. huy ?asq”ic’.

42. hay g"al <tac> X‘ul’ax” Xubad’ubalik** tsi%it XaXac'apad.

4The word actually used by Mr. Sam was tac a word borrowed from English
In this text a native Lushootseed word has been substituted, namely, d*ubalik. (This
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43. putax® X[u]boXac’ahab tsi?it XaXac'apad.

44, X'ul’ X[ulbax"pusab ti797 s€atx"ad.
45. g"al X[u]bacut:

46. duk™sla-dx™ g"al t[u]balaxi-l.

47. dit day ZXuscut 72 ti”it sCatx"ad.

48. hay, putax™ X[u]batilib <ti?72? s€atxad> tsi?a? XaXacapad.
49, X"u-’sx™ X[u]botilib.

50. pu-tox® X[u]baXacahab.

51. hay, g*al X[u]bot'ilibax™:

52.  faxil g*al balaxkil. faxil g*al balakil.
faxil g*al balaxil. faxil g*al balaxil.
taxil g*al balaxil. faxil g*al balaxil.
faxil g*al balaxil. faxil g*al boloxil. he?ehe W ..

53. <hay, g*al calalik*aox" ti79? sotx“ad. >
54. hay, tu?abyitabax™ %2 ti%it Xa?ka? <ti%it> [72 K'i dit] stab[s K'i] g"asXak's.

55. g"al 7ah K"a? ti73? séatx“ad.
56. pu-tox” 7asbat.
57. put X[u]ba%itut ti?it 7ox"pak“ahab.

58. ¢alalik” tsi?it XaXacapad.

59. pu-tox™ 7ax"Xacqg"as tsi?7a? XaXacapad.
60. g"al c¢alalik”.

61. ¢alalik® huy dx*?ulus.

62. ck™aqid Xuyayus.

word is built on the root d“ub(u) meaning kick.)
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63. hay, d*ubalik*ax** tsi?%? XaXacapad.

64. 7ashiit.

65.  faxil g"al balaxil. taxil g*al balakil.
faxil g*al balaxil. faxil g*ol belokil.
faxil g*al boloXil. faxil g*al balaxil.
faxil g"al balaxil. taxil g*al balaxil.
we: Xele?. we: Xee .

[66. dit shuys.]

*The information in footnote 45 applies here also.




sbiaw ?i ti”it hik* &X’a”
Coyote and the Big Rock

. TuMux®™ 1737 sbiaw.

. g'el Tu%y’dx” ti”it ?usads.

. Tuludx™ ti71¥ sasq™u? 72 ti%it *iSads 7al ti79? hik' CXa’.
. put 7asp’il §gabac ti7a? hiK" &Xa?.

. hay g"al [Tu]wilig™idox™ t1711 ?iiSads,

. ‘stab ti?1% suhuylap.’

. T, ko0t Tasg T

. lacu%abyid &at ti79? €Xa? 72 ti?727 stabig's Cat,
. 11737 fus?ibal &ai.

. hay g"al tuhuyutabax™ €it ti?it dox™1bad ¢at.

. dit dox™ut’asad &at ti737? €Xa?.’

. hay g"al cutax® 1173? sbiaw,

. ‘hay ¢ada tuq“ibid.

. X'ul’ paXaX ti79? ds”abyid.’

. huy,[?u]patad ti?it stabig"s s?abyid[s].

. huy, K‘atajox™ ti?it sbiaw 7o ti7it £Xa?.
. huy 7abyidax™ 79 ti%it X'u'l’ paXaX stab.
. g%l X'17 [K'1] gadax™(h)a™s.

. hay g*al x"t'ag"ilox™ ti”1t sbiaw.

. Xayab ti?i1¥ sbiaw,

. ‘stab aw'a ti79? &Xa? cox*yaw’ 7ut'asbil.’

. hay g*al [7u]?ibafax™ ti?it sbiaw.
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23.
24,
25.
26.
27.
28.
29,
30.
31.
32,
33.
34.
35.

36.

3.
38.

39.
40.
4]1.
42.
43.
44.

45.
46.
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g*al ti%it s?ux” %o ti%t s?ibods.?’

g“al [?u]luudox™ ti%it stab.

lacutuk™ucut.

[Pu]d®alq usox™ ti7it sbiaw.

g"al [Pu]Sudx*ox™ ti%it hik" Xa?.

lacudalad ti?1% sbiaw.

hi‘K* lacutuk™ucut 75 ti%t satals 7o ti%i4 slalads ti?it sbiaw.
Paskicil ti%i4 €Xa? 7o ti%t sulalads ti?i} sbiaw.
yaki huy x*i? [K'i] g'astab [g"a]dax™(h)a™[s].
X‘ul’ paXaX ti7it s7abyids tifit CXa?.

huy, [la]talawilox™ ti?7a7 sbiaw.

tola-wilox™.

huy, [la]¢alatab 72 1”1t CXa?.

hay, [Tu]wilig™idox"™ ti?it suq™suq™a”’s,

‘stabox” [K'i] fudshuy [ti?17a7] dsuq“suq™a”.

[?7as]c’udax™ &ad.

X ak™ilox™ ¢ad.’

hay g"al cutox” ti?it suq“suq™a?’s,

g"al ‘cutax” &ox* six®, ‘ha’k" ¢ad 7ax“cutab’.’

ul’ Eax® Tug*a&’sb 7o K stab, [s]esli?lu? 7o ti%t sbadil &x*a Sulag'il.
79smi?man’.

X'i? [K1] g¥adox*Sulag*ildubut 72 ti%it &Xa?.’

ti%it sbiaw g*al [Mu]?ux™ax".
[?7u]dag™ag™ilox™ 72 ti%it [s]esli?lu?.

“"Line 23 is actually a nominalized subordinate clause that goes with line 24. It is
unusual in that it precedes rather than follows its main clause. The double use of g*al is
reminiscent of topicalization (22.8b). A suggested rendering in English of lines 23 and 24
is the following: And while his journey went [along], he heard something.
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47. hay g"al [7u]éalatab 72 ti%it &Xa?.

48. X'i? [K'i] g*ashad?iw’dubuts,*®

49. huy, [Tu]d*alqcutox ™ ti%t €Xa? dx*7al ti%t [s]aslu?.
30. g"al cuucox™ ti%it sbiaw,

51. *fu%a(h) &ox* [ti?i4] Rul’ 4(u)adsyubil.’

52. g"al ha-g*ox™ ti%4 s%a'-(h) 7 ti%t sbiaw.

53. pu-tax” t(u)asXuXuil ti?it sbiaw.

54. putax™ t(u)asXuil.

35. g'al [Pu]laxdx” ti%it suq™suq™a?s.

56. hay, ‘Xigag"il ti dsug™suq™a”.

57. 7asc’u-dax™ &ad.

58. stabox™ [K'i] fudshuy.

59. stabox™ [K'i] tu[d]shuy, ti dsug™sug™a?.’

60. hay g*al [?u]Xigag"ilox™ ti?it sug™suq™a’s.

61. g*al ‘cutox” &ax" six¥, ‘ha”k" &ad 7ax™cutab’.

62. X'ul’ Cox™ 7ugowab &x*a [?u]x“ababx“abaladi(?)b.
63. hay g*al g"a[x“Jcutobox™ ti%it &Xa?,

64. “7u-, hik" oaw's ga(h) ti%it "idad ?9 ti%t sbiaw.’

65. “Nu?akixadox™ &ax™ sbiaw.’

66. ‘“7u-, tuX’ &ad lacuq™u?ad to d%iisad.’
67. huy [Mu]xadax*¥ ti%it &xa?.

68. huy 7ux"ox™.

69. tog"tox™ ti?%t sbiaw.

70. [Pu]cut ti?it sbiaw.

*In more precise usage one would expect dok*- or Sul- instead of had?iw’-.

“The stem of this word is actually Xac. The final ¢ becomes d* under the influence
of the following stressed vowel.
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79.
80.
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[Pu]Xayab.

‘dog*ag”il 1i dsuq™suq™a?.
ha”k™ &ad 7ax"cutab.’

huy tucalalik™ ti?it sbiaw.
[Pu]c’aldax™ ti?if hik* €Xa?.
dit sc’aldx"s.

. ‘dag"ag"il 11 dsuq”suq™a”.
78.

ha?k" ¢ad 7ox"cutab.’

ditax”.

huyax® <73> ti73? dsyacab, si?ab dsya?ya?.




s¢atxad 71 i’ Cikc’ix
Bear and Fish Hawk

1. ?a(h) ti71t séaotx™ad ?al K'adi? dox"astatlils.

hay g*al tulaxdxsx™ ti?it sya?ya?s.

g'al tu?ux*cox”.

gal tud®slaxadbidox™ ti%it XibXib, cixcix ti?it hola” sda%s, CiXciX.
g'al tud®slaxadbid 7al ti?it pa(d)t'ss.

huy g*al tu?ux"c® ti%t sya?ya’s.

laxdxX’ <bid > ox".

o SN e e e
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hay g*al cut(t)abax™ ti?a? cixcdix,

9. Tastag¥oxox™ ti%it sya?ya%s, séatxad.
10. hay, tuk™it'ax” ?al ti%i% stulak”.

11. [Pu]saq™ dx"§aq ti?it CiXcix.

12. g"al tududx® ti?it s?uladx™ ?al ti?it sqax".
13. g*al®! tu?usis.

14, g"al tuk'ad(d)x™ ti7a? s?uladx”.

15. tuCubatx™ax”.

16. hay, tuk*uk™cutox™? 7al ti%it sya?ya%s, s&otx*ad.
17. hay g*al tuhadhadadi(?)bax™ ti7? Cixcix,
18. ‘ci'xab, cixab, cixab, cixab.’

**This is Mr. Sam’s amended version. On tape he says, "huy, ?ux* dx“?al ti%t
sya?ya?."

*'Here this word is pronounced [g*a*‘1].

2The root, 1.e., core, of this word is one of the rare loan words from English,
namely, cook. The rest of the sentence also shows ‘foreign’ language influence. In
standard Lushootseed it would be, tuq'"alyid ti?it sya?ya%s, sCotx“ad.
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19. hay g*al [?u]?abyidox™ ti?it s¢atx™ad [?a ti?it basx™as]
20. g*al dox*c’ibs 7o ti%1% s?uladx™ 75 it bask*as.*?

21. hay g*al tusulayitsbax™ 72 ti%it sali? sq™iq™=latad.

22. hay, 7otad ti797 sCatx“ad.

23. 7al su?atads 79 ti%t s?uladx”s g*al x'i*? K'i gtasbok™dx"s.
24. hay, dx"x"al’1g adax".

25. Muluuc ti%t sqolatad.

26. sa? sali? sq*alatad.*

27. g"al 7asq*u(?)bidax”.

28. huy, tu?atodax”.

29. K'adad ti?79? dad'u?.

30. hi-k* tuha”* ti%?it sq™olatad.

31. hay g*al K'adadax”™.

32. g*al ?as(h)aydx™ox™ x"i7ex".

33. huy, sa?sali”.

34. hay g"al basut.

35. ba%a-(h) ti?t sq™alatad.

36. huy, yalai(?)bidox™ ti?it s7atad.

37. g"al 7atad, 7otad, 7atad, 7i-+: Tubat.

38. g"al dx"x™al’ig*ad.

39. g*al huyax".

40. g"al 7ah u?x™ ti”%i¥ s?etad.

41. huy, cuucox” ti?it sya?ya’s, CiXCiX,

42. ‘day &ax” fu?sx’ dx"7al ti%t d%al?al ¢ada tu?attubicid.

$3Line 20 is a nominalized subordinate clause of line 19. It has been given se
independent status by being introduced by g*2l. Compare this line with 23 in
preceding story.

*Literally this line says, "/The] two berries are/were bad.” What it actually means
is, "[Bear thought,] ‘There are only two insignificant [or ‘measly’] berries.""
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43. [tu]d®slaxadbic &ox™.’
44, huy, cut tinit Cixcix,
45. ‘Rub.’

46. hay lakd[ubax® 9] ti%t cikcix <% > ti% tuscut(t)abs 72 ti%it sdatx*ad,
47. ‘d*slaxadbic.’

48. hay tu?7ux“ax".

49. g"al dx"tayilox™ 73 ti?it stulok”.

50. %ah ti%t séatx*ad ?astadl.

51. g*al #&isab 72 ti%it “ay’ads, Cikcix.

52. gra-dadg™adox™ 2lg*a?.

53. hay g"al 7ox"cutabax™ ti?7a? séatx™ad.

>4, ‘Xal' ¢ad gabaulexyid ti?a? cixcix 72 k"i s?uladx".’
55. K"it'ax" dx*¢a%™ 7al ti7a? stulak”.

56. Sufax” <ti79? &A%k > ti%7 sfotx™ad 7al ti?a? stulak®.
57. 117t ti s?uladx”.

58. sax"obid 7al ti?7e? sqax”.

59. X"ul’ 7uq’cad ti%t séotx™ad.

60. g"al Tugat’'q“ad.

61. hay, 7ux®.

62. &abaabax™ 72 ti?79? sya?yals, Cixcix.

63. g'al Tux"tubax" dx"7al ti”1t ?al?als.

64. hay g*al qot ti%it séatx™ad.

65. 7ahax™ ti?7it s?uladx”,

66. tu?ux"cabax™ 73 ti%t Cixcix.

SAt this point Mr. Sam misspoke. What he intended to say is given here. What he
actually said (and, of course what is heard on the tape) is laxdx™ ti?it ¢’i%Xc’ix which would
mean He remembered Fish Hawk.
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67. fux*tubax™ ti?it s?uladx™ dx*al ti7it s€atx™ad.
68. K'uk*cutyitobax*3® 75 ti?7a? Cixcix ti%it sya?ya?s, s¢atx*ad.
69. hay qtax® ti”1t sCatx™ad.

70. huy dx"cutabax”.

71. laxdxX'ax™ ti%t tushuy 72 ti?it CiXcix.

72. 7abadi(?)b ti737 sCotx*ad 79 ti73? fi[7]4a"X.
73. hadali(?)bax".

74. ‘ci-Xab, ciXab, ciXab, c'ixab.’

75. N,

76. xX"i%7x™ [K'i] g'osx™as.

77. g¥al bacut,

78. ‘CiXab, ciXab, cixab, ciXab.’

79. bahadaci(?)b.

80. x"i-7.

81. putox” lag™up’'q“up’ali? 79 ti?73? sCatx™ad.

82. hay g*al laba¢.

83. g*al [Mu]g"at’q"ad.

84. hay g"al toltabax™ ti?7a? statx™ad 72 ti?797 CiXCiX.
85. batadiltubax ™.

86. hay, K'adatabax™ ti73? 4i74a"k.

87. g"al cutax” ti?7a? CiXcdix,

88. ‘Ci"Xab, ciXab, CiXab, cixab.’

89. hay g*al laga(h)il ti7if sX'ss.

90. ®ul’ax" ?a(s)duuc ti?it ?ay'ads, sCaotx"ad.

91. putax” 7asq™up’q“up’ati”.

92. hay g'al tog"1.

93. hay, caldub ti% stotx"ad 72 ti?%? CiXcix.

5See footnote 52.
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. hay g*al haicutox” ti%it s&otxad 72 ti%t stog™alyitabs [(s)]?ulabitabs 72 ti%it
Cixcix 72 ti%it s?uladx”, 75 ti%t s¥as.
- g3l tula%yitsbax™ % ti%t sq™iq™olatad, sali? sq*ig™olatad.

. huy g*al tuXacbidax”.
. g3l tu?ibibaX.

. huyax™ ti?7it syacab.
. dit shuys.
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'Ia.

?a”ild

7ab
Zabcut
?abaci”b
?absad
?abg"as
?abuc(i)did
?abaqad
?abs
?abyi-
?abalik”

Pac-
Pacig’ad
s?acus

iftalbix”

GLOSSARY

This glossary includes all words occurring in the four texts of this reader. However, it does
not have all vocabulary used in the grammar section accompanying the reader.

The alphabetic order for Lushootseed is as follows: ?abcc ¢ dd* agg hij
kKK K'IT1X(mppqdqd q sStftuwwx* xX" yy.

Numbers after a gloss indicate the text and line number where the particular meaning
is appropriate, while numbers in brackets, [ ], refer to a section in the grammar.

Concluding syllable to a song. It has no lexical value. 2.52
See under “ah.

extend arm(s) / leg(s).

extend self.

extend one’s hand(s) 4.72.

take a step, extend leg.

make several trips taking things somewhere.
take lunch/dinner to someone.

return something.

give something.

give.

give things away as in potlatching.

center of / middle of.

inside 1.38, 1.40.
face (See -us.)

Person, people; any indigenous person of the Americas.

there, be there 2.13, 2.18, 2.55, 4.1, 4.35, 4.40, 4.50.
tu”a-(h) &x* you will be there 3.52. ha-g'ax” ti%it
s”a-(h) ?a ti”%it sbiaw Coyote was there for a long time
3.53. Be in existence 2.1, 4.65. fudax*?a(h)s K"i stab so

159
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there would be something 2.17. ?a‘h g*al [a sententi
adverb phrase 22.8] and there 2.21. X’'u”a”ild they woult
put it away 2.17.
?ah 2ah dag"i, si”ab dsya®ya?” This is for you, my worthy friend
1.1
7al [As a preposition ?al has many glosses in English such as] i 1
at, to, through, for, into, etc. [See 16.7a - 16.7b in the
grammar. ]
alil 2alilox” ¢ad ti?a” séatx”ad Now I am considering Bear 2.5.
tul’?al from 1.47.
?al?al house.
?alilox” See under ?al.
?alq™ 1. at the periphery, located away from the center 2. located
at the back of an assembly hall (opposite of sula).
?alq™(a)d take something away from the fire, place something away from
the center.
?alq™bid 1. located away from the center in relation to some-
one/something 2. located behind someone in a room.
7als cross-sex sibling, cross-sex cousin.
?alal$ plural of ?als.
?ay’ad male friend of a man, a pal. (Sometimes used by a woman to
refer to a friend of her same sex.)
% [oblique marker; genitive marker 12.2d]

Marking agent: 1.3, 1.11, 1.12, 1.29, 2.54, 3.36, 3.48, 4.46, 4.46, 4.51, 4.62,

Marking patient: 1.34, 1.42, 1.42, 2.20, 2.54, 3.43.

4.66, 4.68, 4.83, 4.92.

Marking patient of a -yi- verb: 3.8, 3.17, 4.21, 4.93, 4.93, 4.94.

Marking the of-relationship (See grammar 12.2d.): 1.2, 1.16, 1.27, 3.65.

Marking agent of a subordinate predicate (See grammar 21.2.): 1.31, 1.32, 1.44,
2.40, 2.40, 2.47, 3.3, 3.53, 4.71, 3.45.

Marking patient of a subordiante predicate (See grammar 21.2.): 4.20, 4.23.

Marking subordinate predicate: g*sl ti?it s?ux™ 7o ti?it s?ibads. While going on hi
journey. hik" lacutuk™cut ?o ti%t sotofs %o ti%it scalads ti%f
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sbiaw. [He] thumped loudly as he rolled [along] while he

chased Coyote.
about 2.1,
as 2.20, 3.30.
in 3.43, 3.47.
in/of 1.13, 1.38, 1.40.
in/on 4.49,
into 4.20.
onto 3.16.
over 4.72.
when/while 3.31.
while 3.30.
Unclassified: putox™ log™up’q*up’ali? 75 ti%? s&atx*ad. Bear’s hands shriveled
right up. 4.80.
atad eat [This stem is agent oriented in spite of its appearance. Its
patient oriented counterpart is lak™ad (or, in Skagit,
huydx®).]
Pattx” feed someone.
?itadab lacu”itadab ?3 ti%s” sq™alatad 5 ti%it X'usq™als. He was

eating the berries as they ripened. 2.20.

s?atad food.

X come.
K¢ come after something/someone; come for a specific purpose.
2K tx" bring someone/something,

%y-

i

aunt, sister of one’s father or mother.
[Common variant of as-, the stative prefix, 10.3, 11.3].
[Combination of the prefixes 7as- and dx*-].

what? What is the matter?

dax™?ax%id- why?
Pakixtx” do something, do anything.
?u”akiXadax” ¢ax” What are you doing?

Ry’ dx” find someone/something.

and.
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?1?ab
*1?abil
si”ab
si?’i”ab

?iadab

?ibas
?ibastx”
?ib”ibas
?ibibas

*il-

?itut
?itutdubut
7ax"?itutab

?iiSad

“u

"u

2u-
s”uladx”

2ulal

Pulax

Pulaxad
Mulaxyid

2ulut

~-?ulus

“usil
Tusis

?usab
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an exclamation expressing greatly, vastly (4.37, 4.75).

wealth,

become wealthy.

nobleman, person of influence, leader.
high ranking people 2.30.

See under ?atad.

walk, travel/journey by land (as opposed to travel by canoe).

take someone for a walk, walk someone somewhere.

walk all about, travel a lot; many people walk.

pace back and forth, walk without achieving (or often even
having) a destination.

?ilg"it shoreline, shore, beach, bank.

sleep, X"alitut snore, sqoalalitut spirit power, dream.

oversleep.

sleepy.

relative, friend, one’s own people.

[interrogative particel 2.3].

Hey! 1.18. OK. 1.21. Oh. 1.26, 3.7, 3.67.

[Common variant of -u-, the perfective prefix 10.5, 11.3].

salmon and steelhead trout; (sometimes, ‘fish’ in a g
Sense).
bulrush, cattail.

obtain from nature, gather, take and keep what one co
upon. (agent oriented).

same as above except for being patient oriented.

get (from nature) for someone.

travel in a canoe, go by water (as opposed to walking,
ing over land).

dx*?ulus persistent person, a steady worker.

dive.
dive after something.

pity, feel compassion.



?usabid
[s]uSabitabs

ux”
ux’c

ux"tx”

-ap / -ah-
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pity someone,
out of pity for him 4.93.

go.
go after someone/something, go somewhere for a specific

purpose.
take someone/something somewhere.

group (viewed distributively).

body, bulky object.

head, crest. Compare sXay’us, -qid, -us.

hand, lower arm. Compare ¢albas.

your [12.3, 12.3d, 12.4], you [20.3a].

I, me [first person singular clitic 14.4 - 14.4b].
variant of -aladx” year [3.6].

a derivational suffix by means of which various types of
radical stems are converted to -il agent oriented stems,

e.g. vag't placed on top becomes t’ag*tag"il climb(s) on
top.

[reciprocal 9.7].
buttocks, bottom, base.
side of head.

Agent oriented suffix which denotes the manipulation or
construction of something [7.3].

you (plural) [second person plural clitic 14.4 - 14.4b].
agent oriented suffix with iterative meaning [7.3].

we, us [first person plural clitic 14.4 - 14.5].

buttocks, bottom, base.

stative prefix [10.3, 11.3] most often pronounced as ?as-.
[third person clitic 14.4 - 14.4b].

- [ 18 .

e P
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-ax”’ you (singular) [second person singular clitic 14.4 - 14.4b].
-ax” aspectual clitic [14.2 - 14.3c]. |
-aXad edge, at the side of.
o=
-b agent suffix [Lesson Three, 7.3].
-b second member in suffix sequences [6.2] providing for |
oblique complement [16.4. 16.5].
sbhadil mountain.
bap(a)
?asbap busy.
bapad pester / annoy someone.
ba- again, anew, once more; additional [additive 13.6].
bac(a)
baé fall from a standing position.
?asbat lies.
7asbadtx” have someone/something laid out.
baéad set something down.
bacas (equivalent to badad, [22.1D]).
bac¢dx” knock someone down / knock something over.
bacag"il lie down.
bacalik™ bet, wager.
dx*bacab sink.
dx“baéabad sink something.
bak™ be included; all.
bak™ad take everything.
bak™dx” manage to get all of something; x"i” K'i g"asbok™dx"s
couldn’t manage [to eat] it all.
bak™il all finished, all gone, all used up.
bak™ildx" use something all up, finish something off.
bak™a”K"bix" everyone.

bat full (container), full (of food or drink).




baq’
baq’ad
baq’atx”

baséab
bibséab

basad
basq”
-bi-

biac
shiaw
bibs&ab
-bi-d

-C
-C

-c-ab
cax’-

-cid
cil(i-)
(72s)cil

cilid

cilyid
(7as)ciltx™
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put something in one’s (own) mouth; swallow something.
put something into someone else’s mouth.

mink.

young mink; a ‘pef way of referring to Mink.
grow dark (night).

crab.

secondary stem suffix which provides for the addition of the
patient suffix -d/-t- to stems that otherwise could not take
a patient ending at all (or could not take -d/-t- as a second
patient suffix).

meat.
coyote.
See under basé&ab.

locative and comparative suffix

[a suffix marking patient oriented verbs, 4.3, 4.4, 5.4, 6.1].
me [9.3b].
[a suffix marking patient oriented verbs, 8.3 - 8.3c].

[the combination of d- and dax™-, 20.3] cox*yaw’ that I should
3.21.

you [9.3b].

be protected/supported, be served (e.g., food). ciliw’ basin,
pan. cicol’Saad, dox*cicol'Saadab something to walk on,
carpet.

support something, place something in/on a receptacle, dish
[food] up.

dish [food] up for someone.

have [something/someone] put on/in a support or container.
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ck™aqid

cut

cut(t)ab
cuuc
7ax"cutab

dx"cutabax”

g"ax"cutab

sc’ali?

c’al-
c’alalik”
c’ald
¢’aldx”

c’'ib

c’ik-
Cike’ix
¢’ixab

c’'ud
c’uk™ab

¢a’k”

dx"¢a”k”
ladx"¢a”k”
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always [predicate adverb 17.2].

speak, say. This is the most all encompassing word in
Lushootseed for human vocal utterances. huy cutax” Thes
she sang 2.33. cutax” chanted / spoke an incantation 4.87.

speak to someone (about something).

tell someone (something).

thought so (all along) 3.41, 3.61, 3.73, 3.78; thought 4.53.

Then he thought (about it) 4.70.

might think 3.63.

heart.

win, pervail. _
win (agent oriented) ... fuc’alalik” ... (who) would win 2.3L
defeat someone (patient oriented).

manage to defeat someone (patient oriented).

dip into; lick.

fish hawk, osprey.
incantation Fish Hawk says in order to get fat to drip out from
between his fingers to use as a dip for eating dried
salmon.

weak.
flesh.

T 58

seaward, in the direction of any body of water; at sea, out in
the water (opposite of t’aq’t).

seaward, toward the water,

going toward the water (synonym of kK™it’), going further out
to sea.



¢a”K'tx”
¢a”k"dx”

¢aghad

¢ag”cut
¢ag“ab
caghil
éagrildx”

¢a”k"bid

¢ad

¢al(a)
¢alad
caldx™
¢altx”

calas
écil
¢aba”-ad

¢abid

¢abidac
-fac
¢cil
¢eild

?ax"¢cilig¥ad
dx"¢acab

¢ada
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take someone/something down to the water or out to sea.

manage to get something/someone down to the water or out to
sea.

l. equivalent to the (more usual) &a”k*tx*. 2. fig., force
someone to do something he does not want to do.
go out from shore.

be out at sea, be in the lake/river.

get too far out.

pick on someone, get the better of someone because he is out
numbered or comered.

(also pronounced &?k*bid) located on the water side of
something.

where.
how? in what condition or state?

chase, pursue; overtake; catch.
chase someone/something.
catch up with someone.

catch someone.

hand, lower arm and hand. Compare -adi®.
See under (%Xi)¢ac.

carry something/someone on one’s back, backpack something
/ someone.

Douglas fir. s€abid bark (especially the bark of the Douglas fir
tree which was the bark par excellence for the Lushoot-
seed people).

Douglas fir tree.

Xi¢ac red, red. Xidi¢c (a) penny.

become red.

redden something, make something red.

red inside.
red river (e.g., one flowing through iron rich land).

I [Lesson Two], me [4.5].
and I, and me [21.6b].
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cat we [Lesson Two], us [4.5].
¢ta and we [21.6b].
s¢atx"ad (black) bear.
¢ax” you (singular) [Lesson Two, 4.5].
¢x'a and you [21.6b].
Calap you (plural) [Lesson Two, 4.5].
¢alopa and you [21.6b].
tta See under &at.
¢uba go up from shore, go up inland away from the water (0pposi
of kK™it’, synonym of ladx"t’aq’t).
¢ubaac go up from shore after something/someone.
Eubastx” The old way of saying €éubatx™ [4.7d].
Cubatx” take someone/something up from shore.
~tup cooking fire, campfire; firewood.
éx*a See under ¢ax”.
¢x"alu”? whale.
-
Ca”%- dig, dig out, loosen ground for planting.
&a?%d dig something up, dig it out (patient oriented stem)
&a%ab dig something up (agent oriented stem).
Ca”alik” dig for edible roots and the like (agent oriented stem).
Cad’as 1. child, youngster. 2. young.
¢aaf’as mature acting child.
?it¢alas younger.
?ix*®alas young Spouse.
Eaway? seashell (of any type). €away”ulé ceramic dish. (See ¥a”Xk.)
Cit near (opposite of lil).
Citcut come close, approach.
Citil draw near.

Citis approach someone/something.




Citbid
&Xa?

d-
-d / -t-

da”(a)
da”ad
da”acutbid

dadatut
day’

dad’u?

dag”-

dag"i

dak”
dog”ad
dog*as
dagrabacil
dog*ag”il

dax™-

sdox"it

sdi?dax*it
dit
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located on the near side of something/someone.

rock, stone. (In the third text of this reader, boulder would be
the best gloss.)

-d-

my [12.3, 12.3d, 12.4], I (me) [20.3a].
a patient suffix [Lesson Three, 6.1].

name, call. sda” name, hala”b sda”s is his real name (4.4).
name someone.
tell someone one's (own) name.

morning, (often pronounced as thought spelled dadatu).

only, uniquely, especially, completely [predicate adverb 17.2]
after a while 4.42, dit [ti?it s]day’]s . . . That was all.

one.
See under dak”.
you (singular), you are the one [19.3, 19.4].

located inside something relatively small and confining.
put something inside something relatively small,
(equivalent to dag*ad).

be inside the body of (a whale 1.13).

get inside something relatively small and confining.

where, when, reason why, method by which [Lesson Twenty].

hunting canoe. This canoe is light weight and usually holds

two hunters.
small hunting canoe.

the one(s) mentioned before, the one(s) about to be mentioned,
that (which) he, she, it, they [19.4, 19.7, 22.9]. d# is
most frequently used as a one word predicate. As such,
one would expect a demonstrative [15.1 ff.] to introduce
the following embedded sentence which serves as the
complement of the dit predicate. However, all speakers
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ds-
dsu-
-du-

duk”
duk®aladx”
duk¥ibat
dx*-

dx*?al

dx"¢a”k”

dx"tayil
dx*t’aq’t

dx"x"alig*ad
-dx” / -du-

d*al-
d“alg-

d*lqcut
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omit this demonstrative sometimes, and some usually do.
In the first four texts of this reader the expected demon-
strative is always lacking.

a sequence of prefixes d- + s-.
a sequence of prefixes d- + s- + ("u-.
variant of -dx* [6.1, 9.1, 9.3a].

change, transform.
next year, [Wait until] next year 2.39, 2.46.
the Changer, Transformer.

to, toward.

to, toward, until; to 4.42, 4.63, 4.67; across [the entrance (0]
3.49.

seaward.

upward 4.11.

travel upstream(ward).

... dx*t’aq’t ti?it stalil ... way up on shore 1.31.

1. A derivational prefix which marks the stem as serving 1@
contain, to hold within. 2. A secondary meaning of this
dx"- designates a proclivity, what one has ‘inside’:
dx*?ulus a persistent person, a steady worker. 3. £
carrying this prefix are a number of stems referring
matters of the mind, the %a¢: dx*cutab he thought 4.70,

he gave up 4.24, 4.38.

patient suffix expressing lack of full control on the part of an
agent [5.1-5.4, 6.1, 9.1, 9.3a].

-d-

turn around 180 degrees, turn over, go to the opposite side of
something.

turn around, d*alq*us look over one’s own shoulder (lit. turn
face around).

turn self around.
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d%laxadbid visit someone.
d%g*a” a great one for [doing something], well known for, famous
for, professional.
dak™ 1. wander. 2. be unstable.
Pasdak™ emotionally unstable person.
d%k™ud mislead someone, transgress.
d“ak™adad wrongdoing, sin.
d*k™alu” driftwood and other debris.
dak™d%k™ wander about.
dak™ak™ [The wind] keeps changing directions.
d*l- See under d”al.
dub(u) kick.
dubud kick someone/something,
d*ubalik” dance.
-3 -
-a¢ See under -aé.
-ad See under -ad.
-aladx” year Cf. s”uladx” salmon [3.6].
-alap See under -alop.
alg™a? By means of this word speakers make explicit that a third

person referent 1s plural whether as agent, patient or
possessor, e.g., they, them, their(s). It is always optional;
pragmatic considerations determine its use -- not grammar.
Following a vowel or when syllable initial, it is spelled
(and pronounced) halg*a? [12.6].

-oti See under -ati.
-3 See under -as.
aw'a A predicate particle [17.1 - 17.1c] expressing mild surprise.

Following a vowel, it is spelled (and pronounced)
haw’a(?).
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-X"
-X

gadu
galgab

galk’

galk’ad
golk alik”

got

g“aadg”ad
g'adadg”ad

g"at

g ax”
grax tx”

g"afad
g“a¢’ab
gaf’alik”

g*adax"-
g"adax"u-
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variant of -ax* you [14.4 - 14.4b].
variant of the aspectual clitic -ax* [14.2 - 14.3c].

bum, no good so-and-so.
mumble.

wind around, entangle.
wind something (such as string) around [something].
knit.

guy, fellow.

_g"'..

[subjunctive prefix 12.2b, 13.1, 13.4, 14.4b].
variant of g*- occurring before consonants.

one’s own [22.7].

talk, converse, get to talking, express an opinion.
talk over, discuss 1.22, 2.31; converse 4.52.

pair.
who, whom [19.4 - 19.6b].

two or more people (go for a) walk.
cause someone to walk with one.

See under g"-.

look for something/someone (patient oriented stem).

someone seeks something/someone (agent oriented stem).
someone regularly seeks something/someone (agent orient-

ed).
sequence of g~ + dax"-.
sequence of g'- + dax"- + (Mu-.




ha?k”
hag®-

ha™
ha”lab
ha?til
ha”lid
ha®licut
dox*(h)a”¥s

hay

haydx”

he”¢he

had
padhadab

(had)hadadi®b

hadil
hadqg“ab
hadq“abid
had”iw’
had®iw’b

had?iw’tx”
had?iw’d
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and, or, but [sentential adverb 22.8 - 22.8b].
sequence of g'- + s-,

sequence of g- + s- + (MNu-.

See under -'q™(u)-.

canoe, waterway, curved side, narrow passageway.

Sequence of g*- + (Mu-.

= B

for a long time; ago. all along 3.41, 3.61, 3.73, 3.78 [17.2].
for a long time 1.38, 1.40, 3.52.

good, nice; pretty, handsome.

calm weather, good weather.

weather turns nice, [something] becomes good.

make [something] nice, clean [something], clear it up.
situated comfortably 4.94.

that was any good 3.18, 3.31.

next [sentential adverb 22.8, 22.8a).
know.

Concluding syllables in a song. They have no lexical value.
2.52

warm, hot.

summer.

warm one’s hands.
weather becomes warm.
something is warm.
warm/heat something.

be inside / enter a house. Ususally pronounced as if spelled
hadiw’.

This form is often equivalent to had®iw’. [See 4.6].

take/bring someone inside [See 4.6.].

take/bring someone inside [See 4.6.].
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had?iw’dubut get one’s self inside [the cave] 3.48.
had®iw’c go/come in after someone/something [See 4.6.].
hala®b really, a lot, real [predicate adverb 17.2 - 17.3 (Speakers

sometimes also use hola?b as a modifier in
complements.)] €ike’ix ti”it hala”b sda”s Fish Hawk is
his real name 4.4.

hali? live, be alive.
sali”? soul.
hali”tx” cure someone, allow someone to live.
hali?dx” help someone live, give life to someone.
hali”dubut recover (esp., recover one’s soul).
hali?il heal, become well.
hali”is ... stab K'i gadax"(h)ali?iss alg"a” ... whatever they could
live on 2.15.
hig“il See under hik”.
hiit happy, glad.
hik” big.
hig*ad support someone, uphold.
hiktx" respect someone.
hig"il become big, become important / influential.
hik*bid bigger.
hud fire, firewood.
hudud burn something, heat something up, turn on a light. (Compare
lokad.)
hud(d)x” manage to burn something (such as wet wood); inadvertently
set something on fire.
?ashudtx” keep fire going.
hudéup build a fire.
x“(h)udad ashes.
huy finish(ed), complete(d) 1.51, 1.52, 3.80, 4.39, 4.98. dit

shuys That's the end 2.66, 4.99. stabax” K'i fushuys ...
What are they going to do? 3.59. stab ti%it suhuylop
What are you folks doing? 3.6.




huyud

huydx”

huytx”

huyil
huyale
huyalik®

huy

josad

Jiq’
Jiq’id
jiq'cut
Jiq'agil
2asJig'tx”

Jiqalad%d

juil
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make / prepare / do something. fuhuyutabax* &it ti%id
dox™?ibas &at where we are going will be made near (i.e.,
our trip will be short) 3.10.

manage to do something, figure something out, solve a
problem

cause to be a certain way, make a certain way. fire someone
from employment.

become.

build / construct / complete something.

create.

then, next [sentential adverb 22.8, 22.8a].

-i-

inside human/animal body; inside small, tight enclosure.

things, possessions. stabig“s prised possessions 3.15 [See
16.10.]

[A suffix marking agent oriented verbs. See Lesson Four.]

[Common suffix on experiencer stems, 4.2 - 4,2b].

[A suffix marking patient oriented verbs built upon -il, (i.e.,
-il +-s > -is) 4.1].

-J-

foot, lower leg, foot and shank.

soak, drown.

immerse something.

soak self,

enter the water.

have something immersed.

set fishing nets.

enjoy one’s self, have a good time.
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afpa
kay'kay’ Stellar’s jay.
skayu corpse, ghost.
skayuil become like a ghost / become a corpse.
skayuhali place where the dead are place, graveyard.
kiis stand up.
kiistx” stand someone/something up.
kiisbid stand beside someone/something.
(7a8)kisaé bird’s crest, hackles of a dog, hair stands on end.
-K -
K'a?k’a? CTOw.
K'adayu? rat.
Kawdx” bump into someone/something, touch someone/something.
Kit(i) hang on a peg/nail/corner of a door/ etc.
Kitid hang something on a peg/nail/etc.
- K-
K"a? however, although; naturally, as is known [predicate particle
17.1a].
K*atac climb up. K*atajox” climb(s) up now.
k*atacdaac climb after someone/something.
kK*ax"(a) help.
kK*ax"ad help someone.
K"ax"dx" manage to help someone, able to help someone.
K"ax"adad spiritual help.
kK*i”k"x"ad a little helper.
K*x"ad good luck.

Kad(a) get, take; hold, grasp.




K"ad

k*adad

K'ad(d)x”

K*adalik”
k*ada”
K*a2di?

K"i

sK*i?x"
K'ix* (i)

K'uk®cut

k™at’aq

k™ot

k™at
k™atad
kK™ atdx”
?ask™attx”
k™%alik”
k™tibad
kK™ ti¢ad
k™ik™at
k™atk™tad
kK™il
k™ilid

k™ildx”
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have a spell/seizure.
take 4.29, take [the other one] 4.31, was taken 4.86.

manage to get, manage to grasp.
take again and again (as in fishing, for example).

might, maybe [predicate particle 17.1a, 17.3b].

way over there (far out of sight), long, long ago [adverbial

demonstrative 15.4].
[adjectival demonstrative referring to hypothetical and/or

remote entities 15.2].
rhizomes of the braken fern.

K"ix"id sound of pounding, the ringing sound one makes as his
adze strikes a log being carved into a canoe.

cook [a loan word from English equivalent to g™al-].

-k -

a large cattail mat used most often to line the inside walls of
houses. These mats were also used to make temporary
shelters during the summer.

hearsay, "... they say." [predicate particle 17.1, 17.1a].

spill, pour.

pour something.

spill something.

have something poured out / emptied onto.

serve liquid repeatedly (e.g., to all the guests).
container made from thinly woven cedar bark strips.
spill on / pour on someone/something.

trickle down.

keep pouring something.

peek, look from behind something.
peek at someone/something; look in on someone but not stay
to visit.

manage to get a peek.
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K™ iltx” use something to peek (at someone/something).
k™ilil peer.
kK™it’ go down to the water's edge (opposite of ¢ubd, synonym o
ladx*¢a”k").
Pask™it’alg™it be down on the shore.
Kvit'tx” take someone/something down to the water's edge.
K*it’tx"yid take [something] down to the water's edge for someone.
iK™ it X" take one of two down to the water's edge.
sk™uy mother
K™ uya? mom, mother (in addressing her).
citbask™uy half-sibling with mother in common.
=8 (=
Ia? point out, establish the location of something.
la%ad point something out.
la”cut introduce self.
la”yid show someone where [something] is located.
Pasla”ix” know where something is located.
?absla?il have a location.
lax remember.
laxdx” remember someone/something.
lakc reminisce about people/events.
laxtx” remind someone.
laxbid remember the whole affair.
la- [progressive prefix 11.3b - 11.6].
lacu- [continuous prefix 11.3b, 11.8 - 11.8c].
lag™ab youth, young man.
lok™ad eat something, put something into the mouth (patient oriented
verb), Compare "atad.
LK™ dx” manage to eat something / to get something into the mouth.
lak™yid eat someone else's food.

lak™ucidid kiss someone.




las-

lax
laxad
laxil

1i”ln”

Iu?

?asli?ln”
lu®ud
lu?ucut

luh-
luud
luutab
ludx®

luuc

hux’
luX'TuX
luX’ab
luX’il
luX’bid
?2itux’

luud

fa”x

Fi%ta?x

fa®
fafad
fa® dx”
tafalik”
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[progressive state 11.3b, 11.7 - 11.7b].

light.
light something up (Compare hudud turn on a light.)
grow light. slokil day.

See under Iu”.
by way of, by a particular route [See 16.7a.]

hole in (but not through) something (Compare t'u” a hole
through something.) saslu” a cave 3.49.
a small hole in the ground, a small cave 3.46.
bore a hole.

spawn (lit. make holes for themselves).

hear, listen.

hear something/someone.

be overheard.

happen to hear about something.
listen to someone/something.

old. old person.

elders, ancestors.

be old.

grow old.

older than someone/something.
older, the eldest.

See under luh-.

-

bowl, platter (Compare q*¥ay”ul large wooden bowl,
Paway”ulé ceramic dish, ciliw’ basin, pan.)
small bowl, small platter.

fire goes out.

put fire out.

manage to put fire out.

fight forest fire. dx"sta®alik” fireman, firefighter.
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staday?
staatadoy”
stadaday”
statday”
statadoy”?
statadoy”

falil

talis

taliltx”

talildx”
fatlil

fax
faxil
fac¢
f¢il
{¢is
{¢isic
feiltx”
f¢ildx”
{¢iltx"yitab
fag™t
tag“alb
fag”oldx”
fag*alyid

fat’ad
ti
$i%%a”x

{i™¥dahab
ti¢
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woman.

girls.

woman (living) alone.
girl.

girl friend.

women.

go ashore, land/dock a boat; reach the end of a row whe
harvesting crops.

go ashore after something.

put ashore, take to shore.

manage to reach shore.

dwell, live some place. dax"astatlils where he dwelled 4.1.

dark(ness).
grow dark. staXil night. setakil evening.

"oet started” under influence of one’s spirit power.

arrive, ¥id¢il arrive occasionally.

arrive for someone/something, arrive for a specific purpose.
be visited at an inconvenient time.

arrive with someone/something.

manage to arrive with someone/something.
something/someone is brought for the benefit of someone.

leave.

be left by someone.

inadvertently leave someone behind.

leave someone/something for someone, ... %3 ti%
stag™alyitabs [(s)JuSobitobs %3 ti”it Cikc’ix % ti%it
s”uladx” ... with the salmon which Fish Hawk, [out of]
pity left for him ... 4.94.

flip something away.
[second person (12.4) plural imperative 11.10].
See under ta”k.

See under tid.
get cut. sax*4i® (a”k"¢up) a saw. tid’tadad scar.



ti®id

ti®ib

1i& dx”
tid

tidap
tidid

tidg*asad

fix”

tix“atdat

f(u)ads-
tube-
tudox*-
tuds-

fuq™(u)
fuq™ud
tuq™aé

Xac’(a)-
Xac’ad
Xac’ab

Xac’ahab
X'ac’apad
X aXac’apad

Xal
Xals
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cut someone/something, ¢iti¢® cut into little pieces,
tieti®g asad slice something, %i&%adid amputate
someone’s leg/foot.

cut cattails for mat making; cut grass, etc. to make some-
thing.

accidentally cut someone/something.

tied. stidaldad tumpline (named for the way it is made using
the foot). dx"tidi¢ bowstring.

trawl. 4i”dahab troll (for fish).

tie someone/something.

tie them together (to make [rope]) longer.

three.
three days.

[irrealis prefix 13.1, 13.3, 13.4, also 9.2].
sequence of fu- + ad- + s-.

sequence of fu- + ba-.

sequence of fu- + dax*-.

sequence of fu- + d- + s-.

peel.
peel something.
bald head.

sequence of fu- + s-.

cinch.

cinch something [unattested].
cinch up (one’s own belt).
cinch up at one’s own waist.
belt.

ant [lit. little cinched up [one]).

put on clothing,
put something on.
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X alib
X aldx”

Pas¥ altx”
Xalyid

X alabacab
x'alalic’a’b
X alSadab

X alSadid

X alSadyid

X alalig™ab
Xal
sk alay”

Kiq(i)-
Xiq

xXiqid
Xiqdx”
Xigaghil
X qil
Xu-
X (u)as-

Xub
X'ubad
X ubtx”
X ubil
X ubildx”

Xub
X uba-
X ubax”-

X udax*-
X uil
XuX'uil
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[See 22.1.c.]

manage to get something on, e.g., struggle to put on
thing a bit too tight.

wear something.

put article of clothing on someone.

clothe body. sX’alabac garment, clothing.

put clothes on.Xalalic’a” clothes.

put shoe(s) on.sX’al$ad skis, snowshoes.

put shoe(s) on someone.

put shoe(s) on someone for someone else (as in helpinga b
mother dress a child).

put on a hat.

also, too [predicate adverb 17.2].
shovel-nose canoe (used on rivers. It was poled, not paddled.

emerge.

emerge, come out of hiding, emerge from thick brush,
out of the water.

take something/someone out of enclosure.

manage to get someone/something our of an enclosure.

come out of an enclosure.
come out of hibernation.

[habitual prefix 13.1, 13.2].

sequence of X'u- + as- / 3s-.

well, fine, good, OK.

agree to something.

get something fixed / arranged satisfactorily.

become well.
agree with someone.

[as predicate adverb 17.2, 17.2a] should, ought to, had better.
sequence of Xu- + ba-.

sequence of X’u- + ba- + as-/as- + dx"-.

sequence of X'u- + dox™-.

thin person.

very thin.



xus-

Xx'ay?
padX’'x*ay”

pacé(a)
pak®ahab

pispis
pus
pusud

pusdx®

pusil
pupsil
pusilyid
pusildx*
pusiltx”

7ax"pusab
put
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sequence of X'u- + s-.

dog salmon, chum.
autumn, November, dog salmon time.

-m -

small, ?asmi”man’ It [must] be small. 3.43.

-p..

lay out gifts, display gifts to be given.
lie with rear up.

time of.

domestic cat. pipSpi$ kitten.

get hit by something thrown or falling (experiencer stem).

throw at someone/something, hit something/someone by

throwing something (patient oriented stem).

accidentally hit by throwing, manage to hit by throwing
something.

throw, toss (agent oriented stem). dx"spusil baseball pitcher.

toss pebbles.

pitch for someone.

throw/toss something (instrumental oriented stem),

throw someone (as in wrestling) (patient oriented causative
stem).

raise one’s head.

adverb [17.2a] which intensifies the significance of its predi-
cate [16.1]: very 3.4, 3.55, just 4.81, 4.91, just plain
1.45, just plumb 2.22, 2.56, even more 2.43, still more
2.50, really! 2.48, 3.54, sound(ly) 2.57.




184

paxax’
p'ayaq

pil
pilid
p'ilab

sqa

ga(h)
qa(h)il

qaw’qgs
qc’ap

galadi”
qi”’galadi?

sqalalitut

q2lb / galab
galbic
dx*galb

2ax*qalabil
qﬁl q*'
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-p -

junk 3.14, 3.32, worthless 3.17.

hew, especially hew out a canoe, (loosely: make a canoe), use
an adze.

flat.
flatten something.
something goes flat; be flooded.

-q-

older sibling, older cousin, dax"sqatad older siblings, older
Cousins.

many, much, a lot.
becomes a lot, laga(h)il there comes to be a lot (of).

raven.

Kitsap, a famous leader of a Southern Lushootseed group.

up-rooted tree/stump, snag(s).
the daughter of Basket Ogress (so named because her hair was
so tangled).

spirit power, guardian spirit.

rain. galbalq™u” rain water.

get caught in the rain.

A very common name for rivers and streams in Lushootseed
territory. The name refers to the turbid quality of the
water.

[A river] is turbid.

wake up; regain consciousness, come to.

wake someone up.
inadvertently awaken someone.

uncle, brother of one’s father or mother.
1. head (See sXay’us.) 2. dx*- . . . -qid voice.




-iy-a-qid

-3l-qid

qax”’
q’ax*ad

sq’ad™u?
q'il

q’ilid
qiltx”
qildx”
q’ilil
q’ilag"il
q’ilag®is
q’ilab
q’ilad
q’'il'bid
q’ilicut
q’awab

sq ali?
sq"i’q“ali”

sq“abay”
q“ib
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1. top of some relatively large or high object. 2. over one’s

head.
wool, hair.
-q -
freeze. sq’ax” ice.

freeze something.
q’cat strike back of head (against something).
(human) hair.

1. nde in canoe (or any conveyance). 2. (salmon) travel
upstream.

load things (into canoe (or other conveyance).

load canoe (or other conveyance).

1. manage to load things. 2. manage to load canoe.
go along for the ride.

get on board, mount a horse.

catch a ride.

load one's own canoe.

the load carried.

canoe (general term, includes all types).

a riffle in a river, white water.

howl.
-g -
hay.
hay, grass. sq*i’q*ali’ali hayfield. sq“ig*q“ali® grass of a
lawn.

dog. sq"i(?)q*abay” puppy.
prepare, ready.
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q"ibid prepare something/someone, fix something; ... ¢ada fuq”ibi
and I will fix him! 3.13 [This use of q“ibid is a loa
translation from the English colloquial expression.]

?asq”ibtx" have something/someone ready, have it prepared.
q“ibil recover health (emotional or physical).
q“ic go downstream (opposite of tayil).
q"ic’ unwilling, indifferent, lazy.
q"ic’bid unable to do something.
q“ist bovine.
q“tay”? log, stick. Sometimes used to mean #ree of any kind.
q*tay”ulc large wooden bowl or platter (See ¥a”k.)
q*u? water, especially fresh water as opposed to sea water.
q‘u”q“a? drink.
q*u”q“a(?)did drink something.
q*u(?)bid (mouth) waters for something.
- q"' -
q™al ripe, ripen. sq™alatad berry (lit., ripe food). sq™ig™olatad
little berry.
dx"sq™al hot (weather).
dx*sq™alil grow warm (weather).
qg™al(a)d cook something.
q™al(a)b someone cooks.
q™u? gather, unite.
(?)asq™u? be gathered.
q"u”ad gathered something, collected something.
q™u”tab [people] were brought together 1.47, 2.30, 4.28.
q™up’ shrivel, shrink. -g™up'q™up’ali”® shrivel(ed) hands 4.81,

4.91.




sax abid
sax abtx”

si’ab
si’1?ab

stab

stabig”s
su?suq™a?

sula

sulad
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[a nominalizing prefix 3.2, 12.1, 18.1 ff, 20.1 f]. If a noun
cannot be found under s-, it is to be sought under the
following consonant [3.2, 12.1].

Third person suffix [12.3 - 12.3d, 12.4a, 12.5, 12.6, 20.3].
Goal suffix [4.1, 4.4, 5.4].

bad.
dislike someone/something.
become bad; get in trouble.

See under sali®.

two.
become two, become the second.

two small items.

two people.

fly.

fly off with something/someone.

jump, run (especially in a short burst of energy as opposed to
talawil which is to run for a sustained period).

jump/run after something/someone.

run off with something/someone, kidnap someone.

See under *i%ab.
See under "i”?ab.

Predicate particle [17.1] meaning again, as usual. (Often - but
by no means always - six* carries connotations of mild
annoyance.)

what?, what (in the sense of an English relative pronoun) 2.54,
thing 3.31. (Ultimately, this word is derived from tab.)

belongings, (prized) possessions, treasure.

See under suq™a”.

1. located at the center of a room 2. located at the front of an
assembly hall (opposite of ?alq™).
place something in the center of the room.
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sulayid

sulatx”

sulabid

suq™a?
su?suq™a”

suqsuqa”

Sab
sabad
Sabab
Sabalik”

Saw’
Sabad
dx*Satab

$aqad
$qil
dx"Saq
lit$aq
tul’Saq
$aqbid
sqabac
Sgabac
Sudx”

Sul(u)
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place [something] directly in front of someone (especially, in
front of someone who is facing the center of the room) for

that person.
bring something toward the center of the room / the front of

an assembly.
1. located toward the center in relation to someone/something.
2. located toward the front of someone in a room.

younger sibling, younger cousin.
little younger sibling, little younger cousin.
younger siblings, younger cousins.

&5

Suffix for patient oriented stems [22.1a - 22.1c].

dry.

dry something.

dry something of one’s own, e.g., clothing, body part.

dry to preserve food.

bone.

enemy.

See under Suf.

up in the air, high. $qabac on top of some relatively bulky
object.

raise something.

hold in high regard.

upward.

by way of the top, be on top.

from above.

upper side of something, at the top.

on top (Compare t’ag't.)

See under $3q.

See under Sut.

pass beneath, sheathe, insert, enter cramped place.




Sulud

Sulag”il
Sulag”is

Sulag“ildubut

Sut
dx*3$atab
Sudx”
Sudubut
Sutalbut
Suttx”
suuc
Suucbicut
Suuchid

Suucab
Suuc

tab

stab
tag"ax”
talo
taq“u”
to

tad
tajod
tadl

tad“iltx”
tadis
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put something beneath something, insert something into
something.

crawl beneath, crawl/slither/slide into cramped place 3.42.

crawl beneath after something/someone.

get self into cramped space 3.44,

see, look; appearance.
look through water,

see someone/something.

able to see because view is not obstructed.

able to see because one's eyes are good/healthy.

show someone (something).

look at something.

look after one’s self.

keep an eye out for someone/something, look for someone (to
come by).

be visited, [someone comes to] see someone.

See under Suft.

See under -d.

As a verb stem tab is a proverb something like do in English.
It designates an act that one knows about from context.
See stab under s.

hungry.

money [See 14.6b.]

thirst, thirsty.

[adjectival demonstrative 15.2].

roll, taltaé roll off, tumble down.
roll something, roll someone over 4.84,

go to bed, ?astad®il lie in bed, be in bed 4.50.
put someone to bed.
go to bed with someone, go to bed for a specific purpose.
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tudi”
tuk™ud
stulak”

tul’-
tul’?al

tus-
tux”

-ix", -tu-

t'ag't

t’at’g ot
t’ag”tad
tag“tad

t’ag*ag"il
taq’t

dx*taq’t

ladx*t’aq’t

t’aq’tbid
t’as(a)

t’asad

t'asyid

t’as(a)bil

t’asabildubut

£ag™-

Glossary

over there, yonder [adverbial demonstrative 15.4].
thumping sound.
river.

from [16.7a].
from [16.7a].

sequence of tu- + s-.

merely, just; otherwise, or else, instead, in contrast to the
usual, in contrast to the expected [predicate adverb 17.2].

causative suffix for patient oriented stem [Lesson One, 5 4].

P -

1. placed on top of something high (compare $gabac.)
2. noon,

noon.

put something on top of something (especially something high)
[22.1b].

put something on top of something (especially something high)
[22.1b].

climb up-onto the top of something.

located up inland away from the shore or river bank (opposite
of ¢a”k").

toward the land, toward the mountains away from the shore.

going toward land, going up inland (synonym of ¢uba).

located on the inland side of something.

pay.
pay for something (patient oriented). t’asatab something is

paid for.

pay someone. t'asyitob pay someone for something he bought
for someone.

pay for something (agent oriented).

pay one’s bill.

See under £'q™(u)-.
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t’as
t’asad
t’asab
t’sil
t’ilib
tilibtx”
st’ilib
t’isad

-'q™ad

t'q™(u)-
t'aq™g as
tag™tx”
t'q™ud
gat’q™ad

'u”?

"Jast’ u"l
t'uk™

tuk™tx"

t'uk™e

LUSHOOTSEED READER I

cold (weather). padt’as winter.

warm something next to open fire, bake something.
cold weather.

weather becomes cold.

sing.
sing to someone; play a phonograph, turn on a radio, efc.
song.

arrow.
See under ’q™(u)-.

break flexible object in two, snap in two.

come apart.

stop a song.

break something flexible in two.

faint, pass out. *ug“at’q™ad He passed out 4.60, 4.83.

hole through something (Compare lu” a hole in but not
through something.)
[The cloth] has a hole in it.

go/come home.
take/bring someone home.
go / come home for something

_u-

[perfective prefix 10.5, 11.3].

still, yet [predicate particle 17.1 - 17.1c].

us [9.3b].

you folks [9.3b].

us [9.3a].

you folks [9.3a].

face (See s”acus.); head (See skay’us, -qid, -ac.); upper part.




swatix"tad

we

waq’ab
swatix*tad

wilig™ (i)
wilig™id
wiw’su

swuq ad(i?)

x“ak™il
x ak™is

x ak™ilbid

x ak™isbid

x"e%?

X ab

x"abad
x"abag"il

x'i‘?
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land, region, place; country, world.

Syllable concluding a song which has no lexical value.
cedar chest, box (in general).

trees and plants (in general).

question, ask.

question someone, ask someone a question.

children.

loon.

-x -

[reduced from of dx*- ‘contain’].

tired.

tired of something, especially tired of something because of the
way it affects one.

tired of something, especially tired of something because of
one’s own internal emotional or physical state.

tired of someone for what that individual does, e.g.,
7asx”ak™isbitabax™ ¢ad 79 ti%3” Xudsud®lakad [They]
are tired of me habitually visiting.

Sequence of syllables ending a song which have no lexical
value.

throw; discard; x*ababx*abaladi(®)b ross head from side 1o
side.

throw someone down as in wrestling; throw something away.

throw self down.

no, not. [See Lesson Eighteen for a discussion of x"i”.] x"i”
K'[i g'ladsuk’awdx” Don’t bump it. 1.19. x"i? [K"i]
g adax”(h)a™s /It is] not good for anything. 3.18.

x"i? [K"i] g*astab[s kK"i] dax"(h)a™s Nothing [given was] good
for anything. 3.31.
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x"1%ad
gl i b
X%l

x it’il
x'it’ild
xit’ildx”
x'it’ag”il
x't'ad

X‘t’aghil

X't'aghiltx”

x‘t’aghis
Xt-

Xa”?ka?

sxa?xa?
Xaka?ka”tx"
xaxa”?xa”ad

xax'tx”
XaX'ildx”

LUSHOOTSEED READER I

X"i? K"i g¥adox"3ulag*ildubut ?s ti?it &X'a” Rock will nor be
able to get himself into the cramped space. 3.44.
x"i? [K'i] g'ashad”iw’dubuts He won’t [be able to]

himself inside. 3.48.
xi? K'i g"asbok™dx"s He couldn’t manage [to eat] it all.
4.23. x*i%ax” [that there was] nothing [lefi] now. 4.32
x"i'? Nothing! 4.80.
X*i%x” [K*1] g¥asX”as There was no grease/far. 4.76.
refuse someone/something.

cause not to be, not allow, not permit.
used up, all gone; (euphemism for) die.

fall off.

drop something, knock something off.

inadvertently drop something.

rappel, lower one’s self be means of block and tackle.

take something down from up high (such as decorations
attached to the ceiling or a sign above the door of a
store).

climb down.

take/bring someone (or something) down.

climb down after something/someone.

See under x"it’il.

-

1. that which is sacred and/or taboo 2. that which is great,
mighty.

in-law. tsi sXa”%a” mother-in-law. sXa(?)Xa”%a” in-laws.

forbid someone.

forbid someone, caution someone.

want, like.
I want, I like.

want.
like someone, become fond of someone.



xax'il

Xayab
Xayabdx”
%ayabid
kayabtx"
dx*Xayabus

Xac

Xacdx”
%achid

-Xacqg'as
xad

Xacad
%afbid

%ad*-

%ot
Xatdx”
%¥adad
2asxtadis
kaktawil
?askatxtil
Xatatxac
%atg asbid

XaxX
XaX ad
xx'alik”

Xox'ghas

XiXaX dup
kixX ustag ol

skay’'us
xib
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1. argue, fight verbally 2. talk ‘rough’.

laugh.

make someone laugh.
laugh at someone.
smile at someone.

(someone) smiles.

afraid, scared. (Xac + ax* > %ad"ax").
scare someone.
afraid of something/someone.

pulled/cut in two (by the cinched up belt 2.59).

mind, feelings, understanding [The Xa& is located in one’s
chest, not the head.]

count something.
think about something.

See under Xac.

sick. s¥ax sickness. sti?k¥ mild sickness.
hurt someone.

a member of the family is sick.

sickly.

pretend to become sick.

several grow sick.

broken hearted.

sick of someone, sick about something.
bite.

bite something/someone.

bite (into something to eat). dx"skX’alik” a biter (said of a

dog).
come together, XoX'g asuladx” spring season (when the ends

of the year come together).
snack, lunch.

converse (lit. ‘nibble each other's faces’).
head (See -aé, -qid, -us.)
grab, claw.
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Xibid

xibxib
Xicil

Xicis

xicilbid

Xicilab
Xik™

x"alitut
x*al

X*al'bid

al dx”
dx"¥*aligad

Xal¢

(s)X"as
X"sil
X"sild

Xul’

sya?ya?”
yaw’
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grab/claw something/someone.

hawk, any bird of prey.

angry.

do something to someone because of anger.
be angry with someone.

be grumpy.

[See 10.8.]

See under XaX’.

snore.

lack control, ®asx*al’ &d I cannot manage (something), I
cannot understand (something)/figure (something) out,
*uxaP &ad I was defeated, I did not get (anything) when
hunting/fishing.

unable to mangage/control something or someone [X"aPbid is
the patient oriented equivalent of X¥“aP which is oriented
toward the experiencer. ]

get the better of someone, overcome someone.

give up 4.24, 4.38.

sea, ocean, saltchuck, Puget Sound.

fat, grease.
grow fat, become fat.

fatten someone, fatten up an animal.

only, merely, just (this/that and nothing else), simply [predi-
cate adverb 17.2].

-y-

relative, friend. syaya®ya? relatives. cax*syaya”ya” in-laws.
only if, not until [17.2a], cox”yaw’ that I should 321,




yahaw'tx"

yayus
yayusbid

yac-

yacyid
yacab

yacabid

yacabyid
yacabtx”

yahub
syahub

yahubtx”

yal
yaladi”’bid

yalab

yal'yalab
yaxi
yiq'(i)-
yiq'id
yiq'ib
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exhortation or exclamation meaning fo begin, to start.

work.
work on something.

tell, report, inform.

tell it, tell on someone, report it. yaccut tell about one’s own
experience.

report (something) for/in place of someone else.

give news. syacab news, a story, a report. yacabax” %3 ti%it
bib&&ab ?i ti%it susuq™a”s, tatyika, 7 ti”it staliltubsax”
(He) reported the news about Little Mink and his little
younger brother, Tutyeekah, about their being brought
ashore.

make up a story about someone, tell about someone and
embroider the details.

inform (someone) for/in place of someone else.

inform someone, tell someone. fuyacabtubicidaox™ ¢ad Now I
will tell you (as it has been told from generation to
generation).

traditional story, myth, syayahub [variant of syahub having
the same meaning].

recite a traditional story, yayshubtx” [variant of yshubtx”
having the same meaning].

both, pair.
use both hands on something.

uncle or aunt of either parent when that parent is deceased.
(Later, when the yalab also dies, then the terms qasi” and
?apus are used again instead of yalab.)

ancestors, parents.

because.

work into a tight place, ‘worry something into place.

make a cedar-root basket (patient oriented stem).

make a cedar-root basket (agent oriented stem). syiq’ib basket
(cover term).
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yiq'ibad awl for weaving cedar-root baskets.
yubil 1. starve (when the associated direct complement [16.3]
represents a human being). 2. die (when the associated
direct complement represents an animal).




APPENDIX




The Lushootseed sound system

There are thirty-seven consonants in the Lushootseed sound system (plus /m/ and /n/ which
substitute for /b/ and /d/ in several speech styles). They utilize six positions and six
manners of articulation.

labial alveolar alveo- velar uvular glottal
palatal
stops
plain p t c - ¢ k k¥ q q°
glottalized | A it Feiracd S s et T BT TGS o
voiced b d e T e j g g S
affricates
fricatives S 3 R A h
iahialized.L,—/
resonants
plain 1 y W
laryngealized r y w’

laterals -"

This consonant system is much like those in other Coast Salish languages except for the
absence of nasals and the presence of a nearly complete series of voiced obstruents which
are rare in Salish. The /b/ and /d/ developed from original /m/ and /n/ while both /d?*
and /j/ came from proto /y/. Similarly, both /g/ and /g*/ evolved from proto /w/. Nasals
are lacking in no other Salish language except for the neighbouring Twana. The absence
of /x/ as a plain counterpart to /X/ is typically Salish;*’ and among the Central Coast

’Only Comox Salish has a distinct /x/ which apparently entered Comox as a
borrowing from a neighbouring Wakashan language.

201
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Salish languages the lack of /x/ is also common. (In most of these languages proto /x/
shifted to /3/.)

In Lushootseed there are four vowels three of which are distinctively long and short.

high i u i uu

low a aa

This short vowel system happens to be identical to that proposed by Laurence C.
Thompson for Proto Salish.®® Vowel length (orthographically represented by geminate
letters) carries a low functional load, i.e., there are few pairs of words which are
distinguished solely on the basis of long versus short vowels.

Although /a/ is the most frequently heard sound in the language, its status is
problematic. In many instances it is simply a weakly stressed variant of /a/. In other
cases it is clearly epenthetic. Different from other vowels it is never long.

However, in scores of roots, the only vowel is /a/ which, depending on suffixes
present, takes major stress. Therefore, it is treated in this reader as a vowel equal to the
other three whether or not it is etymologically significant.

Word stress (or ‘accenf) is almost but not quite completely predictable; and the system
of writing Lushootseed that has come to be standard ignores stress all together. A few
simple statements, however, apply to the vast majority of Lushootseed words.

Except for reduplications (discussed in the second volume) prefixes are never stressed
in either Northern or Southern Lushootseed. In the north, the first vowel of a word
(following prefixes) is the one receiving major stress unless that vowel is 3. If itis 3, then
the first non-a2 in the word is the one stressed. However, if all vowels (excluding any
prefixes) are 3, then it is the first a following prefixes that bears primary stress.

(Southern Lushootseed follows a different pattern. This series of readers, however,
concerns only Northern Lushootseed, particularly as spoken at Tulalip. Therefore, the
more complex rules of the south are passed over here.)

Thompson, Laurence C. 1979. Salishan and the Northwest. Pp. 692 - 765 in The
Languages of Native North America: Historical and Comparative Assessment. Lyle
Campbell and Marianne Mithun, eds. Austin: University of Texas Press. See especially
the vowels given in the chart on page 725.
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